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Abstract 

Research on study abroad programs has primarily considered the outcomes or effects of an 

experience abroad. For example, studies have shown that studying abroad influences an 

individual’s second language skills, awareness of different cultures, or their self-confidence. 

However, only little research has been devoted to students’ motivation to go abroad, which 

may be influenced by one’s character. Therefore, this thesis attempted to investigate a 

possible relation between The Big Five Personality Traits (extraversion, agreeableness, 

conscientiousness, neuroticism and openness to experience) and their motivation to study 

abroad. More specifically, this thesis examined the relationship between language and non-

language majors, supported by a self-developed empirical study of 101 participants. The 

quantitative study was conducted online, and university students from different parts of the 

world and of different ages participated. The results of this study revealed that extraverted and 

open people are more likely to study abroad because they want to gain new experiences, such 

as meeting new people or getting to know other cultures. Further, it could be observed that the 

motivation of neurotic people seems to be influenced by the desire to increase their future job 

opportunities. The study also provided new insight into the relationship between the 

participants’ travel habits and their motivation to go abroad. The results of the study indicated 

that people who travel frequently are more motivated to go abroad because they want to gain 

independence and have new experiences.  
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Zusammenfassung 

Die Forschung zum Thema Studieren im Ausland berücksichtigte bisher meist die 

allgemeinen Auswirkungen und Effekte eines Auslandsaufenthaltes. Bislang konnte gezeigt 

werden, dass Erfahrungen im Ausland während des Studiums die Fähigkeiten in der 

Zweitsprache, das Selbstbewusstsein sowie die Sensibilität und das Bewusstsein 

verschiedenen Kulturen gegenüber positiv beeinflussen. Jedoch gab es wenige Erkenntnisse 

aus der Forschung, ob die Motivation sich für  ein Auslandsstudium zu bewerben, 

möglicherweise durch den Charakter beeinflusst wird. Daher beschäftigt sich diese 

Diplomarbeit mit der Erforschung einer möglichen Verbindung des Fünf-Faktoren-Modells 

(Offenheit für Erfahrung, Gewissenhaftigkeit, Extraversion, Verträglichkeit und 

Neurotizismus) und der eigenen Motivation für das Studium im Ausland.  

Im Detail untersucht diese Arbeit, die sich auf eine selbst erarbeitete empirische Studie 

stützt,  den Zusammenhang zwischen Studierenden einer (Fremd-)Sprache und Studierenden 

aus anderen Fachbereichen. Die quantitative Studie mit 101 TeilnehmerInnen wurde online 

unter UniversitätsstudentInnen unterschiedlicher Altersgruppen und aus verschiedenen 

Ländern durchgeführt. Die Resultate ergaben, dass extrovertierte und offene Menschen eher 

dazu geneigt sind ins Ausland zu gehen, weil sie neue Erfahrungen machen und neue 

Menschen und Kulturen kennenlernen wollen. Des Weiteren konnte herausgefunden werden, 

dass die Motivation von neurotischen Menschen dadurch beeinflusst zu sein scheint, dass sie 

zukünftige Möglichkeiten und Chancen im Studium und Beruf erhöhen und verbessern 

wollen. Neue Einsichten in die Verbindung zwischen Reisegewohnheiten und die Motivation 

für das Auslandsstudium konnten ebenso gewonnen werden. Ergebnisse zeigen, dass 

Menschen, die häufiger reisen, auch eher die Möglichkeit eines Auslandsaufenthaltes 

wahrnehmen, weil sie das Bedürfnis nach Unabhängigkeit hegen und neue Erfahrungen 

sammeln möchten.  
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1. Introduction  

1.1. Personal Background 

I clearly remember the 27th of January, 2016. It was 7 am at the Vienna airport; I had to say 

goodbye to my family and friends because I was about to head to Belfast for five months. 

Never in my life had I felt so lost; however, I had decided to take the great opportunity of a 

study abroad program because I had struggled with English grammar throughout the first 

years of my studies. Indeed, it was the fact that I had to repeat the grammar course ‘Language 

Awareness’ three times that most motivated me to apply for a semester abroad. If I had not 

applied for this program, I may have dropped out of my English degree program, and 

consequently given up my dream of becoming a teacher.  

However, there were also other factors that contributed to my motivation to apply for a study-

abroad program. One of these was that I love the English language, the culture, and simply 

being able to talk in this language. Furthermore, I am not a person who easily gives up on her 

dreams. Some people even say that I can be very stubborn when I want to achieve something; 

this is another reason why I decided to keep improving my language skills and chose to take 

advantage of a study-abroad experience. I was also motivated to go abroad because I wanted 

to sound more like a native speaker of the English language. Particularly when it comes to 

being a teacher, pronunciation is crucial. As a teacher, one is not only a role model in terms of 

pronunciation, but I have also observed that learners seem to respect foreign language 

teachers more if they sound like a native speaker of the target language.   

When thinking back on my stay abroad, I am thankful that I was given the opportunity to have 

such a unique experience. It has definitely had a positive influence on my language skills; I 

have become more confident in all English skills, and being completely on my own also led to 

personal growth.  During my time abroad, I had some incredible experiences, and, thus, I can 

only encourage students to be courageous when it comes to making the decision to apply for a 

study abroad program or not.  

1.2. Purpose  

To go, live, and study abroad is widely considered to be the best opportunity to improve one’s 

language skills, make friends around the world, and experience a completely different culture 

and educational system (Isabelli, 2004; Kuntz & Belnap, 2001; Pellegrino, 1998; Amuzie & 

Winke, 2009). Thus, educational research is constantly trying to find out if and how people 
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benefit from going overseas, and the focus is mostly on language, which may be a reason why 

people choose to go abroad. However, Jackson (2008) states that research about Second 

Language Acquisition (SLA) in a study-abroad context focuses mainly on how the study-

abroad experience influences learners’ fluency, lexical and grammatical improvement, and 

communication skills (p. 3). Thus, the main focus in research is on if or how studying abroad 

influences one’s language skills and personality. For this reason, the focus of my study is on 

the pre-study abroad context, or, more specifically, on students’ motivation to apply for a 

study-abroad program. Further, applying for a study abroad program generally requires 

courage and other traits, such as curiosity, independence, openness to different cultures, and 

adaptability. One can argue that all these traits describe one’s personality and that the 

presence or absence of such traits may be a reason why individuals are or are not motivated to 

apply for a study-abroad program.  

Thus, the central aim of this thesis is to investigate a possible connection between tertiary-

level students’ personality types, based on the Big Five classification (extroversion, 

agreeableness, conscientiousness, neuroticism, and openness to experience) and their 

motivation to go overseas. The results of my case study attempt to explain whether some of 

the Big Five personality types are more or less likely to take the chance of going and living 

abroad.  Furthermore, the results are also intended to close a gap in research because, as has 

already been mentioned, the focus of existing literature is mainly on the effects of study-

abroad experiences, and does not provide much information about the relationship between 

personality and motivation in the pre-study abroad context.  

1.3. Preview  

This thesis consists of four major chapters. The second of these, which is the literature review, 

deals with essential background information regarding studying abroad, motivation theories, 

and the Big Five personality traits. When it comes to studying aboard, the works of Freed 

(1995) and Kinginger (2009) in particular have contributed to our understanding of the nature 

of studying abroad as well as its possible benefits to every individual. Thus, the authors’ 

different approaches were discussed, compared, and sometimes also questioned in this 

chapter. Furthermore, as this thesis is about individuals’ motivations for applying for a study-

abroad program, the literature review also provides information about different studies that 

have already been conducted in this field. When talking about motivation, an understanding 

of the Socio-Educational Theory by Gardner (2010) and the Self-Determination Theory 

(SDT) as expanded by Ryan and Deci (2011) make it possible to draw a connection between 
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existing theory and my questionnaire, that needed both models. In addition to study abroad 

and motivation, this thesis also deals with the Big Five personality traits. The literature review 

therefore also provides an overview of research that has dealt with the Big Five so far, and 

additionally connects it to my study.  

In Chapter Three, the methodological design of my empirical study will be discussed. The 

study was designed in consideration of important literature on quantitative methods, 

procedures, ethics, and data analysis by authors such as O’Leary (2004), Dörnyei (2007), 

Punch (2009) or Johnson and Christensen (2014). Further, the results of my study will be 

illustrated in Chapter Four, and visually presented by means of histograms, scatterplots and 

tables. The results will be discussed in Chapter Five, and interesting parallels and contrasts to 

existing literature will be made. The Conclusion of this thesis summarizes the main insights 

and findings of my study, outlines its pedagogical implications, and poses further research 

questions.  
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2. Literature Review on Study Abroad, Motivation and the Big 

Five 

This chapter consists of three major parts. The first part of this chapter is about studying 

abroad. More specifically, I will provide a brief definition of the term and reasons why 

studying abroad has become quite popular over the past few years. Furthermore, I will 

connect theory relating to studying abroad with research that has been conducted in this field 

so far, and I will discuss different study abroad programs. The second part of this chapter 

deals with motivation in general, and the importance of integrative/instrumental orientation 

and extrinsic/intrinsic motivation as related to my study. Further, this section provides also 

information on the factors that motivate students to study abroad. The last part of this chapter 

focuses on The Big Five personality traits and their possible correlations with motivational 

goals. As I go on, I will point to information on what gap I see in literature for my study.  

2.1. Definition of Studying Abroad 

Studying abroad is seen as one of the best ways to become more familiar with a foreign 

language (Isabelli, 2004; Kuntz & Belnap, 2001; Pellegrino, 1998), and it additionally offers 

“a different type of language input, opportunities for interaction, and exposure to the target 

culture” (Amuzie & Winke, 2009, p. 366). Similarly, Freed (1995) shares the opinion that 

study-abroad programs “combine language and/or content learning in a formal classroom 

setting along with immersion in the native speech community” (p. 5). She further defines the 

term by saying that study-abroad students (either undergraduates or graduates) spend a certain 

amount of time in another country and focus on language and/or content aspects of the target 

language. Sometimes classes are particularly designed for study-abroad students, in other 

instances; the students take part in the same classes as the local students do (Freed, 1995, p. 

5). Consequently, Freed (1995) also concludes that studying abroad provides the best 

environment for learning a foreign language (p. 5). 

Regan, Howard and Lemée (2009) focus more on SLA in a study-abroad context, and define 

the term as a second language (L2) learners’ opportunity to spend some time in the 

community of the target language. This allows the learner to be in contact with locals every 

day, and whereby they also have more balanced access to formal and informal information 

(pp. 19-20). Block (2007) adds to this argument that study-abroad experiences offer the L2 

learner the opportunity to have limitless access to different activities that all support the 

development of communicative skills (p. 145). However, in this thesis, study abroad will not 
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only be seen as something that has a positive influence on peoples’ language skills. Study 

abroad also globalizes students by providing them with the social and cultural skills (Albers-

Miller, Pernshaw & Straughan, 1999; Oritz, 2004; as cited in Clarke, Flaherty, Wright, & 

McMillen, 2009, p. 173) needed to understand the interconnections among humans, the 

environment, and different institutions of the world (Appiah-Padi, 2001; as cited in Wynveen, 

Kyle & Tarrant, 2012, p. 335).   

2.1.1. Why Is Studying Abroad So Popular? 

There is literally not a day that goes by, even three or four years later, that I don’t think about 

my experiences in France […] I can’t explain it, but something in me fundamentally changed 

because of my experiences abroad […] I can’t think of a single area of my life that my 

semester abroad hasn’t touched in a way (DeGraaf, Slagter, Larsen & Dittag, 2013, p. 56). 

As one can read in the quote above, going abroad touches every single area of someone’s life. 

The following sections consider which parts of peoples’ lives are affected by study-abroad 

experiences, and consequently provide insight into both the linguistic and non-linguistic 

impact of studying abroad. Many students indeed go abroad because they share the opinion 

that different language skills as well as cultural understanding can be most efficiently 

acquired in the country of the target language (Badstübner & Ecke, 2009, p. 41). In fact, over 

the past few years, study-abroad programs have become an important part of the language and 

culture curriculum in preparing university students for their future lives. All of this may 

explain the rising number of study-abroad students (ibid, 2009, p. 42).  

2.1.2. Linguistic Gains of SA 

As mentioned, going abroad is seen as one of the best opportunities to acquire a foreign 

language (Isabelli, 2004; Kuntz & Belnap, 2001; Pellegrino, 1998). Indeed, there is proof that 

a study-abroad experience influences students’ language skills to a positive degree. Studies 

have found that studying abroad provides students with a wider range of communicative 

techniques and with skills that are responsible for participating in and maintaining an 

interaction appropriately (Freed, 1995, pp. 26-27).  This result is supported by another study 

by Freed (1995) who compared foreign language students who had been abroad with students 

who had stayed at home (p. 26). Her conclusion was that students who went abroad  

appear to speak with greater ease and confidence, realized by a greater abundance of speech, 

spoken at a faster rate, and characterized, correspondingly, by fewer dysfluent-sounding silent 

and/or filler pause (Freed, 1995, p. 26).  
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Further to Freed’s (1995) results, Kinginger (2009) adds that study-abroad participants 

developed a greater range of speech acts, a better feeling for register and style, a larger 

vocabulary repertoire, and managed more responsibility in terms of their own verbal output. 

Studying abroad may also enhance students’ reading skills, as well as their motivation to 

produce well-written texts, and thus, it may improve their overall sensitivity to language in 

forming social contexts (pp.  209-210). The findings of Freed (1995) and Kinginger (2009) 

build on a study by DeKeyser (1991), who compared the language skills of Americans who 

spent a semester in Spain with other students who did not leave their home country. His study 

showed that the students’ fluency and vocabulary knowledge had improved; however, almost 

no change could be identified in their grammar or oral proficiency (DeKeyser, 1991; as cited 

in Freed, 1995, p. 11). Thus, in contrast to Freed’s (1995, 1995, p. 26) and Kinginger’s (2009, 

pp. 209-2010) results, pointing to the improvement of both oral and written language skills, 

Dekeyser’s (1991; as cited in Freed, 1995, p. 11) findings suggest that studying abroad does 

not influence students’ grammar and speaking skills.  

Freed (1995) and Kinginger’s (2009) studies only considered the impact of studying abroad 

on improvement of the English language. However, there are other studies that focus on other 

foreign languages. Like Dekeyser’s (1991) study, Liu (2010) assessed the language 

proficiency of students who wanted to improve their Chinese language skills before and after 

a stay abroad. The comparison showed that all students had enhanced all their language skills, 

in other words, students improved their reading, listening, writing, and speaking skills in 

Chinese (p. 539). Wright and Zhang (2014) conducted a similar study. These authors 

investigated the effects of studying abroad on the Mandarin Chinese language of UK students. 

One of their key findings was that the oral proficiency, in particular, fluency, had significantly 

improved (p. 78). Further, in Wright and Zhang’s (2014) study, the written proficiency of 

students did not undergo any important developments; only one writing test improved in 

terms of length and complex grammar use (p. 67).  

As seen, studies that have investigated the impact of studying abroad on the acquisition of 

languages other than English have also been able to identify improvements in speaking skills. 

Moreover, the findings of Dekeyser (1991; as cited in Freed, 1995, p. 11) seem to be in a line 

with those of Wright and Zhang (2014, p. 78): both found that studying abroad did not 

influence the students’ written proficiency. These findings lead to further questions, such as 

why the writing skills of study-abroad students do not improve, or how much attention is paid 

to vocabulary use and grammar in a study-abroad context. However, Kinginger (2009) also 
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remarks that studying abroad is “not a magic formula or a cure-all for language-learning 

problems” (p. 210). In fact, Kinginger (2009) claims that studying abroad can help make 

progress in a language, but it will not suddenly transform students into native speakers of the 

language they want to acquire. Students will acquire the ability to do speech acts, but they 

will not do them in the same way as locals do (p. 210).  

In addition to investigating whether or not language skills do change after a study-abroad 

experience, literature in the field also considers how the foreign language is acquired in a 

study-abroad context. For example, there is the belief among certain students that going 

abroad leads to acquiring a language incidentally, and therefore without effort (Murray, Gao 

& Lamb, 2011, p. 170). Murray et al. (2011) include a comment from a student who has been 

abroad, who says that “during Australia, I was just acquiring language like a child” (Murray 

et al., 2011, p 170). This is the reason why the same authors draw the conclusion that if one 

decides to go abroad, they should be able to learn the language naturally; neither effort nor 

conscious thinking are required of the learner (ibid, 2011, p.171). Murray et al. (2011) also 

state that, most of the time, teachers spread the belief that students can acquire a language 

without effort in a study-abroad context. Teachers seem to share the opinion that if a learner 

wants to sound like a native speaker of the language, they have to go abroad (p. 171). In 

addition, one’s views of other students may also strengthen the belief that a language can be 

learned effortlessly while abroad. Someone who had been abroad stated, for example, that 

they had observed that people who were too untalented or lazy to learn a foreign language at 

home also managed it during their time abroad (Amuzi & Winke, 2009; Tanaka & Ellis, 

2003; as cited in Murray et al., 2011, p. 171).  

When reviewing literature and research on study abroad, one cannot help but note that the 

vast majority of research is concerned with the positive effects of studying abroad on peoples’ 

language skills (e.g., Brecht, Davidson & Ginsberg, 1995; Carson & Longhini, 2002, Freed, 

1998; Segalowitz & Freed, 2004, Pellegrion, 1998). For example, Pellegrino (1998) points out 

that study-abroad research focuses solely on the improvement students make in their language 

and linguistic knowledge, and that moderately little research is devoted to the individuals’ 

own experiences and perspectives (p. 91). This may be because many researchers (e.g., 

Isabelli, 2004; Kuntz & Belnap, 2001; Pellegrino, 1998) consider studying abroad as one of 

the best opportunities to learn or improve foreign language skills, and thus, the interest in 

examining language improvement must be relatively high. However, it is essential to also 

consider students’ experiences and perspectives because they provide insight into their 
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expectations, attitudes, and language use (Pellegrino, 1998, pp. 91-92). This opinion is also 

shared by Freed (1995), who says that we know little about how students spend their time 

abroad, which language they use when they talk to their friends and host families, or the 

reasons why they use the language (p. 28).  Thus, Freed (1995) and Pellegrino (1998) point to 

a gap in research that needs to be further investigated.  

2.1.3. Non-Linguistic Gains of SA 

a) Personal Growth 

One of the main non-linguistic benefits of studying abroad is its influence on students’ 

personalities. Due to the fact that an experience abroad poses different challenges, it is most 

likely that studying abroad leads to personal development (Kaufmann & Kuh, 1984, p. 3). In 

other words, an experience abroad may result in increased self-understanding, tolerance, 

independence, and greater openness (Nash, 1976, p. 192). International educators have long 

been concerned with finding proof that going abroad changes someone’s character to a 

positive degree (McGourty, 2014, p.1), and a study by DeGraaf et al. (2013) has, for example, 

shown that people who have been abroad saw themselves as having increased social skills and 

intellectual curiosity. Furthermore, the participants of the study who spent a semester abroad 

also showed a higher sense of adventure, and experienced spiritual growth during their stay. 

The last key finding of the study was that study-abroad students strengthened their relations 

with locals (p. 48). In another study conducted by Simmons (2014), the author was able to 

identify a statistically significant relation between studying abroad and emotional-social 

intelligence (p. 69), which is defined by Bar-on (2004, as cited in Simmons, 2014, p. 72) as 

the ability to control and manage one’s emotions and one’s adaptability to changes. Simmons 

(2014) noticed that people who went abroad were more likely to be in control of their feelings 

and were able to adapt themselves to new situations (ibid, 2014, p. 73).  

The findings of DeGraaf et al. (2013) and Simmons (2014) provide insight into the factors 

related to students’ personalities that have changed after a study-abroad experience. However, 

little is known about how studying abroad accelerates personal growth. Is it due to exposure 

to a different culture, different educational system, or due to the extensive contact to locals? It 

seems that research that strongly supports the idea that studying abroad has an impact on 

students’ personalities is rare. Thus, one can argue that further research in this field is 

required in order to truly understand the influence of studying abroad on someone’s 

personality.  
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b) Global and Cultural Awareness  

Another advantage of participating in a study-abroad program is, for example, gaining a better 

understanding of global issues and different cultures. In response to today’s global economy, 

educators try to globalize their students and provide them with cultural proficiencies (Albers-

Miller, Pernshaw & Straughan, 1999; Oritz, 2004; as cited in Clarke et al., 2009, p. 173). 

Intercultural proficiency is described as the knowledge and beliefs that allow people “to work 

well with, respond effectively to, and be supportive of people in cross cultural settings” 

(American Academy of Family Physicians, 2008; as cited in Clarke et al., 2009, p. 174). 

However, Munoz, Wood and Cherrier (as cited in Clarke et al., 2006, p. 173) are of the 

opinion that teaching intercultural skills in a traditional classroom may be difficult because 

students need direct contact with different cultures, which can only be achieved when people 

go abroad. This is why, Schuster, Zimmerman, Schertzer and Beamish (1998) conclude that 

“one really needs to visit a country to understand it” (p. 130). This view is supported by a 

study by Clarke et al. (2009) that demonstrated that people who were abroad were more 

globally-minded than people who stayed at home. Further, the participants of the study who 

spent some time abroad had higher scores in intercultural communication and showed a 

greater openness to diversity than those who did not go abroad (p. 176).   

DeGraaf et al. (2013) conducted another study that examines the influences of a study-abroad 

experience on someone’s understanding of global issues and different cultures. They found 

that study-abroad students’ worldviews experience a positive change as a result of their stays. 

In other words, people who spend some time in a different culture, are more likely to develop 

and maintain friendships with people from this culture, and further, showed an increased 

interest in becoming familiar with the foreign culture (p. 47). DeGraaf et al. (2013) found that 

students who studied abroad were also more civically engaged than those who stayed at 

home. More specifically, students who spent abroad were more likely to strongly agree that 

they would use public transport; that they would read, watch or listen to local news, or 

organize/sign a petition (p. 46). Goodman and Nevadomski (2014) provide a possible 

explanation for DeGraaf’s et al. (2013) findings. The authors state that a study-abroad 

experience teaches people to appreciate diversity in the world and helps them counter 

stereotypes. Moreover, if someone learns how to communicate with people from all over the 

globe, they will gain the ability to address issues, such as terrorism, hunger, or curing diseases 

that concern the entire world (New York Times, 2014, online). Thus, one can say that the 

findings by Clarke et al. (2009) and DeGraaf et al. (2013) prove the positive effect of studying 

abroad on individuals’ views of different cultures and global issues. Therefore, it is possible 



 

 10 

to conclude that study-abroad students become more culturally sensitive and globally 

conscious than those who stay at home. Further, one may also argue that research on culture 

and globalism is probably mostly advanced in the field of non-linguistic gains.  

c) Career  

A third advantage of going abroad is its impact on students’ career paths. Goodman and 

Nevadomski (2014) claim that studying abroad has become important over the past decades 

because such experience is needed in order to succeed in the international job market (New 

York Times, 2014, online). This is also believed by Anderson, Lawton, Rexeisen and 

Hubbard (2005), who say that, due to international travel and the independency of economies, 

students are now discovering that they have to prepare themselves for this “new, shrinking 

world” ( p. 2).  

Even though Lathrop (1999) noted that, “[f]rom a study-abroad perspective, not much is 

known about specific program elements that might influence college students’ career 

decisions and plans” (p. 82), research has lately considered possible influences of studying 

abroad on students’ career prospects and choices. A study by Norris and Gillespie (2009) has, 

for example, proved that going abroad affected the career choices of almost two thirds of the 

participants, and provided the students with important skills that were needed for their jobs (p. 

386). Further, half of the participants found a job that reflected global aspects, such as having 

a job overseas or working for a multinational company (ibid, 2009, p. 387). A study on behalf 

of the European Commission (2014) analysed the effects of studying abroad on students, 

particularly in a professional context. The study showed that 64% of employers consider 

international experience important and think that it is necessary for employment (European 

Commission Impact Study, online, 2015, p. 14). Pietro (2015) drew the exact opposite 

conclusion than the study by the European Commission (2015). His study revealed no 

statistically significant relation between studying abroad and job enhancement; therefore, he 

came to the conclusion that going abroad had a negligible impact on employment prospects 

(p. 233).  

Furthermore, the results of the study by Thirolf (2014; as cited in Bell, 2016, p. 197) seem to 

be counter the argument that going abroad influences one’s career. The author reported that 

students would rather focus on experiences that they think is more likely to secure 

employment, such as internships, than studying abroad. Thus, one can argue that Thirolf’s 

(2014) findings suggest that students do not believe that studying abroad aids one in securing 

jobs at home. As has been mentioned by Lathrop (1999, p. 82), little research has been 
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devoted to the positive effects of a study-abroad experience on students’ careers. Although the 

results of Norris and Gillespie’s study (2009, p. 386) acknowledge that studying abroad 

enables students to gain skills which are needed in the job market, their findings also suggest 

the need for further research on the career-impact of studying abroad. For example, one does 

not know whether students are more or less qualified for different jobs after a semester or year 

abroad.  

2.2.  SA Programs  

The literature on studying abroad considers as well the specific advantages and disadvantages 

of long- and short-term programs. This section discusses the programs in-depth, and links 

them to existing research that points out linguistic and non-linguistic gains of the programs. 

Further, the ERASMUS, Joint Studies, ISEP and teaching assistance programs will be 

described in this section.  

2.2.1. Long-Term Study Abroad (LTSA) 

Conventional wisdom in the field of study abroad has stated that more is better; in other 

words, the longer someone studies abroad, the bigger the academic, cultural, and personal 

gains (Dwyer, 2004, p. 151). However, the same author states that study-abroad participation 

trends have changed over the years. Indeed, due to academic, social, or economic reasons, 

fewer students spend an entire year abroad and students seem to prefer going abroad for one 

semester or less (ibid, 2004, p. 151) However, Engle and Engle (2003) state that “it is 

undeniable that there are fundamental differences in the academic and cultural experience 

offered by study abroad programs today” (p. 3), and thus, research raises the question as to 

whether students benefit more from a semester or a year abroad.  

Even though study-abroad professionals proclaim the advantages of a full-year of studying 

abroad, Dwyer (2004) points to the lack of quantitative research that supports positive 

outcomes of spending a full-year abroad (p. 152). This is why research in this field is 

necessary. In 1976, a study by Nash stressed some of the positive outcomes of spending a full 

year abroad. His study revealed that a year spent studying abroad increased students’ personal 

autonomy and expansion of the self (pp. 196-197). However, the same study also 

demonstrated that people’s tolerance and flexibility did not increase, and, interestingly, Nash 

(1976) also concluded that individuals’ self-confidence was likely to decline as a result of 

spending a full-year abroad (ibid, 1976, pp. 198-199). Thus, Nash’s (1976) findings suggest a 

certain positive influence on individuals who spend a full-year abroad. However, the study 
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also implies that going abroad for a year does not affect students’ flexibility, tolerance, and 

may even decrease their self-confidence.  

A more recent study by Dwyer (2004) also investigated the importance of duration in a study-

abroad context. Dwyer’s (2004) results show that studying abroad for an entire year has a 

greater and more lasting impact on students’ lives than going abroad for a semester or less. 

More specifically, students who spent a full year abroad had increased confidence in their 

language skills because of the length of contact with the foreign language (p. 156). Further, 

students who participated in a full-year study abroad program were more likely to maintain 

lifelong friendships, to achieve a greater understanding of their own culture, and to get a job 

overseas (ibid, 2004, pp. 157-159). Thus, Dwyer’s (2004) study solely highlighted the 

positive outcomes of a full-year study abroad program and added essential information to this 

field of research.  

2.2.2. Short-Term Study Abroad (STSA) 

As mentioned, Kehl and Morris (2008) agree with Dwyer (2004), and claim that going abroad 

as part of shorter programs (e.g., summer semester abroad or the study tour) is becoming 

more and more popular (p. 67). Walters, Charles and Bingham (2017) explain that going 

abroad for a semester or more is often not feasible for students. Due to students’ individual 

degree programs, which have specific practical training requirements, or due to the high costs 

of studying abroad, students may prefer shorter study abroad programs (p. 104).  

The rising interest and enrolment in STSA programs may explain why there is a considerable 

amount of research on scrutinising their outcomes. In fact, researchers have demonstrated that 

STSA has a broad variety of advantages. For example, a study by Milleret (1990; as cited in 

Badstübner & Ecke, 2009, p. 42) reported that US students who spent six weeks in Brazil 

enhanced their speaking skills from mid-intermediate to a high-intermediate- level, based on 

the ACTFL proficiency scale. Further, the study by Freed, Segalowitz, and Dewey (2004) 

compared the oral outcomes of French students in semester SA, semester at home, and seven-

week at home immersion programs. They found that students who were in the shortest 

program, namely, the at-home immersion, made the greatest oral gains (p. 294). Thus, one can 

say that the studies by Milleret (1990; as cited in Badstübner & Ecke, 2009, p. 42) and Freed 

et al. (2004, p. 294) carried out in-depth investigations of the effects of STSA on students, and 

acknowledged their positive influence on linguistic skills, particularly students’ speaking 

skills.   
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Lewis and Niesenbaum (2005) paid attention to the non-linguistic gains of STSA programs. 

They found that students who participated in a STSA were subsequently more likely to go 

abroad. “For me the short-term experience was a stepping stone to a longer experience […]. It 

gave me more confidence to do a semester program” (p. 256). Further, the program also 

influenced students’ perception of globalization. For example, one student stated that the 

program allowed him to truly understand the environmental and cultural consequences of 

globalization within industries (ibid, 2005, p. 257). The findings of Landon, Tarrant and 

Rubin (2017) seem to be in line with those of Lewis and Niesenbaum (2005). One of their key 

findings was that students who took part in a STSA program demonstrated a statistically 

higher growth in personal norms and environmental worldviews (p. 3). Therefore, one can say 

that Lewis and Niesenbaum’s (2005, pp. 256-257) and Landon’s et al. (2017, p. 3) studies 

proved the non-linguistic gains of STSA programs, mainly in terms of their impact on 

students’ understanding of environmental and global issues.  

A study by Kehl and Morris (2008) also sought to develop an understanding of possible non-

linguistic benefits of STSA programs. Their study investigated whether there were differences 

in the global-mindedness of students who took part in a short-term (eight weeks or less) 

program and those who were abroad for a semester (p. 67). However, their study seems to 

contradict the assumption that more and more students are choosing short-term programs, as 

their results revealed that students would rather go abroad for a semester than for a few 

weeks. Further, the authors found that there was insufficient proof to conclude that, for 

example, global-mindedness in students who studied abroad for only eight weeks or less 

would be different than that of students abroad for longer periods (Kehl & Morris, 2008, pp. 

75-76). For this reason, one can argue that the observations of Kehl and Morris (2008) do not 

contribute to our understanding of the possible positive impacts of a short-term experience 

aboard. They only say that, even though shorter SA programs are becoming more and more 

popular, students still tend to prefer spending an entire semester abroad than just a few weeks.  

Research on short and long-term SA programs demonstrate both positive linguistic and non-

linguistic outcomes, and as one can see, there are more studies that examine short-term 

outcomes than long-term ones. Students may take advantage of short-term programs because 

of lower costs or because short stays abroad are easier to fit into their curriculum. Both 

programs are associated with positive and less positive changes in students, and thus, it may 

be difficult to determine which program is more effective for students. In conclusion, I have 

to agree with Freed et al., (2004) who state that “it is […] the nature of the interactions, the 
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quality of the experiences, and the efforts made to use the L2 that render one context superior 

to another” (p. 298). Therefore, one can argue that there is a critical need to conduct research 

that places more focus on the SA participants themselves (Allen, 2010, p. 453) than on the 

duration of their stays.  

2.2.3. Erasmus and Erasmus+ 

In general, study abroad programs are educational programs that can be found outside the 

geographical boundaries of the participants’ home countries (Kitsantas, 2004; as cited in Bell, 

2016, p. 196). One program, for example, is ERASMUS (the European Community Action 

Scheme for the Mobility of University Students). It was founded in 1987 in order to bring 

different universities in the EU closer together (European Commission, online, n.d.). Block 

(2007) states that the program has offered students the opportunity to complete and get full 

credit for degree programs accomplished in a different EU country. Research on ERASMUS 

focuses mainly on data from questionnaires; it provides barely any information on the living 

experiences of the program’s participants (p. 146). In general, the ERASMUS program helps 

students prepare for their study-abroad experience, helps them find suitable accommodation, 

and provides academic advice (Coleman, 1998, p. 169). Coleman (1998) states that, in the last 

20 years, the ERASMUS program has grown significantly. He reports that, in 1987 alone, 

approximately 3,000 students had been exchanged to 3000 universities (Coleman, 1998; as 

cited in Kinginger, 2009, p. 19). However, the latest statistics from the European Commission 

(2015) show that 272,000 students, and more than 57,000 staff members, participated in an 

ERASMUS program in the 2013/2014 academic year. The statistics also reveal the majority 

of students were from Spain, France, Germany, Italy and the United Kingdom, and aged 

between 23 and 24 (European Commission Impact Study, online, 2015, p. 4).  

2014 also marked a significant change for the Erasmus program: Erasmus+ allows its users to 

not only go abroad, but also receive internships or participate in adult education schemes. 

Erasmus+ is responsible for managing the mobility between European member states until 

2020, and the program aims to reduce unemployment, support adult education, and motivate 

young people to actively participate in democratic life in the European Union. Further, 

Erasmus+ funding in the amount of 2.1 billion Euros a year, and invests around 83% of that 

money in education and training; the rest of the money is spent on youth, sports, and other 

programs (European Commission, online, n.d.).  
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2.2.4. Joint Studies and ISEP  

In addition to the ERASMUS program, students can also use the Joint Study program. Joint 

Study agreements are bilateral contracts between two universities that allow the exchange of 

students who do not have to pay any tuition fees for studying abroad. Both universities 

provide coordinators who are responsible for the incoming students (Office of International 

Relations Graz, online, n.d.). I conducted a personal interview with a student from the Karl-

Franzens University Graz who took advantage of a Joint Study program because the program 

gave her the opportunity to choose her university. This is not the case with the International 

Student Exchange Program (ISEP), in contrast. The interviewee said that she did not apply 

for ISEP because it was necessary to apply for the entire program without knowing anything 

about the host university (personal communication, 5th April, 2017).  

ISEP was founded in 1979, and the program’s homepage states that they “have grown into 

one of the largest study abroad membership networks in the world” (ISEP study abroad, 

online, n.d.). Specifically, the program provides students the chance to study at more than 300 

universities in 50 countries (ISEP study abroad, online, n.d.). Interestingly, statistics on the 

program revealed that in the 2016 academic year, the vast majority of people who went 

abroad with ISEP went for one semester (1087 students from January to April, 1084 students 

from July to October), while only relatively few students took advantage of a full-year 

program (380 students) or the summer or short-term programs (119 students) (ISEP Impact 

Report, 2016, p. 6). Referring back to the section on short versus long-term programs, these 

statistics seem to reflect the opinions of Dwyer (2004, p. 151) and Kehl and Morris (2008, p. 

67), who pointed to the increasing trend towards shorter stays abroad.   

2.2.5. Teaching Assistance  

Another study-abroad program is that of teaching assistance. Individuals who decide to apply 

for teaching assistance are offered the chance to teach their own language in another country 

(Block, 2007, p. 177). Fulbright is a famous organization in Austria that allows students to 

teach at an American university for an entire year. The organization looks for host institutions 

for its teaching assistants and provides them with the opportunity to work with German 

professors in different learning contexts (Fulbright Austria, online, n.d.). “Foreign Language 

Teaching Assistants animate the instructions in German as native speakers, serve as linguistic 

models, and are cultural ambassadors” (Fulbright Austria, online, n.d.). Another organization 

in Austria that provides the opportunity to teach one’s mother tongue abroad is weltweit 
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unterrichten. For the academic year 2016/2017, the program has contracts with a number of 

countries, including Belgium, France, the Republic of Ireland, Italy, Spain, and the United 

Kingdom. Usually, teaching assistants stay in the host country for between six and ten 

months, and teach secondary school students. Further, their salary depends on the country, but 

generally is between 700 and 900 Euros (weltweit unterrichten, online, n.d.).  

This section has shown the variety of offers there to students who would like to go, study, or 

work abroad. Whereas programs like ERASMUS, Joint Studies, or ISEP are particularly 

designed for students, the teaching assistance program is also available for teachers. The 

programs each have their advantages and disadvantages. For example, while ERASMUS  

promotes the European Union “as a center of excellence in learning around the world” 

(Schachner, 2010, p. 15), the Joint Studies and ISEP programs offer their students the 

opportunity to leave the European Union and gain insight into American, Canadian or 

Australian daily life.  

2.3. Motivation  

2.3.1. What Is Motivation? 

The word motivation comes from Latin and means “to move”. In particular, motivation is 

defined as a force that makes people to do something, to get active and engage or persist in 

actions (Dörnyei & Ushioda, 2001, p. 3). However, this definition has caused considerable 

debate among researchers and scholars because of different interpretations of the construct of 

motivation. This is why many motivation theories are supposed to explain why human beings 

think and act the way they do (Dörnyei & Ushioda, 2001, pp. 3-4). Most researchers are at 

least willing to agree that motivation is the reason why someone decides to do something, 

how long he or she wants to do the activity, and how far that person will go in order to pursue 

it (Dweck 1999; McCombs 1994, as cited in Dörnyei & Ushioda, 2001, p. 4). I agree with 

Dweck (1999) and McCombs (1994), and claim that motivation influences one’s willingness 

to do or not to do something; and, additionally, motivation is responsible for how hard 

someone tries to achieve their goals.  

In general, motivation requires different factors, such as a mental process that needs initial 

preparation, a target setting, the formation of an intention, activity control, and realization 

(Dörnyei & Ushioda, 2001, p. 6). Furthermore, if one considers long-term actions, such as 

learning a foreign language, one’s motivation does not stay the same over the course of time. 

This is because motivation is a response to different internal and external influences (Dörnyei 
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& Ushioda, 2001, p. 6). Individuals who are motivated “are goal-directed” (Gardner, 2010, p. 

8). However, due to the fact that some people lack the characteristics of typical motivated 

individuals, it may be harder for them to achieve their goals. Motivated individuals 

demonstrate effort put into achieving their goals; they are determined and often enjoy the 

activities that are needed to attain their goals and be successful (ibid, 2010, p. 8).  

2.3.2. Motivation Models  

The following section will look at the different motivation models, namely, the 

integrative/instrumental orientations, and extrinsic and intrinsic motivations, and will 

conclude with my reasoning for using both models in my study.  

a) Integrative and Instrumental Orientation 

Gardner and Lambert (1972) define instrumental orientation as an individual’s wish to obtain 

social respect or economic benefit because of their knowledge of a foreign language (p.14). 

An example of instrumentally relevant variables is, for example, power achievement 

(Gardner, 2010, p. 25), which is defined by Smith (1992) as “a concern with doing things 

better, with surpassing standards of excellence” (p.144). Instrumental orientation may not 

serve as such a strong motivator as the concept of integrativeness, but it can lead to high 

degrees of competence in certain situations (Gardner, 2010, p. 25). Integrativeness, on the 

other hand, was described in early research as “a genuine interest in learning the other 

language in order to become closer, psychologically, to the other language community” 

(Gardner, 2010, p. 85). Later studies have broadened the definition of integrativeness; thus, it 

is now viewed as openness to different cultures and the will or ability to take over certain 

characteristics of this language. Further, openness to different cultures is considered a general 

affective state that includes openness to members of different ethnicities, cultures or language 

groups (ibid, 2010, p. 85). Similarly, Yashima (2002; as cited in Weger, 2013, p. 89) defines 

integrativeness as ‘international posture’ (ibid, p. 89) that links students’ English skills with 

the ability to gain contact with international communities. 

Mercer, Ryan and Williams (2012) state that the concept of integrativeness has some 

controversial aspects. More specifically, they claim that discussions have arisen over the 

terms ‘integrativeness’, ‘integrative motive’, and ‘orientation’; all of which suggest an 

essential identification with and interest in the culture of the target language. Further, there is 

also the question of whether all language learners can be motivated by the target language’s 

culture (Mercer et al., 2012, p. 190). However, Gardner (2010) defends himself by saying that 
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people who show integrative motivation have “an open and accepting orientation toward the 

other language community […] a favorable attitude toward the language learning situation 

and a heightened motivation to learn the language” (p. 202) and that L2 motivation “always 

has an integrativeness component” (Gardner, 1985, p. 168). Further, he states that, even if 

people are also influenced by instrumental motivation, this indicates a certain willingness to 

talk with people from different communities (ibid, 1985, p. 168). As Mercer et al. (2012) 

draw one’s attention to possible problems with integrativeness, earlier scholars (Clément & 

Kruidenier, 1983; Dörnyei, 1990; McDonough, 1981) have also looked at the social-

psychological concept critically. They ask, for example, whether integrative motivation 

expresses the wish to integrate and identify with the target culture, or if it only shows positive 

feelings towards and interest in people from the target language community (Clément & 

Kruidenier, 1983; Dörnyei, 1990; McDonough, 1981; as cited in Gass & Mackey, 2014, p. 

399). Thus, one can argue that this aspect of Gardner’s theory has been contentious in 

educational research, and probably needs further investigation to either confirm or contradict 

his theory.  

b) Extrinsic and Intrinsic Motivation 

Ryan and Deci (2000) mention two further notions of motivation, namely, intrinsic and 

extrinsic motivation. Intrinsic motivation means doing something for intrinsic reasons – 

because it is exciting in and of itself, for example – whereas extrinsic motivation refers to 

being motivated by external forces, such as punishment by one’s parents, for instance, or 

because it is crucial to one’s future career. The authors also claim that performance or the 

quality of an experience may be different when people are motivated by intrinsic or extrinsic 

reasons (p. 55). In educational research, the concept of intrinsic motivation has come to be 

seen as an important phenomenon. It is seen as a natural source of learning and achievement 

that can be steadily catalysed or challenged by teachers and parents (Ryan & Stiller, 1991; as 

cited in Ryan & Deci, 2000, p. 55). Intrinsic motivation is very important in learning because, 

as Ryan and Deci (2000) suggest, it ensures high-quality learning and positively affects 

students’ creativity (pp. 55-56). Moreover, Dörnyei (2001) adds that intrinsic motivation is 

about feeling satisfaction and joy; in other words, one enjoys the particular activities (pp. 27-

28).   

It may seem as though research increasingly focuses on intrinsic motivation; however, Ryan 

and Deci (2000) state that extrinsic motivation is equally important. Although they claim that 

students can do extrinsically motivated actions with disinterest or resistance, it is also possible 
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that extrinsically-motivated students are able to perform an action with a willingness that 

demonstrates internal acceptance of the task (Ryan & Deci, 2000, p. 55). The English culture, 

in particular, literature and music, is considered to be an example of extrinsic motivation. For 

example, there is evidence that people have learned English as a foreign language because 

they wanted to understand the lyrics of songs or verses of English poetry (Murray et al., 2011, 

p. 68). Another example that can be found in a school context is of a student who only does 

their homework because of the belief that it is important for their future career (Ryan & Deci, 

2000, p. 60).  

Research on integrative/instrumental orientation and extrinsic/intrinsic motivations is of 

special importance to this thesis because the participants of my study were presented with 

questions on their integrative/instrumental and extrinsic/intrinsic motivations for studying 

abroad in the last part of my questionnaire. As it has been shown, Gardner’s (2010) model 

mainly focuses on SLA, and, consequently, this was not enough for my study. I acknowledge 

that many students may be motivated to go abroad for language and economic benefits, but 

one can also go abroad and learn a language because one enjoys learning it, which is a case of 

intrinsic motivation. This is why the model of extrinsic and intrinsic motivation was also 

needed for my study.  

2.3.3. Motivation and Studying Abroad 

As described in brief above (see sections 2.1.2 and 2.1.3), there are many reasons why 

individuals may take advantage of a study-abroad program. However, Gardner (2010) 

clarifies that “a reason is not motivation” (p. 10). Thus, this section draws one’s attention to 

the factors that motivate individuals to go abroad. As my study investigates possible reasons 

why individuals may be more or less motivated to go abroad, this section will also provide 

insight into studies that have already examined motivation in a pre-study abroad context. The 

results of the following studies will be compared to the results of my study, and, 

consequently, the focus will be on finding possible similarities or differences in students’ 

motivations to go abroad among these studies.  

a) Travel  

One factor that may influence students’ motivation to apply for study-abroad programs is that 

they have a deep desire to travel. Garraty and Adams (1962) make an interesting point when 

they claim that the hunger for travel is the most common motivation for why students apply 

for study-abroad programs (p. 24). This assumption may be explained by Byram and Feng 
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(2006), who state that traveling is an important part of university students’ lives, and 

therefore, they see studying abroad as an opportunity to travel for pleasure (p. 1). Further, 

there is proof that people benefit from traveling frequently. Riotta (Elite Daily, 2015, online), 

for example, states that, if people travel often, they will become more open-minded towards 

new cultures and ideologies.  

However, studying abroad is not about traveling from one place to another, rather it is about 

settling down in a place and becoming a member of the local community. Thus, if someone 

goes and studies abroad, they experience life at a deeper level than a tourist (Garraty & 

Adams, 1962, pp. 24-25). The importance of traveling in a study-abroad context was 

highlighted in a study by Teichler (1997; as cited in Coleman, 1998, p. 182). His results 

showed that students were motivated to go abroad because of their strong desire to travel. 

Other recent studies by Weger (2013, p. 99) and Wintre et al. (2015, p. 256) were able to 

identify travel as a motivating factor for students. Thus, the studies by Teichler (1997, as cited 

in Coleman, 1998, p. 182), Weger (2013), and Wintre et al. (2015, p. 256) all confirmed that 

students are motivated to go abroad by their desire to travel the world.  

b) Culture  

Another aspect that may affect one’s motivation to go abroad is that the person wants to 

expand their cultural horizons. Crane (2015) discusses different benefits of intercultural 

experiences. He claims that people who have had a lot of experience abroad are more likely to 

have a strengthened sense of self, can better identify with people from different backgrounds, 

have a general faith in humankind, and are creative (the Atlantic, 2015, online). In addition, 

Riotta (2015) adds that, as a result of having had contact with different cultures, people are 

more likely to integrate in their jobs in their home countries (Elite Daily, 2015, online).  

Krzaklewska (2008) carried out a study on students’ motivation to go abroad. 90% of her 

respondents thought that learning about different cultures in a study-abroad context was very 

motivating (p. 92). Anderson and Lawton (2015) also conducted a study on students’ 

motivation for going abroad. Their questionnaire listed different reasons that may influence 

someone’s decision to take advantage of a study-abroad experience (p. 43). These reasons 

included: “World enlightenment, Personal Growth, Career Development and Entertainment” 

(Anderson & Lawton, 2015, p. 43). Their results revealed that World Enlightenment (which 

included getting to know different cultures) and Personal Growth were chosen most often 

(ibid, 2015, pp. 44-45).  Thus, both Krzaklewska (2008, p. 92) and Anderson and Lawton’s 
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(2013, pp. 44-45) results acknowledge that students are indeed motivated to go abroad 

because of their wish to familiarize themselves with different cultures.  

c) New Experiences  

Students may also be motivated to go abroad because it allows them to generally have new 

experiences, such as meeting new people from all over the world, or getting to know different 

educational systems. For example, a study by Allen and Herron (2003) on students’ reasons 

and motives for taking part in a summer school in Paris found that integrative motives, such 

as getting to know locals and people from all over the world, dominated. Interestingly, even 

though the participants said that they wanted to get in contact with local people, the study 

showed that the participants made little effort to meet people from the target culture (p. 382). 

Further, one of Krzaklewska’s (2008) key findings was that 98% of her study’s participants 

were motivated to go abroad because they wanted to have new experiences (p. 92). Wintre et 

al. (2015) also dealt with motivation in a pre-study abroad context, with the intention of 

determining the different motivational factors for studying overseas (p. 256). The second most 

frequently-given answer was that students wanted to have new experiences. The authors 

defined having new experiences by saying that students wanted to get to know new people, 

see the world, and gain independence (Wintre et al., 2015, pp. 258-260). When asked for a 

participant’s expectations and goals for studying abroad, a 22-year-old woman from the 

Bahamas said:  

“[…] definitely to meet new people. Become familiarized with Canada in general, and – well I live on 

my own – so to uphold that and to learn more about myself” (ibid, 2015, p. 258). 

Therefore, one can argue that the studies by Allen and Herron (2003, p. 382), Krzaklewska 

(2008, p. 92) and Wintre et al. (2015, pp. 258-260) emphasize the importance of having new 

experiences in a study-abroad context. All of the studies showed that students are motivated 

to go abroad because of the appeal of novelty, otherness, and change.  

d) Language 

Many students’ motivation to study abroad may also be influenced by their desire to learn or 

become more confident in a second language. For example, a study by Teichler (1997; as 

cited in Coleman, 1998, p. 182) found that students’ number one reason for going abroad was 

to learn a foreign language. Teichler’s (1997) findings seem to be in a line with those of a 

more recent study by Schachner (2010). He investigated causes that may determine students’ 

participation in a study-abroad program, and found that over 70% of his participants would be 
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motivated to go abroad because of the possibility of language improvement (p. 63). Another 

study by Hernández (2010) also examined possible study-abroad participants’ motivation to 

learn Spanish as a L2. He found that these students studied the language because they wanted 

to get in contact with locals; additionally, they thought that the language would be helpful for 

future travel (p. 604). The participants were also given the opportunity to answer open-ended 

questions. In this section, the study-abroad participants again mentioned how important 

Spanish was if they wanted to succeed in the international job market, that they wanted to 

become fluent in the language to interact with locals, or that they wanted to be able to travel 

to Spanish-speaking countries (ibid, 2010, p. 607). Thus, one can argue that the studies of 

Teichler (1997), Schachner (2010), and Hernández (2010) support the importance of language 

learning in a pre-study abroad context. Additionally, their studies also revealed that students 

do not only go abroad to improve their language skills, but also because being more confident 

in one’s ability to speak a foreign language is connected with better job chances (Teichler, 

1997; as cited in Coleman, 1998, p. 182; Schachner, 2010, p. 63; Hernández, 2010, p. 604).  

Weger (2013) conducted a further study that focused on language-learning motivation in a 

US-based IEP context (p. 90). In her study, the term IEP means studying solely English in an 

English-dominant society (ibid, 2013, p. 89). Her study revealed that, even though students 

had chosen to study in an English-speaking country, their motivation for learning English 

appeared to be less connected to positive feelings towards the English community. On the 

contrary, their motivations for language learning were closely related to developing a global 

identity, having fun, and being able to travel (Weger, 2013, p. 99). Weger’s (2013) results can 

be explained by Ushioda (2013), who focuses on the English language in particular. She 

claims that, because English has become a global language, it is becoming more and more 

difficult to identify individuals’ motivations for why they want to learn the language (p. 9). 

Besides being driven by intrinsic motivation, one can also be motivated to learn English in 

order to be able to use it as a lingua franca; thus, Ushioda (2003) argues that people may be 

motivated to learn the language “to enhance their sense of cosmopolitan identity and 

connectedness as part of this imagined English-using global community” (p. 9). Thus, 

Weger’s (2013, p. 89) findings and Ushioda’s (2003, p. 9) argument highlight the fact that 

being confident in one’s ability to speak foreign languages is becoming more and more 

important because it is closely associated with global awareness.  
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2.3.4. Non-Motivating SA Factors  

When investigating students’ motivation to go abroad, the factors that do not motivate 

students to study abroad are never far from the discussion. For example, Doyle, Gendall, 

Meyer, Hoek, Tait, McKenzie and Loorparg (2010) found that students would not be 

motivated to study in the country of their family’s origins; furthermore, the participants of 

their study would not be motivated to go abroad in order to study subjects that were not 

available at their home universities (p. 479). The findings of Wintre et al. (2015) contradict 

those of Doyle et al. (2010). Their study revealed that students would certainly be motivated 

to go abroad because a family member or friend lived in the host country (pp. 259-260). 

Therefore, one can argue that the studies of Doyle et al. (2010) and Wintre et al. (2015) 

provide contradictory results; one study acknowledges the importance of family and friends in 

the host country, whereas the other contradicts it. In addition to Doyle et al. (2010), 

Schachner’s (2010) study also discusses motives that may lead students to not study abroad. 

He found that most students would not be motivated to go abroad for private reasons, such as 

being in a relationship, or taking care of a family member. Further, his study demonstrated 

that some students do not go abroad because they cannot afford to, or because they fear a 

delay in their academic progress (pp. 69-70). Therefore, one can assume that factors such as 

relationships, money, and delays in academic progress have a negative impact on students’ 

motivation to go abroad (Wintre et al., 2015, pp. 259-260; Doyle et al., 2010, p. 479; 

Schachner, 2010, pp. 69-70).  

Deviney, Vrba, Mills and Ball (2014) conducted a study that sought to examine why some 

students apply for study-abroad programs and others do not. One of their findings is in line 

with those of Schachner (2010), because their participants’ motivations to apply for a study-

abroad program were also influenced by the potentially high costs of the trip. Further, they 

found that many students were concerned about their safety and feared language differences 

(p. 12). A study by Anderson and Lawton (2015) provides further insight into a different non-

motivating SA factor. They found that the participants’ motivation to apply for an exchange 

program is not affected by the ‘fun factor’ of such an experience (p. 45). Thus, the studies by 

Deviney et al. (2014, p. 12) and Anderson and Lawton (2015, p. 45) highlight the idea that 

students are not motivated to study abroad because of anxiety related to safety and language, 

and they are not motivated by the desire to experience entertainment.   
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2.4. Big Five Personality Traits 

The last part of this literature review provides a brief definition of personality, and explains 

different the Big Five personality traits. Special attention is paid to positive and negative 

correlations between the Big Five and other values. This information is important because of 

my study’s investigation of possible correlations between the Big Five personality types and 

different motivations to study abroad.  

2.4.1. General Information on Personality and the Big Five 

Pervin and John (1997) state that “personality represents those characteristics of the person 

that account for consistent patterns of feeling, thinking, and behaving” (Pervin & John, 1997, 

p. 4). This definition suggests that individuals attend to characteristics and patterns of 

behaviour inside themselves (ibid, 1997, p. 4), and research is particularly interested in 

finding out whether or not human behaviour is influenced by internal or external factors. The 

Freudian way of thinking, for example, states that humans are responsible for behaviour; 

meanwhile, the Skinnerian mode considers people as passive and as “victims of events in the 

environment” (ibid, p. 16). Further, Mishel (1968; as cited in Pervin & John, p. 17) adds that 

the environment definitely affects human behaviour, and that environmental changes also 

cause changes in peoples’ personalities. As one can see, scholars have different opinions 

about the factors that may determine human behaviour. However, what this section has shown 

is that scholars do agree that both internal and external factors have an impact on peoples’ 

personalities.  

Psychologists have developed different ways of assessing personality, and the “Big Five 

construct” has become the dominant personality taxonomy (Dewaele, 2012, p. 44). More 

precisely, the categories of extraversion or urgency, agreeableness, conscientiousness, 

emotional stability versus neuroticism, and intellect or openness have been dubbed “the Big 

Five” (Goldberg, 1981; as cited in Pervin & John, 1999, p. 105), a name that is meant to 

convey the breadth of each category. Therefore, consideration of the Big Five factors is not 

meant to suggest that the human personality and its differences can be summed up in five 

traits. On the contrary, the five dimensions “represent personality at the broadest level of 

abstraction, and each dimension summarizes a large number of distinct, more specific 

personality characteristics” (Pervin & John, 1999, p. 105).  

De Raad and Perugini (2002) point to the importance of the Big Five when saying that “the 

Big Five factors have become acknowledged and re-acknowledged as relevant and valid 
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dimensions of personality in various field of research” (p. 5). The advantages of the Big Five 

may be why Roccas, Sagiv, Schwartz and Knafo (2002) describe the term as “the dominant 

approach for representing the human trait structure today” (p. 789). However, a frequent 

concern regarding the Big Five is that they cannot capture all of the nuances of human 

personality (Block 1995; Briggs 1989; Briggs 1989; McAdams 1992; Mershon & Gorsuch, 

1988; as cited in Pervin & John, 1999, p. 124), and that the categories are too broad. On the 

one hand, the fact that the categories of the Big Five are broad provides for a massive amount 

of variety within them. On the other hand, their broadness may also result in a lack of 

specificity with regard to describing individuals’ personalities (John, Hampson & Goldberg, 

1991; as cited in Pervin & John, 1999, p. 124). Nonetheless, the Big Five model can be seen 

as a wide level in the hierarchy of personality description; thus, its dimensions are useful 

when making rough distinctions between characters. The flipside of the Big Five model is that 

it is less useful for predicting the behaviour of a certain object (Hampson et al., 1986; as cited 

in Pervin & John, 1999, p. 124). 

2.4.2. Extraversion and Introversion  

“No single pair of traits of personality has been quite so widely discussed and studied as that of 

extroversion and introversion” (Guilford & Braly, 1930, p. 96). 

Extraversion is defined as the turning of someone’s mental energy towards the outer world, 

whereas introversion describes the flow of mental energy towards the psyche. Extraversion is 

marked by outgoingness, venturing out into the unknown, and being particularly interested in 

people and events of the outer world. Introversion, on the other hand, is denoted by interest in 

one’s own psyche, and these people are also said to prefer loneliness (Jung, 1917; as cited in 

De Raad, 2000, p. 88). Further, Freyd (1924) came up with a list of introvert characteristics. 

Introverts are believed to try to avoid situations that require speaking in front of people; they 

can be critical towards others, sentimental, and creative (Freyd, 1924; as cited in De Raad, 

2000, pp. 88-89).  

According to De Raad (2000), adjectives, such as talkative, aggressive, and extraverted are 

commonly used when we seek to understand the construct of extraversion. The positive 

characteristics linked to extraversion are activeness and confidence, whereas verbosity and 

dominance are negative traits attributed to the personality type (p. 90). McCrae and Costa 

(2008) point to gregariousness as a signifier of extraversion, stating that extraverts exhibit “a 

preference for companionship and social stimulation” (p. 164).  
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I agree with Roccas et al. (2002), who draw the conclusion that extroverts are very sociable 

and like to talk to others (p. 792). Further, the same authors believe that extraverted behaviour 

may facilitate “the pursuit of pleasurable experiences, the goal of hedonism values” (ibid, 

2002, p. 792). This is also why Roccas et al. (2002) theorize that extraversion is positively 

linked to achievement, stimulation, and hedonism principles. In contrast, a negative relation is 

expected between extraversion and traditional values, because these values highlight modesty 

and submission to any circumstance of life (p. 792). Further, Dewaele (2012) makes a 

connection between extraversion and SLA; because extraverts are talkative, active, and 

assertive, SLA researchers believe that people high on the extraversion scale are likely to be 

successful L2 learners (p. 45). However, a number of studies (Dewaele, 2007; Todesco, 1978; 

Dewaele & Fruhmam, 1990) have shown that highly extraverted students scored badly on 

foreign language tests and Dewaele (2012) suggests that these results might have been 

different, had fluency variables been added to the test (p. 45).  

2.4.3. Agreeableness  

It is said that the second of the Big Five categories is possibly most closely concerned with 

personal relationships (Graziano et al., 1996; as cited in De Raad, 2000, p. 91). Hogan (1983, 

as cited in De Raad, 2000, p. 91) believes that agreeableness supports one’s ability to deal 

with communal living problems, and, in this context, communion refers to the condition of 

being a member of a big social community (Wiggins, 1991, cited in: De Raad, 2000, p. 91). 

McCrae and Costa (2008) also associate a forgiving nature, inoffensive language, and faith in 

cooperation with the notion of agreeableness (p. 164). In short, Goldberg (1993) states that 

agreeableness “contrasts traits such as kindness, trust, and warmth with traits such as hostility, 

selfishness, and distrust” (pp. 169-170).  This is also believed by Roccas et al. (2002), who 

state that people who score high on agreeableness are mostly likely to be good-natured, kind 

and cooperative. This is why the authors (2002) come to the conclusion that agreeableness 

correlates positively with benevolence values, such as being concerned about the welfare of 

people with whom one is in close contact (p. 792). In contrast, the second of the Big Five 

categories does not show a correlation with values like wanting to control others or exercising 

power over others (ibid, 2002, p. 792).  

2.4.4. Conscientiousness  

The third of the Big Five personality traits is considered to be a primary psychological 

resource in situations in which achievement is an essential value. These situations can mainly 
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be found at work or in a learning context (De Raad, 2000, p. 92). The construct of 

conscientiousness refers to striving to accomplish something, and involves such 

characteristics as being organized, practical, and steady (Goldberg, 1992; cited in De Raad, 

2000, p. 92). De Raad and Perugini (2002) mention the “impressive list” (p. 8) of studies that 

focus on conscientiousness as being linked to learning and education. For example, it has 

been shown that successful young male learners have higher scores in persistence than 

unsuccessful ones (Astington, 1960, as cited in De Raad & Perugini, 2002, p. 8). Further, 

Wiggins, Blackburn and Hackman (1969; as cited in De Raad & Perugini, 2002, p. 8) 

discovered that conscientiousness implies graduate success. Also Baer (2014) agrees with De 

Raad and Perugini (2002), who state that people who test high in the third of the Big Five 

categories are more successful, as they are very ambitious, set better goals, and work harder 

towards them (Business Insider, online, 2014).  

However, it has to be noted that each characteristic has its own advantages and disadvantages. 

For example, one positively associates conscientiousness with responsibility and being 

attentive, but being conventional and traditional are considered negative aspects of this trait 

(De Raad, 2000, p. 94). Another characteristic of conscientious people is that they strive for 

achievement and “have a strong sense of purpose and high aspiration levels” (McCrae & 

Costa, 2008, p. 164). Roccas et al. (2002) confirm this by saying that individuals who rank 

high in conscientiousness are more likely to be careful, scrupulous, and thorough (p. 793). 

Similar to the connection drawn by De Raad (2000) between conscientiousness and 

achievement values (p. 92), Roccas et al. (2002) emphasize the correlation conscientiousness 

and achievement and conformity values (p. 793). Further, Dewaele (2012) adds that highly 

conscientious L2 learners are likely to work harder to achieve their goals (p. 47). This 

assumption was confirmed by a study by Ockey (2011; as cited in Dewaele, 2012, p. 47), 

which found a statistically significant correlation between conscientiousness and the variables 

fluency, vocabulary, pronunciation, and communication skills.   

2.4.5. Emotional Stability and Neuroticism  

The assessment of neurotic tendencies first became important during World War I, when 

soldiers were tested regarding their ability to deal with stress (Woodworth, 1917; as cited in 

De Raad, 2000, p. 94). Henmon (1919; as cited in De Raad, 2000, p. 94) states that it was 

particularly important to be emotionally stable if one was part of the air force. Further, several 

researchers (Entwistle & Cunningham, 1968; Eysenck & Cookson, 1969; as cited in De Raad 

and Perugini, 2002, p. 9) consider neuroticism to be a predictor of school accomplishment. De 
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Raad and Perugini (2002) believe, for example, that in a university context, highly neurotic 

learners are more likely to be physically disabled than low neurotic ones (p. 9). Emotional 

stability, on the other hand, is seen as a characteristic that indicates better job performance 

and satisfaction (Judge & Bono, 2001; as cited in De Raad & Perugini, 2002, p. 9).  

In general, traits like anger, anxiety, and depression, as well as being insecure and emotional 

are closely linked to neuroticism. If someone shows depressive symptoms, they are most 

likely to be a neurotic person, who has “a tendency to experience dysphonic affect – sadness, 

hopelessness, guilt” (McCrae & Costa, 2008, p. 164). Therefore, one can argue that neurotic 

people have pessimistic attitudes and relatively low self-esteem (McCrae & Costa, 2008, p. 

164). In addition, if a person ranks high in neuroticism, they tend to be scared, angry, and 

depressed. Furthermore, no positive connections are assumed between conformity or 

achievement values and neuroticism (Roccas et al., 2002, p. 793). However, a study by 

Dewaele (2002; as cited in Dewaele, 2012, p. 47) found that highly neurotic students were 

most likely to experience foreign language anxieties.  

2.4.6. Intellect and Openness to Experience 

The final personality trait of the Big Five is ‘openness to experience’. This fifth trait plays an 

important role in an educational context, and is linked to different learning strategies (Blickle, 

1996; as cited in De Raad & Perugini, 2002, p. 9). In the organizational setting, openness to 

experience is connected to a more creative behaviour (George & Zhou, 2001; as cited in De 

Raad & Perugini, 2002, pp. 9-10). McCrae and Costa (2008) are of the opinion that this last 

personality trait seeks out change and variety. Consequently, they conclude that individuals 

who are open to new experiences want to travel, pursue different psychical activities, and 

have different job interests (p. 164). In addition, attributes such as curiosity, originality, 

broad-mindedness and intelligence are commonly attributed to people who are open to 

experiences (Barrick & Mount, 1991, p. 5). In addition, they suggest that people who are high 

on openness to experiences are more likely to work efficiently in different cultural situations, 

and to work well together with people of different ethnicities. Thus, it is possible to conclude 

that students who rank high on openness to experience may be more likely to take advantage 

of a study-abroad program (Caligiuri et. al 2000; as cited in Bakalis & Joiner, 2004, p. 287).   

Further, openness to experience is most likely to correlate with motivational goals that 

emphasize autonomy, openness to different ideas and experiences, and show understanding 

and tolerance for people of all ethnicities. This is why the fifth of the Big Five personality 
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traits, openness to experience, also shows a correlation with being innovative and appreciating 

the beauty of the nature (Roccas et al., 2002, pp. 792-793). However, Seibert and Kraimer 

(2001, as cited in De Raad & Perugini, 2002, p. 10) found that openness to experience has a 

negative relation to money.  

Bakalis and Joiner (2004) point out that few studies have dealt with the relation between 

personality and students’ participation in different study abroad programs (p. 287). For this 

reason, they conducted a study on personality and going abroad; more specifically, they 

examined whether students’ personalities could be related to a study-abroad program. 

Although this focus is similar to the topic of this thesis, the focus in my study is on all of the 

Big Five personality traits, while Bakalis and Joiner (2004) only focused on the fifth of the 

Big Five, namely, openness to experiences. They found that students who scored high in 

openness and tolerance were more likely to go abroad than students who exhibited low 

degrees of openness and tolerance (Bakalis & Joiner, 2004, pp. 288-289). Therefore, it’s 

possible to state that Bakalis and Joiner’s (2004) study points to a positive relation between 

openness to experience and students’ motivation to study abroad.  

2.5. Rationale  

As has been discussed in this literature review, research on the Big Five personality traits in 

connection with one’s motivation to go abroad is rare. Studies have shown that students with 

high degrees of openness are more likely to go abroad (Caligiuri et. al 2000; as cited in 

Bakalis & Joiner, 2004, p. 287). However, studies have not investigated whether people who 

rank high or low in the other four categories of the Big Five, namely, extraversion, 

conscientiousness, agreeableness or neuroticism are more or less likely to participate in  

study-abroad programs.  

It is for this reason that I consider it important to examine whether an individual’s motivation 

to go abroad is related to all of the Big Five personality traits. In other words, my study seeks 

to examine whether personality traits such as adaptability, independency, or creativity (which 

are characteristics of the Big Five) indicate that someone is more or less motivated to go 

abroad. In addition, this study examines whether people who are scared, nervous, or 

emotional are also motivated to apply to study abroad.  In doing so, I aim to gain a holistic 

view of the relation between the Big Five and motivation to go abroad, in contrast to a partial 

view, which has been the case in research so far. Furthermore, in order to fully understand 

students’ motivation to go abroad, this study also presents the main motivations for why the 
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participants would be most/least motivated to go abroad. All of this will be achieved using the 

quantitative research methods described in the following chapter. More specifically, 

descriptive statistics will provide me the opportunity to calculate for measures and 

observations; this will be done with the variables’ mode, median, mean, and standard 

deviation. Additionally, inferential statistics will be used to investigate the study’s hypotheses 

(Creswell, 2003, pp. 172-173) in order to find out whether the observations of the study’s 

participants can also be applied to the population at large (O’Leary, 2004, p. 192). 
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3. Methodological design 

This chapter will describe the reasons why I conducted an empirical study, as well as its 

design, and the process by which the data was generated and analyzed. First, I will present the 

research questions and a short summary of the purpose of this study. Second, the choice of 

quantitative research methods, the questionnaire design, and the research context, participants, 

procedures, and ethics of my study will be described. Finally, the last part of this chapter 

provides insight into data procedures, personality measurement, and outlines the limitations of 

this study.  

3.1. Research Questions 

This study investigates the role of the personality of tertiary-level learners in deciding 

whether or not they are motivated to go abroad. This thesis is a quantitative study that 

explores the possible connection between university students’ personality types and their 

motivation to go overseas. Dörnyei and Ushioda (2001) define motivation as something that 

“moves a person to make certain choices, to engage in action, to expend effort and persist in 

action […]” (p. 3). Besides the importance of motivation and studying abroad in my thesis, 

another main focus is personality, namely, the Big Five personality traits, which present 

personality descriptions in a shared framework (John & Srivastava, 1999, p. 103).  

O’Leary (2004) points out the importance of research questions and states that formulating 

some questions might be the first difficulty in conducting a research project. Research 

questions are crucial because they decide the focus of the project as well as its direction. 

These questions can be creative, open, and explanatory (p. 28). Further, problems in research 

are often stated through research questions (Mackey & Gass, 2005, p. 19). Thus, in order to 

be able to address the gap in research that is described in the literature review of this thesis, 

this study asks the following research questions:  

 Is there a connection between one’s personality type and motivation to study abroad? 

If so, which personality types are more/most/less/least motivated to go abroad? 

 Is there a connection between participants’ intercultural experience and motivation to 

go abroad? 

 What are the main motivations for why someone decides to go abroad? 
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Ultimately, this study is intended to augment our understanding of why some students are 

more or less motivated to go abroad. In particular, the study attempts to find out which 

personality characteristics indicate that a person will be more or less motivated to seek out an 

experience abroad. I also asked participants about their intercultural experience, with the aim 

of finding out whether regular contact with other cultures (e.g., participation in the Buddy 

system, travel, etc.) indicated that people were more open to a study-abroad experience.  

3.2. Rationale  

As already been discussed in the literature review, research on studying abroad has primarily 

considered the outcomes or effects of an experience abroad. However, there is only little 

research devoted to students’ intention to study abroad, which may be influenced by their 

character. This was the main reason behind the design of this study; it attempts to find out if 

there is a connection between a person’s personality and their motivation to apply for an 

experience abroad. Dawson (2009) points to the importance of having a purpose for doing a 

study. She claims that the identification of a lack in literature is a valid reason to design a 

research project (p. 6).  

3.3. Quantitative Research Methods  

For my online survey, I made use of a quantitative research approach, and subsequently 

analyzed the data collected by means of statistical methods. The theory and importance of this 

research type will be outlined in this section.  

3.3.1. Definition  

If one has formulated the research questions and thought about the five W’s (what, why, who, 

where and when), the next step is to think about how the research should be conducted. In 

other words, one has to consider the research methodology, which is the principle that will 

lead one through the research project. Research methodology encapsulates with certain issues, 

such as the constraints, different problems, or ethical choices posed by the research project. 

Further, there are different research types of research methodology: qualitative and 

quantitative research (Dawson, 2009, p. 14). Richards, Ross and Seedhouse (2012) argue that 

“one of the most common distinctions made in research is between quantitative and 

qualitative approaches” (p. 19). The quantitative research approach is built on the statistical 

measurement of surveys or experiments, while the qualitative approach is based on verbal 
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descriptions, such as interviews or observations, or non-numerical analysis, such as of images 

and videos (Richards et al., 2012, p. 20). For my research project, I made use of quantitative 

research methods. O’Leary (2004) views the word ‘quantitative’ as an adjective that describes 

different data shown through numbers and examined using statistics. Further, quantitative 

research is mostly defined as an objective quest for truths that are based on hypotheses and 

variables (p. 99). I used quantitative methods for my study because I intended to present the 

data of my 101 participants with numbers. More specifically, I calculated whether or not there 

was a relation between the variables with the help of the statistical program SPSS, and 

provided information about the averages of the data. However, the process of data analysis 

will be described in further detail later in this chapter.  

Research on language teaching and learning often deals with demonstrating that certain 

phenomena systematically appear in connection to others. Thus, if one wants to investigate 

whether or not these connections occur randomly, a quantitative analysis is required. A main 

aim of quantitative research is to come to generalizations that are supported by empirical 

proof. Researchers often test a specific group of people, summarize the results numerically, 

and connect or compare them to other data (Richard et al., 2012, p. 23). “Quantitative 

methods are generally abstract, and aim to fulfill one of three goals: to describe, to relate or to 

make causal” (Richard et al., 2012, p. 23). Therefore, with quantitative methods, the 

researcher is able to gather information about present states of affairs or connections between 

different phenomena, and to provide evidence as to why certain samples from a population 

are different from others (ibid, 2012, p. 23).  

Quantitative research approaches make use of inferential reasoning, which is built on the 

theory of probability. Further, most quantitative methods investigate the likelihood of 

observed connections, and seek to explain potential sources of phenomena. Many researchers 

aim to find empirical evidence in order to support their claims of connections between 

phenomena and their possible origins; thus, most quantitative research follows the principle of 

falsification. The falsification approach often makes use of hypothesized-deductive reasoning, 

that is, it expresses research questions with help of theorized connections and potential causes 

(Richard et al., 2012, p. 23).  
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3.3.2. Characteristics  

Dörnyei (2007) discusses certain characteristics of quantitative research and the fact that its 

primary characteristic is that it is about numbers. This is the reason why this method opens up 

a variety of possibilities, but also restrictions for the researcher. Even though numbers can be 

powerful, they can also be powerless because, in the context of research, numbers do not 

often have meaning (pp. 32-33). “They are faceless and meaningless unless we specify 

exactly the category that we use the specific number for; and also the different values within 

the variable […]” (Dörnyei, 2007, p. 32). Therefore, if one intends to work with numbers, the 

researcher needs to have specific definitions of the content and precise descriptors for the 

variables (ibid, 2007, p. 32).  

A second characteristic of quantitative research is that the method requires several weeks or 

even months of preparation and piloting. For example, before participants can answer a 

questionnaire, the researcher has to make sure that the answers they might select are 

unambiguous. In order to do so, the researcher needs to spend time and effort formulating the 

items. As soon as one has designed and tested the instrument, the process is likely to speed 

up. Lastly quantitative research is more interested in common characteristics of groups of 

people than in individuals. This is why the quantitative approach is about variables that record 

shared characteristics and which are measured by scaling, counting, or allocating values to 

data. The aim of all quantitative methods of data collection is to identity a relation between 

variables by quantifying and sometimes manipulating them (Dörnyei, 2007, p. 33). Further, 

Dörnyei (2007) says that statistics in quantitative studies are certainly the most important 

characteristics of quantitative research. Through statistics one can calculate the average of 

different figures on a calculator or computer (pp. 33-34).  

Further, quantitative research has been developed for three main reasons. Firstly, it has 

evolved to serve the purpose of description. If statistics are descriptive, they provide 

information about the ‘state of things’, and they are fundamentally estimations of what may 

be typical of a bigger population or what may be narrowed down to a specific sample 

(Richard et al., 2012, p. 24). Secondly, quantitative methods were created in order to create 

relations between phenomena. Applied research is concerned with creating connections 

between phenomena that vary across people; differences between individuals in language 

learning can be found in their motivation, willingness to talk, attitude, etc., all of which are 

matters of relational research. Relational research investigates the degree to which two 



 

 35 

variables are connected with each other. Two variables can be either positively or negatively 

connected. If they are positively connected, it means that one variable is higher and 

consequently the other becomes higher as well. Negative connection, on the other hand, 

occurs when one variable increases and the other one decreases. An example of this type of 

connection would be fear and quality of performance in the classroom. If learners are very 

anxious about an upcoming presentation, for instance, their quality of performance may 

decline as a result. Moreover, it can also be the case that two variables are not related; 

sometimes no reason can be found for why two phenomena co-vary, and this may indicate 

that the two are unconnected in nature (Richard et al., 2012, pp. 24-25). As mentioned above, 

my study investigates a possible relation between personality and motivation to study abroad; 

thus, I am interested in the correlation between these two variables. In research, correlation 

coefficients are used to demonstrate a connection between a dependent and independent 

variable (Johnson & Christensen, 2004, p. 576).  

Lastly, the third aim of quantitative research is to examine hypotheses about ‘’potential’ 

causation, which is classically tested through experiments. In a true experiment, all 

contributors have the same chance of experiencing “either the causal agent (X) or the 

counterfactual condition (~X) in which the causal agent is absent” (Richard et al., 2012, p. 

27). If there are differences between X and ~X, it indicates a difference on Y that is 

attributable to contact with the causal agent X. This is often referred to as ‘intervention’ or 

‘treatment’. An example of quantitative research that aims to discover a cause would be a 

study on classical music and ability to reduce anxiety and increase concentration. Such a 

study was conducted in a foreign language classroom during reading sessions. In this case, 

exposure to classical music is the causal agent, and Y provides evidence either in support of 

or disproving the assumption that classical music works as a causal agent in improving 

learners reading skills (Richard et al., 2012, p. 27).  

3.3.3. Advantages and Disadvantages of Quantitative Research 

When dealing with quantitative research methods, one faces advantages and disadvantages. 

For example, quantitative research may be helpful for creating a “cause-and-effect 

relationship” (Johnson & Christensen, 2014, p. 487) and for providing insight into statistical 

overviews. Further, quantitative research methods can also help collect detailed information 

about why something does or does not happen. Consequently, this method is often used when 

researchers want to explore or discover purposes, which may result in non-generalizable 
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findings. However, quantitative research also offers the opportunity to collect data from many 

people simultaneously, and communication with them is quicker than in qualitative research 

(Dawson, 2009, p. 14). Dörnyei (2007) also discusses some of the strengths and weaknesses 

of quantitative research (p. 34), stating that quantitative results enjoy high international status 

because of the fact that 

 […] quantitative inquiry is systematic, rigorous, focused, and tightly controlled, involving 

precise measurement and producing reliable and replicable data that is generalizable to other 

contexts (Dörnyei,  2007, p. 34).  

One of the weaknesses of quantitative methods is that they work with averages, and 

consequently, it is not possible to consider the subjective variety of individuals. Moreover, it 

is possible that similar scores emerge from different methods, and the quantitative approach is 

not very sensitive when it comes to uncovering the reasons behind certain observations. 

Furthermore, the quantitative approach also makes it difficult to explore individual variations 

(ibid, 2007, p. 34).  

As the instrument of my quantitative study is a questionnaire, I want to briefly mention some 

characteristics of this tool. Gillham (2000) lists the advantages and disadvantages of 

questionnaires, describing how questionnaires do not cost much money, are a good 

opportunity to quickly get information from many people, and allow participants to respond  

at their leisure (p. 6). Further, the same author claims that the analysis of closed questions in 

questionnaires is “straightforward” (Gillham, 2000, p. 6). Arguments that speak against 

choosing a questionnaire for one’s research project include the fact that it may be hard to 

motivate respondents to complete the questionnaire, that misunderstandings can occur, and 

answers cannot be changed, and that the researcher cannot verify whether or not the 

participants have answered the questions honestly (ibid, 2000, p. 8).  

3.3.4. Associational and Experimental Research Methods 

Mackey and Gass (2005) elaborate on the differences between associational and experimental 

quantitative research methods. For example, associational research attempts to find out if 

there is a connection between variables; the variables are tested by means of statistics, and the 

results demonstrate how closely the variables are connected (p. 137). However, it is important 

to note that associational research is not interested in determining the causes of something; it 

is only about co-occurrence. In experimental research, the researcher manipulates different 

variables (independent variables) in order to determine how they affect other variables 
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(dependent variables). This is done because the researcher wants to determine whether or not 

there is a causal connection between the variables (Mackey & Gass, 2005, pp. 137-138). In 

general, experiments in research help one to investigate the potential causes and effects of 

relationships between different variables. It is possible to find causal relationships because 

experiments provide the researcher the opportunity to observe changing variables. Thus, this 

is the main advantage of using an experimental research approach because it enables the 

researcher to have more control over external variables. Nonetheless, it is important to note 

that exercising great control over external variables may lead to the study becoming unnatural 

and consequently may threaten the validity of the study (Johnson & Christensen, 2014, pp. 

319-321). My study follows the principles of both associational and experimental research 

because I am not only interested in investigating a possible connection between personality 

and motivation, but I also want to explain why these variables are connected. In other words, 

this study seeks to demonstrate why individuals would be motivated to go abroad, as possibly 

explained by certain characteristics of their personality type.  

3.4. Overall Research Design  

According to O’Leary (2004), the study I did follows the principle of explanatory surveys. 

Not only does this survey type look for descriptive data, it also tries to investigate why things 

are the way they are. Consequently, an explanatory survey aims to obtain a more complex 

understanding of the topic, and tries to examine the causes and effects of a phenomenon (p. 

153). The same author claims that a good survey needs to:  

reach a large number of respondents, represent an even larger population, generate 

standardized, quantifiable, empirical data, be confidential and anonymous and generate 

qualitative data through the use of open-ended questions (O’Leary, 2004, p.152). 

3.4.1. Questionnaire Design  

The survey is divided into four parts. The first section asks for the respondents’ personal 

information, the second deals with their international experiences, the third investigates their 

personality type, and the last focuses on motivational factors with regard to studying abroad. 

The questionnaire takes ten to fifteen minutes to complete, and the answers were 

automatically sent back to me. As O’Leary (2004) stresses, surveys need to provide the 

participants with background information that tells them something about the purpose of the 

study, promises anonymity, and offers to provide information about the results. Further, it is 

also important to thank them for their time and help (p. 160). Before the participants began 
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my survey, they were presented with the background information that can be found in 

Appendix A.  

The next step in creating a good survey is to provide instructions. The instructions should 

describe each part of the survey and provide well-defined guidelines for how to successfully 

complete the survey. It can also be a good idea for the researcher to use a different font for the 

instruction section in order to ensure that the participants’ attention is drawn to it (O’Leary, 

2004, p. 161).  

Below is a sample of the instructions provided for my survey:  

Here are a number of characteristics that may or may not apply to you. Please read 

the statements carefully and tick off the box that shows to what extent you agree or 

disagree with the statement. 

Moreover, it is important to consider the length of the survey (O’Leary, 2004, p. 161). The 

participants of my survey were presented with 76 questions; however, it did not take more 

than fifteen minutes to answer all the questions. These 76 questions were divided into the 

following sections:  

 Personal information: This section included questions about the participants’ age, 

gender, nationalities, language skills, and current course of study.  

 Intercultural experience: The second part of my study aimed to provide information 

about the participant’s contact with other cultures, for example, through participating 

in the Buddy System, Rotary Club, etc., as well as their travel habits and whether or 

not they had previously been abroad.  

 Personality Test: The third section was about finding out which of the Big Five 

personality traits applied to the participants. The Big Five personality test was created 

by John O. P and Srivastava S., and published in 1999 in the Handbook of 

Personality: Theory and Research (Vol. 2 pp. 102-138). I had to adapt the personality 

test for language reasons: some of the expressions created confusion among non-

English students. Problems experienced while creating the questionnaire will be 

discussed later in this chapter.  

 Motivation and Studying Abroad: In the last part of the survey, participants were 

confronted with statements about motivation linked to going abroad. I divided the 

statements into different variables. These were: language, to gain independence, new 
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experiences, important for career and study, and other reasons. Each of the variables 

included different items, which will be discussed later in this section.  

In the main parts of the survey, participants were made to choose from prearranged answers. 

In other words, the respondents encountered closed questions, which facilitates the 

subsequent process of managing and analyzing the data (O’Leary, 2004, p. 159).  

Furthermore, Dawson (2009) mentions that closed-ended questionnaires must follow the 

guidelines of a set format; consequently, the results can be put into a computer for analysis 

and bigger numbers can be created (p. 31). However, my questionnaire also included some 

open-ended questions, for which they needed to come up with their own answers. Dawson 

(2009) describes how many researchers use both question types in order to find out how many 

people use something and the reason for it. Normally questionnaires begin with closed 

questions and end with a section in which the participants are asked to provide detailed 

answers (p. 31).  

Dawson (2009) comments on the advantages and disadvantages of open and closed questions. 

On the one hand, it is quicker to manage and record closed questions. Furthermore, due to the 

fact that participants only have to tick off boxes, the chances are higher that they will answer 

all of the questions. However, closed-ended questions do not always allow participants to 

respond in such a way that matches their opinion, which may upset or offend the person. On 

the other hand, open questions can give respondents the feeling that what they have to say is 

important because they have to answer in their own words (p. 90). Moreover, when creating 

questions, wording is crucial. Questions should not include jargon or technical terms that may 

lead to misunderstandings. Furthermore, survey questions should not annoy, frustrate, offend 

or embarrass participants, and generally, the questions should be short and easy (Dawson, 

2009, p. 91).  

3.4.2. Measurement Scales  

Measurement scales attempt to represent how units of analysis are different from one another 

in connection to a specific variable. There are four measurement scales, namely nominal, 

ordinal, interval, and ratio. Nominal measurement scales are numbers that stand for 

categories. However, these numbers have no numerical importance (e.g., when somebody has 

to name his or her gender, female would be one, male two, and other three). In my study I 

asked for gender, age and nationalities; this follows the principle of nominal measurement. 
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Ordinal measurement scales are categories that are significant; for example, this can come in 

the form of ranking choices (O’Leary, 2004, pp. 188-189). In my questionnaire, the 

participants were confronted with ordinal scales in the second and third sections (Personality 

Test and Motivation & Studying Abroad, respectively), the respondents had to read a 

statement and choose an answer that reflected to which degree they agreed or disagreed with 

it.  

One example of my questionnaire can be seen below: 

 

Figure 1: measurement scale questionnaire 

Further, interval scales measure how scores differ from one another (e.g., IQ would be an 

interval scale) and ratio scales are numbers, such as age, income, or height (O’Leary, 2004, p. 

189). As one can see in Figure 1, the participants were also confronted with agreement scales. 

Rotter and Hochreich (1975) share the opinion that this format allows the researcher to see to 

which extent someone agrees or disagrees with a statement. Consequently, one differentiates 

between individuals who strongly or mildly agree with something, an ability which is 

particularly important when measuring attitudes (p. 127).  

3.4.3. Specific Variables in My Study  

In order to be able to make use of correlation techniques, I had to assign certain items to every 

variable. The Big Five Inventory (BFI), which is used for assessing personality (and will be 

discussed later in this chapter) provided me items or characteristics that correspond to each 

personality type (e.g., talkative to extraversion; depressed to neuroticism). Thus, I created the 

variables based on the instructions of the BFI scale scoring. However, I came up with the 

items for the variable motivation myself, and divided them into four categories, namely: 

language, gaining independence, new experiences, important for study and career, and other 

reasons. In the first category, language, I put all statements relating this issue, e.g., one may 

be motivated to go abroad because they want to become fluent or more confident in the 
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language of their destination country, they want to be able to communicate with a native 

speaker of the target language in the future, they want to improve their pronunciation in the 

language spoken in the country, they want to gain a better understanding of the language of 

the country, they want to use everyday expressions of the language of the country, or because 

there are not enough opportunities to work on foreign language skills at their university.  

The second category was gaining independence. This category included such reasons as going 

abroad because in order to become more independent, wanting to deal with everyday 

situations on one’s own, or wanting to learn how to handle one’s finances. I named the third 

category new experiences; it contained the following items: individuals may be motivated to 

go abroad because they want to make friends around the world, they want to experience 

student life in another country, they are interested in getting to know other cultures, or they 

want to travel. The fourth category was named important for study or career, and, as the 

name suggests, the category included the statements that the individual was motivated to go 

abroad because it is important for their course of study, important for future work 

opportunities, to gain international experience in the field of their future job, or because it is a 

mandatory requirement of their course of study. The fifth and last category was other reasons, 

and included answers such as being motivated to go abroad because of one’s family or 

friends, because one wants to compete with others, or because one wants to escape 

responsibilities in one’s home country. I also created a variable that was called study abroad. 

This variable included the participants who both have and have not yet been abroad, and was 

used for an independent sample t-test in SPSS, which will be explained later in this chapter in 

the section on data analysis.  

3.4.4. Piloting the Questionnaire 

Before a study can be published, it is important to conduct a pilot study. For my study, I asked 

three people to look at the questionnaire and to do the survey. A nurse (24 years-old) and two 

fellow university students (23 and 25 years-old) drew my attention to the wording of certain 

questions because they did not understand what was meant. For example, one question that 

caused confusion among all three testers was:  

I would be motivated to go abroad because I can do things without constraints of 

work.  

Consequently, I changed it to:  
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I would be motivated to go abroad because I will be able to focus on university only 

and will not have other responsibilities (e.g., job, family etc.). 

In terms of wording, I also had to be more specific. For example, in the fourth part of the 

questionnaire, about motivation and study abroad, I initially formulated the questions with 

regard to language as follows:  

It is important that I will be fluent in this language.  

It is important that I will improve my pronunciation in this language. 

It is important that I become more confident in this language.  

Due to the fact that ‘this language’ was not specific enough, I changed it to ‘language spoken 

in the country’. I did not want to focus exclusively on English because that would have meant 

that only English students were able to participate in my study.  Another issue with regard to 

wording occurred in the second part on the questionnaire, on the topic of intercultural 

experience. I had simply asked about the participants travel habits; however, I wanted to 

know how often they leave their home country for more than three weeks at a time. 

Consequently, I changed the wording of the question. Further, initially I had divided the 

questions about motivation into extrinsic and intrinsic parts. However, my mentor suggested 

mixing up the statements because participants may have thought that intrinsic motivation is 

better than extrinsic motivational factors.  

3.5. Data Collection   

In this section, I will explain the study’s procedure, and provide information about the 

participants and research ethics.  

3.5.1. Procedure  

I conducted an online survey in form of a questionnaire. Dörnyei and Ushioda (2001) describe 

how surveys are intended to describe the characteristics, attitudes or opinions of a certain 

group of people. Questionnaires are seen as the main method of gathering information, and 

the results are classically demonstrated through statistics. Moreover, survey studies have often 

been used in research on L2 motivation in order to measure the attitudinal and motivational 
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nature of language learners in different geographical, cultural, and institutional situations. 

Further, the results can be compared with different groups of learners (p. 213).   

The survey of the present empirical study was designed with help of the online program Lime 

Survey, which is supported by the Karl-Franzens University Graz. As mentioned above, the 

participants had to be university students, which is why I sought the participation of my 

fellow students in Graz, friends from my language trip to Oxford, and acquaintances from my 

semester abroad in Belfast. I sent them the instructions via What’s App or Facebook 

Messenger. However, the participants were only able to take part in the survey if I had 

previously sent them an invitation by email. For this reason, nobody could send the link on to 

their friends, and it took a month to collect all the answers. Nevertheless, it was possible for 

friends of mine to send me the e-mail addresses of their fellow students, and for me to 

subsequently add them to the participation list. Further, I took also advantage of the Graz 

Moodle page. As some of the classes that I have attended over the past five years required a 

Moodle page, which allows members to see the names of the other students registered in the 

class, I was able to send e-mails to students who had taken the same courses via their 

university e-mail address. In total, I sent 169 e-mails to a variety of students, and in total, 101 

people completed the questionnaire, while seven people only partly completed the 

questionnaire. I had to exclude two respondents because they were no longer university 

students, and I did not consider the questionnaires of those who did not completely answer the 

questions.  

3.5.2. Participants 

When conducting a quantitative study, it is crucial to have and to share information about the 

participants, including how they were selected, their characteristics, and the number of people 

who took part in the survey (Woodrow, 2014, p. 36). Firstly, one has to think about the target 

group, in other words, who the participants of one’s study are. It is important to think about 

the type of people with whom one intends to get in contact, and to consider if it is even 

possible to get in touch with the target group (Dawson, 2009, p. 7). Due to the focus of my 

study, I had to seek out individuals who had the ability to study abroad, that is, university 

students. At first, I wanted to limit my survey to students of English; however, I eventually 

changed my mind because my study was intended to provide an overview of motivation and 

study abroad, regardless of peoples’ course of studies.  
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Secondly, quantitative research allows researchers to make generalizations about a population 

of similar individuals. However, in applied linguistics, such a sampling can rarely be achieved 

because researchers look at real-life situations, such as the L2 classroom. Thus, researchers 

aim to control “the characteristics of a large pool of participants, for example, all English for 

academic purposes learners (EAP) […]” (Woodrow, 2014, p. 37). This was also done in my 

study: the participants were all university students from all over the world. Not all of these 

students were enrolled in foreign language studies; however, the prerequisite for participation 

in the questionnaire was simply that they be current students at a university, regardless of 

their age, gender, nationalities, or course of studies.  

Lastly, the researcher needs to decide on the number of people who should participate in the 

study. Woodrow (2014) states that the researcher has to know how many respondents are 

necessary in order to get reliable results (p. 37). My anonymous online questionnaire was 

completed by 101 people, of whom 77 participants were female, 23 were male, and one gave 

“no answer”. As can be seen (Figure 2), the vast majority of the participants were female.  

 

Figure 2: illustration of gender 

In terms of the age, the vast majority (66,67 % ≈ 67%) of the participants were between 20 

and 25 years old. 26,47 % (≈27%) of the people who took part were between 25 and 30, 3,92 
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% (≈ 4%) were between 18 and 20 and 2,94 % (≈ 3%) were older than 30 years old. In Figure 

3, all of the numbers are rounded up.  

 

Figure 3: illustration of age 

As mentioned above, university students from around the world were able to take part in my 

study. Looking closer at the nationalities of the participants, 90,10 % (≈ 90%) were from 

Austria, 2,97 % (≈ 3%) were from Germany and 7,92 % (≈ 8%) answered “other”.  Further, as 

the respondents had the option to tick off more than one answer in this category; one person 

stated that they were Austrian and Australian. I also asked my participants about their present 

course of studies. Most of them were studying to become teachers (subjects such as English, 

History, and German dominated), while others answered Medicine, Law, Sports Management, 

Economics, Pedagogy, and Bio Medicine. Three of 101 people did not answer this question, 

and two participants had to be excluded from the study due to the fact that they had already 

graduated. I have not included visuals for these two questions because the results are easily 

understood.   

Another important aspect of my participants’ profiles is their travel habits. The respondents 

were asked how often they travelled outside of their home country for more than a week 

because I wanted to know if they travelled regularly or not. They were able to choose between 

the answers: once, twice, three to four times, five to six times, more than six times, or other. 

As can be seen in Figure 4, most of the participants travel abroad once or twice a year.  
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Figure 4: illustration of travel habits 

Participants were also asked to provide information about their contact with other cultures. I 

was particularly interested to see if they had taken advantage of organizations such as the 

Buddy System, AISEC, the Rotary Club, an Au Pair program, or any language schools, in 

order to establish a possible connection to their motivation to go abroad. I theorized that 

someone who had previously been in contact with other cultures would also be more 

motivated to go abroad. As one can see in Figure 5, the participants had taken advantage of 

many of the organizations mentioned above.  

Figure 5: illustration of intercultural experience 
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Moreover, the vast majority of my participants, namely 58, or 42% had not yet studied 

abroad. If they were abroad, 31 people, or 68% (≈ 32%) were in their destination countries for 

more than 4 months, while 9,90 % (≈ 10%) were in their destination countries for between 

two and four months.   

  

 

Figure 6: illustration of time spent studying abroad 

3.5.3. Research Ethics 

O’Leary (2004) emphasizes the responsibilities a researcher has when they decide to do a 

research project, and particularly stresses the researchers’ position of power. She further 

explains that researchers must be aware that this power may influence one’s project, and that 

power means responsibility (pp. 42-43). If one asks the questions of how power is linked to 

doing research, O’Leary (2004) provides the following answer:  

It was power derived from being well-educated and middle-class, power from being in a 

position to conduct research, power that comes from being in a position of control and 

authority […] (ibid, 2004, p. 43). 

Consequently, researchers need to recognize that their position, worldview, and assumptions 

can affect the research development. Thus, researchers need to protect the integrity of the 

project and follow ethnical guidelines. It is also important to be mindful of sociological 
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constructs, such as gender, age, religion, or ethnicity. These constructs are still responsible for 

prejudice because they affect the way that people view each other, and are thus often linked to 

power and privilege that either do or do not possess. Whites, Christians, men, and people 

whose first language is English are considered as being privileged, whereas people of color, 

Muslims, and women are seen as less privileged (O’Leary, 2004, pp. 43-44). This is why 

O’Leary (2004) comes to the conclusion that the identity and reality of the researcher have an 

influence on the research process (p. 44).  

O’Leary (2004) also pays attention to the issue of ethnicity. She claims that the researcher’s 

ethnic and cultural background can affect the research process. Indeed, there has been a 

tremendous discussion as to whether only people from a particular ethnic group should be 

allowed to observe and study that group. Consequently, other issues linked to researching 

ethnicity have been raised, such as the advantages or disadvantages of examining one’s own 

or other ethnic groups (p.44). However, O’Leary (2004) claims that it strongly depends on the 

researcher. In other words, it depends on how the individual researcher allows their own 

background to influence the study, and, most importantly, how the researcher obtains credible 

and reliable information (p. 45).  

O’Leary (2004) also discusses the problems that may or may not occur when students conduct 

an empirical study (p. 46). She describes students as being in “a position of minimal power” 

(ibid, 2004, p. 46) and points out that, as a researcher, one may have a better education than 

the participants of one’s study. If this is the case, the researcher has to show respect towards 

their respondents (O’Leary, 2004, p. 46). The study I conducted for my thesis was only 

available to other university students, meaning that such differences in education were not an 

issue. There were differences in academic degree because some participants were in the 

course of completing their Bachelor’s degrees, whereas others were working on doctorates.  

When doing a research project, the researcher has to acknowledge that producing knowledge 

results in responsibility and that they are responsible for guaranteeing the dignity and the 

welfare of the participants. It is also important that researchers are able to establish proof of 

the outcomes of their studies. In other words, researchers are often required to keep their data 

for up to five to seven years (ibid, 2004, pp. 50-51).  When it comes to answering questions, 

the researcher has to ensure that the participants feel comfortable. In order to ensure this, 

respondents should be informed about the subject of the research beforehand. It is crucial that 

participants be intellectually capable of doing the survey, that their decision to take part be 
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made voluntarily, that they provide honest answers, and that the researcher does not sway the 

opinions of their participants with money or rewards (Johnson & Christensen, 2014, p. 133). 

However, one can offer compensation for the respondents’ effort and time. Moreover, after 

the participants have been given information about the purpose, procedures, possible risks, 

and benefits of the study, they have to agree to take part in the project. In other words, 

research participants have to give their informed consent before taking part in the study; they 

also have to agree with the researcher’s intention to use the participants’ answers for the 

purpose of their research. Furthermore, an individual’s responses cannot be used for another 

purpose without their explicit agreement (ibid, 2014, p.134). All of the necessary information 

was provided in my online questionnaire, and could be read by the participants before they 

began answering the questions (see Appendix A).  

There are two different ways of giving consent in research: active and passive. Active consent 

means that the participants of a research project have to sign a specific sheet, whereas passive 

consent means that the respondents do not drop out of the study. However, there is some 

concern that if participants have to sign consent forms, they may become suspicious that 

something is wrong with the study, and, consequently, be discouraged from participating. 

Thus, active consent is recommended for qualitative studies, whereas passive consent is 

sufficient for anonymous questionnaires (Dörnyei, 2007, p. 70).  

Furthermore, researchers have to respect the rights of individual people as well as different 

cultural groups; researchers also have to make sure that no harm will come to the participants 

of the study. When talking about harm in social science research, the term is related to 

emotional rather than physical harm. Participants should not take part in surveys that cause 

them anxiety, embarrassment, or that bring back unpleasant memories (O’Leary, 2004, pp. 

52-53). The last point about research ethics that I want to mention here is that the researcher 

also has to protect the identities of their respondents. In other words, the data and responses 

given by the individuals should be anonymized (O’Leary, 2004, pp. 52-53) and Dörnyei 

(2007) adds that, the researcher has to ensure that participants cannot be identified, which is 

particularly important in qualitative research (p. 68).  When it comes to ethics in my study, it 

was important that the online questionnaire was anonymous. The participants did not have to 

write down their names, only their age, gender, and nationalities were important for the 

creation of their profiles. Further, I had let the participants known that their responses would 

only be used for this thesis, and the participants of my study were by no means forced to take 
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part in the questionnaire. They simply received an email, and it was thereafter up to them 

whether they decided to take part in the study or not.  

3.6. Data Analysis 

This section deals with the important aspect of data analysis in my study. In order to analyze 

the results of my questionnaire, I used the statistics program SPSS and presented the results of 

my study with statistics.  

3.6.1. Descriptive and Inferential Statistics 

Descriptive statistics are common in research for describing and summarizing the basics of 

the data in one’s study (O’Leary, 2004, p. 189). “The main function of descriptive statistics is 

to provide measure of central tendency, dispersion, and distribution shape” (O’Leary, 2004, p. 

189). Further, this type of statistics makes it possible to get information about averages. This 

is done by calculating mode, median, and mean, and using standard deviation and skewness. 

Mode defines the most common values of a variable; median is the mid-point of an area, and 

mean describes the mathematical average (ibid, 2004, pp. 189-190). Besides gathering 

information on the mode, media, and mean, I will also measure the standard deviation. 

Rumsey and Unger (2015) state that interpreting standard deviations can be quite difficult. In 

general, if the standard deviation is small, the values of the data are closer to the mean (p. 74). 

In contrast, a large standard deviation suggests that the values of the data are not as close to 

the mean and in descriptive statistics, a large standard deviation “reflects a large amount of 

variation in the group that is being studied” (ibid, 2015, p. 74).  

Descriptive statistics do not make any predictions; they only describe what has been found in 

the study (Cohen, Manion & Morrison, 2007, p. 504). Richards et al. (2012) add that 

descriptive statistics are basically estimations of what may be a representation of a bigger 

population or a limitation of a specific sample (p. 24). Johnson and Christensen (2014) claim 

that descriptive research focuses on describing certain variables that are present in a specific 

context. If researchers decide to create descriptive statistics, they most often follow three 

steps: first, they select samples from a defined population; secondly, they identify certain 

features of this population; and lastly, they summarize these characteristics (Johnson & 

Christensen, 2004, p. 407). In my study, I obtained information about my participants’ 

personality types and the degree to which they agreed or disagreed with statements about the 
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factors that would or did motivate them to go abroad. I was able to identify certain 

characteristics of this population and summarized these features in Chapter Four of this thesis.  

While descriptive statistics deal with descriptions and summaries, the focus of inferential 

statistics is to come to conclusions (O’Leary, 2004, p. 192). As my study is also about 

examining a possible connection between different personality types and motivation to study 

abroad, I used both types of statistics. In general, inferential statistics provide the researcher 

with the means to estimate whether the patterns they observe in their sample population are 

relevant to the population at the large, rather than products of chance (O’Leary, 2004, p. 192). 

Woodrow (2014) says that “in order to generalise findings beyond the sample of participants, 

inferential statistics need to be used” (Woodrow, 2014, p. 51). In inferential statistics, 

statistical importance is essential; that is, if the results are generalizable beyond the sample, 

then they are important. If this is not the case, the results are unimportant. Importance is 

assessed by a probability coefficient, which is between 0 and +1 (ibid, 2014, p. 51). However, 

due to the rather small sample of this study, one should be cautious when seeking to 

generalise the results.  

3.6.2. Identifying Dependent and Independent Variables  

When it comes to variables, researchers have to differentiate between dependent and 

independent variables. In my study, motivation was the dependent variable because I wanted 

to investigate the factors related to students’ motivation to apply or not apply for study abroad 

programs. The respondents’ personality types and the accompanying characteristics are 

therefore the independent variable because I assume that someone’s personality type affects 

one’s motivation to go abroad. Thus, the independent variables in my study are the Big Five 

personality types.   

3.6.3. Reliability 

 “To the extent that the items indicating a particular construct are interrelated, the better they 

cohere as indicators of the construct” (Richards et al,. 2012, p. 166). If the items are not 

coherent, the sum of the items which are believed to show the construct will be unstable for 

each participant. This is why the items should provide different ways of getting someone’s 

opinion on specific constructs (ibid, 2012, p. 166). One way of measuring reliability as 

internal consistency is the Cronbach Alpha, or the alpha coefficient of reliability (Cohen et 

al., 2007, p. 148). “The Cronbach Alpha provides a coefficient of inter-item correlations that 
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is the correlation of each item with the sum of all the other relevant items, and is useful for 

multi-item scales” (Cohen et al., 2007, p. 148).   

In my study, I measured the reliability of all the important variables: namely, the different 

personality types and motivations using the Cronbach Alpha. It turned out that, in the 

category of different motivational reasons, the Cronbach Alpha was always over 0,5 

(language: 0,859; gaining independence: 0,746; new experiences: 0,792; important for one’s 

career: 0,786 and other reasons: 0,575). However, with regard to the variable of openness to 

experience, the reliability test was under 0,5. SPSS suggested deleting question number 41 

(which can be found in Appendix C) in order to raise the value of the variable, and, 

consequently, it went up to 0,607. This was necessary because all results under 0,5 are seen as 

statistically problematic (Field, 2013, p. 174). The other variables in the personality category 

were all reliable (extraversion: 0,799; agreeableness: 0,578; conscientiousness: 0,626, 

neuroticism). Further, I had to check whether my variables were normally distributed. In order 

to do so, I used the Kolmogorov-Smirnov Test. If the test shows that the asymptotic 

significance of the variable is over 0,05, it means that the data is normally distributed (ibid, 

2013, p. 176). However, it turned out that my variables were not normally distributed because 

the asymptotic significance never indicated a value that was over 0,05; thus, I had to use the 

Spearman test for the correlation process.  

3.6.4. Bivariate Correlation  

As mentioned above, the main focus of my study will be on examining a possible relation 

between different personality types and motivation to study abroad. This will be done using 

the statistical method of the bivariate correlation. In order to understand the relationship 

between quantitative variables, one has to be familiar with the correlation coefficient r. 

(Johnson & Christensen, 2014, p. 45). The correlation coefficient is always between -1 

(perfect downhill) and +1 (perfect uphill), and, as a researcher, one has to decide on the 

values the correlation is closest to. For example, these values can be strong (-0,70, +0,70), 

moderate (-0,50, +0,50), or weak (-0,30, +0,30) downhill or uphill. Zero signifies that there is 

no linear relationship (Rumsey & Unger, 2015, p. 404). A positive correlation exists if two 

variables seem to move in a similar direction, whereas in a negative correlation one variable 

tends to move in the opposite direction as the other. More specifically, in a negative 

correlation, one variable goes up and the other one goes down (Johnson & Christensen, 2014, 

p. 45). Further, testing the significance of the statistics’ results is also important for my study 
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(Howell, 2002, p. 274). In order to measure significance, one needs the probability coefficient 

(p); results are considered significant if p < 0,05. However, even if the results are statistically 

significant, they may not be valuable. Statistical significance only determines whether the 

results are likely to be true or false (Dörnyei, 2009, p. 211). I also wanted to examine possible 

differences in the motivation of the participants who had or had not already studied abroad. In 

order to do this, I made use of an independent-samples t-Test in SPSS. Woodrow (2014) 

describes how a t-Test compares two different groups of data (p. 63), which, in my case, were 

the variable of people who have and have not been abroad and the variables of the different 

motivations.   

3.6.5. The Big Five Inventory (BFI) 

In order to assess personality in my study, I used the BFI which is a short instrument that 

measures factors relating to the Big Five personality types, developed by John, Donahue, and 

Kentle (1999). The main aim of the BFI was to briefly and efficiently assess the Big Five 

(Pervin & John, 1999, p. 114). One of the characteristics of the BFI is that the measurement 

instrument does not use individual adjectives as items because these items are likely to be 

answered less consistently when they occur together with definitions (Goldberg & Kilkowski, 

1985; as cited in Pervin & John, 1999, p. 115). The BFI instead uses brief statements that are 

based on trait adjectives prototypical for the Big Five (John, 1989; cited in Pervin & John 

1999, p. 115). For example, “original” which is an adjective related to openness, correlates to 

the BFI item “Is original, comes up with new ideas” (BFI items can be seen in the Appendix 

C). Therefore, one benefits from the BFI because it keeps the adjectival items, which ensure 

simplicity and brevity, while the tool also avoids ambiguity and has significant desirable 

qualities (Pervin & John, 1999, p. 115).  

In my study, I used the BFI because it was recommended by the authors of the personality 

test, John and Srivastava (1999); they also provided the BFI scale scoring at the end of the 

test. SPSS allowed me to calculate the different variables by naming the questions of the 

questionnaire that included the characteristics considered typical of one personality type. 

Thus, if one had the most points in extraversion, they are most likely to be that personality 

type. The BFI scoring scale can be seen below (Big Five Inventory, online, n.d.): 
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Figure 7: adapted version of the BFI scoring scale  

The numbers next to each personality type refer to the questions in the questionnaire that 

represent characteristics of the Big Five. As can be seen in Figure 7, ‘R’ means reverse-scored 

items. In other words, if a person strongly agrees with question number six, for example, 

when calculating the values, one has to add one (that indicates strongly disagree), instead of 

five points (which indicates strongly agree). In order to do this, I had to recode the variables 

in SPSS. Thus, whenever a question was marked with ‘R’, it was worth the opposite value: 5 

= 1, 4 = 2, 3 = 3, 2 = 4, 1 = 5.  

3.6.6. Visualization  

In descriptive statistics, histograms are often used to present the results of mean, median, and 

mode. Histograms are graphs that arrange and show numerical data in the form of a picture, 

and provide an overview of the data set. Further, it is important to note that data sets can have 

different shapes. For example, if most of the data is situated on the left side of the histogram, 

and only some values are on the right side, the data is understood to be skewed to the right. If 

the data is skewed to the right, the mean is said to be larger than the median. On the contrary, 

if most of the data is on the left side, the data is said to be skewed to the left and thus, the 

mean is said to be smaller than the median. Sometimes the data is also symmetrical, meaning 

that one can see that the data is the same shape on both sides of the histogram (Rumsey & 

Unger, 2015, pp. 67-68).  

In addition to histograms, charts, and tables, I also used scatterplots for the visualization of 

my data, particularly to illustrate correlations between the variables. “When we collect 

measures on two variables for the purpose of examining the relationship between these 

variables, one of the most useful techniques for gaining insight into this relationship is a 

scatterplot” (Howell, 2002, p. 245).  
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In a scatterplot, points situated in a two-dimensional space present the experimental subjects. 

The coordinates of the points (Xi and Yi) are the object’s scores of the variables X and Y. The 

predictor variable is situated on the x-axis, while the criterion variable is on the y-axis (ibid, 

2002, p. 245). Furthermore, the level to which the points cluster says something about the 

correlation of the variables. If the points are close together, this suggests that the relation 

between the variables is strong (Howell, 2002, p. 247). In my study, the different personality 

types were placed on the x-axis, while the different motivational factors were on the y-axis 

because I assumed that personality type predicts whether or not one is motivated to study 

abroad. When interpreting scatterplots, it is important to know that, if the data has an uphill 

pattern when moving from the left to the right side, a positive relation between the variables 

X and Y exists. On the contrary, if the data shows a downhill pattern, it suggests a negative 

relationship between the variables. However, if the data does not seem to have any kind of 

pattern, it indicates that there is no relation between the variables X and Y (Rumsey & Unger, 

2015, pp. 398-399).   

3.7. Limitations  

The last section of this chapter will outline the particular problems and limitations of my 

empirical study that arose while I was analyzing the data. One of the problems concerns 

language because, as some of my respondents indicated, they had some difficulty with the 

vocabulary. For example, the word ‘thorough’ was not clear to some of the participants, 

which is why they did not answer the question containing this word. Due to the fact that my 

participants were all university students (which requires the Matura and consequently a B2 

level in English), I did not expect that language would pose a problem. However, I did make 

the vocabulary of the Personality Test easier to a certain extent, and believed that I had 

changed all the words that could cause problems or misunderstandings.  

Another factor that was confusing to some participants was the question about language skills. 

Many of them did not know what the Matura level of English is, or, generally, they were not 

familiar with the Common European Framework of Reference for Languages (CEFR). It may 

have been a good idea to add a box next to this question that contained information about the 

different language levels. Furthermore, when creating the online survey with the Lime Survey 

program, I was under the impression that I had made it obligatory for the participants to 

answer every single question. In other words, I thought that the participants were not able to 
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skip certain questions. However, due to the fact that not every question was answered 101 

times, I became aware that this was not in fact the case.  

A further problem that emerged while coding the online questionnaire concerned the 

participation requirements. While I stipulated that only university students who were currently 

studying were allowed to participate, some answers to relevant questions, such as “What is 

your current course of study” revealed that some respondents had recently graduated or had 

never been registered for university. Thus, I had to delete many of the respondents from the 

study. Many of the people who got e-mails with the questionnaire attached did not take the 

survey. I sent approximately 170 e-mails to people; however, as per the section on ethics, the 

participants were able to choose whether they wanted to take part in the study or not. 

Therefore, it is simply important for researchers to note that collecting all of the answers from 

participants will take some time.  

As my mentor, Professor Mercer, told me several times, closed questions are easier to assess. 

Nonetheless, the first part of my questionnaire included some open-ended questions; for 

example, the participants had the chance to provide information about their intercultural 

experiences. More specifically, they were able to write down how long they had participated 

in the Buddy System, for example, what their current course of study was, or how they 

assessed their language skill-level. This meant that as I assessed the online questionnaire, I 

came across some inappropriate answers, which either meant that the participants did not 

understand the question, or that they did not take the questionnaire seriously. However, I 

decided that I did not want to delete these answers because they did not affect the results of 

my study in a negative way.   

Due to the rather small sample size of 101 participants, generalizations about a relation 

between tertiary students’ personalities and motivation cannot be made based on this study 

alone. Although the data did show some statistically significant correlations between some of 

the Big Five personality types and their motivations to study abroad, more data would be 

necessary in order to suggest that these results are generalizable. Further, the results are not 

generalizable because more women participated in the study than men. This was also why the 

focus of the study was not on gender, as one would need more male respondents in order to 

say that these results can generally be applied to men.  Regardless of the gender imbalance 

(which will be discussed in-depth in Chapter Five), the study did show that some personality 

types were more likely to go abroad, and the small sample size gave me the opportunity to 

conduct a thorough analysis of both personality and motivation in a pre-study abroad context. 
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Moreover, the results of the present study are valid in that they provide an overview of 

tertiary students’ personality types and possible factors that may or may not influence their 

motivation to study abroad. Further, as has been stated, changing the questionnaire may have 

lowered the Cronbach-Alpha, and consequently made the questionnaire less reliable. This 

may have had a negative impact on the results of the study, and thus it is certainly advisable 

to carefully select survey questions and to pilot it beforehand in order to find out if the results 

obtained are representative of those that are desired. However, also the influence of the 

reliability of the different variables will be a topic of the discussion chapter of this thesis. 

Another factor that may have limited the validity of the results of my study was that I did not 

specifically ask if the respondents were motivated to go abroad; rather, I only gave them 

specific reasons why they might be motivated to study abroad, as I thought that if a person 

(strongly) agreed with most of the reasons, this would indicate that they were motivated. 
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4. Findings 

This chapter deals with the results of my study in regard to how the participants’ 

questionnaire results corresponded to the Big Five Personality Types, as well as their possible 

relation to different motivations. At first, I will make use of descriptive statistics by providing 

information about the mode, median, mean, standard deviation, and skewness of the different 

personality types and motivations. This also includes presenting the main reasons the 

participants of my study would be most or least motivated to go abroad. Further, this section 

will explore whether there is a relation between the Big Five and certain motivations, and will 

comment on the participants’ intercultural experiences. Moreover, in order to ensure that the 

results were comprehendible, I included diagrams, histograms, tables and scatterplots in this 

chapter, which visually present the results of the study.  

4.1. Descriptive Statistics for all Personality Variables 

  

Extraversi

on 

Agreeablene

ss 

Conscientiousn

ess 

Neuroticis

m 

Openne

ss 

N Valid 101 101 95 101 101 

 

Missing 0 0 6 0 0 

Mean 

 

29,3465 33,0891 33,5684 21,9901 33,4257 

Median 

 

30 33 34 22 34 

Mode 

 

27 32 31 27 35 

Std. Deviation 4,82998 3,8629 4,03878 4,89386 3,88161 

Skewness 

 

-0,363 -0,006 -0,29 0,234 -0,079 

Std. Error of 

Skewness 0,24 0,24 0,247 0,24 0,24 

Table 1: descriptive statistics personality variables 

The table above portrays the results of the different personality types’ mean, median, mode, 

standard deviation and skewness. In general, it is possible to see that over 100 people (N = 

101) people participated in the study and that a few (N = 6) people did not answer questions 

relating to conscientiousness.  
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4.1.1. Extraversion  

As Table 1 shows, the mean of extraversion is slightly over 29 (M = 29.35, SD= 4,83). With a 

maximum score of 40 in this category, this result suggests relatively average levels of 

extraversion in this population. One should note that the mode in this category was 27, 

suggesting that most of the extroverted people scored under the mean. Further, the median for 

extraversion is 30, and the personality type is negatively skewed (SK = -0,36).  

 

Figure 8: frequency distribution of extraversion 

I also used bar charts to visually present the distribution of points for all personality types. As 

one can see in Figure 7, the majority of people (N = 38) scored between 26 and 30 points in 

this category, and only a few (N = 14) scored between 36 to 40 points, indicating that they are 

highly extraverted. Thus, the participants in the study’s population displayed average levels of 

extraversion. Only one person gave this category 11 to 15 points, while 4 people gave the 

extraversion personality type 16 to 20 points.  

4.1.2. Agreeableness  

The second of the Big Five personality traits, agreeableness, has a mean that is slightly over 

33 (M= 33, 09), a median of exactly 33, and a mode of 32, which indicates that most 

agreeable people scored under the mean. The maximum score for agreeableness is 42, which 

implies that the participants scored relatively high in this category. The standard deviation of 

agreeableness is around four (SD = 3,86), and this personality type is also negatively skewed 

(SK = -0,006.).  
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Figure 9: frequency distribution of agreeableness  

The bar chart (Figure 8) of agreeableness reveals that most people (N = 54) scored between 

31 to 35 points in this category. Thus, one can argue that the participants were highly ranked 

in terms of agreeableness, given that one could reach a maximum of 42 points in this 

category. Interestingly, none of the participants scored between 0 to 20 points in this 

personality type.  

4.1.3. Conscientiousness  

Looking at the third row of Table 1, it is possible to see that six people did not answer 

statements related to the third of the Big Five: conscientiousness. This was due to vocabulary 

problems, as the word ‘thorough’ was not clear to some of the participants. Nonetheless, the 

mean of conscientiousness is slightly over 34 (M = 33,57, SD = 4,04), the median is exactly 

34, and the mode is 31. Conscientiousness also shows a negative skewness (SK = -0,29). The 

participants could score a maximum of 42 points in this category; this suggests relatively high 

levels of conscientiousness in this population. One should also remark that the mode of 

conscientiousness was 31, which suggests that most of the conscientious people scored under 

the mean.  
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 Figure 10: frequency distribution of conscientiousness  

Figure 9 reveals that most people (N = 48) scored between 31 to 35 points in the category of 

Conscientiousness; thus, one can say that these participants were highly conscientious. Four 

people scored almost all points (between 41 and 42) in this category and none of the 

participants scored between 0 to 20 points.  

4.1.4. Neuroticism  

From table 1, it is possible to see that neuroticism has the lowest mean (M = 22, SD = 4,90) of 

all five personality types. Its median is exactly 27, as is its mode. Neuroticism is the only 

personality type that has a positive skewness (SK = 0,23). The participants could distribute a 

maximum of 35 points to this category, which implies relatively average levels of neurotic 

people in this category. Interestingly, the mode of neuroticism is 27; therefore, most of the 

neurotic people scored over the mean.  
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Figure 11: frequency distribution of neuroticism 

The points in the category of neuroticism are distributed between 16 to 30 points. Thirty-one 

people scored between 16 to 20 points, 34 people between 21 and 25 points, and 22 people 

between 26 to 30 points. Due to the fact that most of the people (N = 34) scored between 21 

and 25 points in this category, one could argue that the respondents displayed average levels 

of this personality type. Four of the participants can be considered highly neurotic.  

4.1.5. Openness to Experience  

Openness, the fifth of the Big Five, has the highest median (M = 34, SD = 3,88, SK = -0,08) 

of all personality types; its median is 34, and its mode 35. With a maximum score for 

openness to experience of 41, this suggests relatively high levels of open people in the study’s 

population. Furthermore, given that the mode of this category was 35, it is possible to see that 

most of the open people scored over the mean. In Table 1, one can see that the participants of 

this study are highly open and conscientious; however, they exhibited average levels of 

extraversion, agreeableness, and neuroticism.  
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Figure 12: frequency distribution of openness to experience 

Figure 12 reveals that most of the people (N = 44) reached between 31 and 35 points in this 

personality type. Thus, this result suggests relatively high levels of Openness to Experience in 

the study’s population. What is also remarkable about these results is that two participants 

scored all of the points (N= 41) in this category, while none of the participants scored 

between 0 and 20 points. 

4.1.6. Skewness Personality Types  

 

Figure 13: skewness personality variables 
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I used histograms to visually represent this result in order to provide information about the 

mean, median, mode, and skewness of the different personality types. In general, histograms 

are used to show the results of mean, median, and mode, and they can be useful to depict the 

different shapes of the data sets (Rumsey & Unger, 2015, pp. 67-68). The different histograms 

in this bar chart (Figure 13) reveal that the data of extraversion, agreeableness and 

conscientiousness is positioned vastly on the left side; thus, the data of all three is skewed to 

the right because the mean is bigger than the median. This suggests that extraverted, 

agreeable, and conscientious people scored under the mean. The tails of neuroticism and 

openness trail off to the right side, which indicate that the data is skewed to the left and occurs 

because the mean is smaller than the median. If the mean is smaller than the median, the most 

likely explanation is that outliers lowered the mean. In other words, some of the participants 

probably scored very low in these two personality types in comparison to others.  

4.2. Descriptive Statistics on all Motivation Variables  

  

Language 

Gain_ 

independence 

New_ 

experience 

Important_for_ 

study_career Others 

N Valid 101 101 101 101 97 

 

Missing 0 0 0 0 4 

Mean 

 

28,1881 9,1881 17,495 11,8416 11,134 

Median 

 

28 10 18 12 11 

Mode 

 

33 10 20 10,00a 11,00a 

Std. Deviation 4,77014 2,8765 2,47638 3,67078 3,475 

Skewness 

 

-1,279 -0,208 -1,687 -0,453 0,513 

Std. Error of 

Skewness 0,24 0,24 0,24 0,24 0,245 

a Multiple modes exist. The smallest value is 

shown 

   Table 2: descriptive statistics motivation variables 

Table 2 gives an overview of the mean, median, mode, standard deviation, and skewness of 

the different motivations for studying abroad: language, gain independence, new experience, 

important for study and career, and other reasons. The participants answered all the questions 
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related to language, gaining independence, new experiences, and important for study and 

career. However, four of the 101 respondents (N = 97) did not answer the questions that were 

about other reasons to go abroad. As this was always the last question of the questionnaire, it 

is possible that the participants overlooked it. Looking at the mean of language, one discovers 

that it is relatively high (M = 28, 18, SD = 4,77) in comparison to the means of the other 

motivation variables. The median of language is exactly 28, and language has a mode of 33 in 

addition to being negatively skewed (SK = -1,28). The participants could distribute a 

maximum of 35 points to the category of language, which suggests that language was ranked 

relatively high. One should also note that the mode of this category was 33, which is over the 

mean. The motivations related to gaining independence in a study abroad context have the 

lowest mean (M = 9,18, SD = 2,88) of all; their median and mode are 10, and one can identity 

a negative skewness (SK = -0,21). The maximum score of gaining independence being 15 

implies that gaining independence in a study abroad context is important to the participants. 

One can again see that the mode of this category is over the mean. In addition to language 

and gaining independence, the mean of the variable new experiences is slightly over 18 (M = 

17,50, SD = 2,50), the median is exactly 18, and the mode is 20. Further, the variable is also 

negatively skewed (SK= - 1,70), and one can see that the mode is higher as the mean. The 

maximum score of new experiences is 20, thus, one can argue that having new experiences 

while abroad was ranked very highly by the participants.  

The sixth column of Table 2 shows that important for study and career has a mean of 

approximately 12 (M = 11,84, SD = 3,70), while the median is exactly 12, and the mode 10. 

The mode is marked with an ‘a’, indicating that multiple modes of the variable exist; 

however, the smallest value is illustrated. The category of study and career also has a 

negative skewness (SK = - 0,45); however, the mode of this category is under the mean. The 

participants could give a maximum of 20 points to this category, which suggests that 

motivations relating to important for study and career are of relatively average levels of 

importance. The last column of Table 2 refers to the questions related to other reasons. As 

stated above, only 97 people fully answered the questions. The mean of other reasons is 

around 11 (M = 11, 13, SD = 3,50), and it has both a median and a mode of exactly 11 (again, 

the mode is marked with an ‘a’). Interestingly, this variable is the only one that has a positive 

skewness (SK = 0,50). The maximum score of other reasons is 25; thus, one can conclude 

that the participants ranked these reasons as being of very low importance.  
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To conclude this section on the motivation variables, it is possible to see that language has the 

highest mode of all motivations, indicating that the participants gave the most points to this 

section. The modes of new experiences and gaining independence were also relatively high 

compared to the other variables. Important for career and study was also given an average 

level of importance. The participants did not strongly agree with most of the statements 

connected to other reasons.   

4.2.1. Skewness Motivation 

 

Figure 14: skewness motivation variables 

When trying to interpret the histogram related to the skewness of different motivations 

(Figure 14), one can see that the tails of the variable language, gain independence and new 

experiences trail off to the right side. Thus, these variables are skewed to the left, and their 

means are always smaller than the median. Again this may indicate that some participants 

scored very low in the categories of language, gain independence and new experiences in 

comparison to others. In contrast, the data for important for study and career is vastly 

positioned on the left side; this is why the variable is skewed to the right and its mean is 

bigger than the median, suggesting that some participants scored very high compared to 

others. The variable other reasons has a uniform distribution, which indicates that the 

frequencies for the data were identical for all participants.  
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4.2.2. Visuals of all motivation variables  

The following section lists the different statements in the questionnaire (see Appendix D) that 

are related to the participants’ possible motivation for studying abroad. I used bar charts in 

order to visually represent the results of the statements, and to discover the main motivations 

why students would or would not be motivated to study abroad.  

 

Figure 15: agreement scale question 1 

Figure 15 shows that most of the participants strongly agreed (N = 58) and agreed (N = 30) 

with this statement. Only a few participants believed that fluency in a study abroad context 

was not a motivating factor; 2 people strongly disagreed and 3 people disagreed with this 

statement. Furthermore, 8 people neither disagreed nor agreed with the statement.  
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Figure 16: agreement scale question 2 

The second statement about language also seems to have motivated the majority of the 

participants. 55 people strongly agreed with this statement, while 32 people answered ‘agree’. 

Another 8 people neither disagreed nor agreed with the statement, while 1 person strongly 

disagreed with it, and 5 people answered ‘disagree’.  

 

Figure 17: agreement scale question 3 

The third statement about language produced different results. Thirty people strongly agreed 

and 37 people agreed with the statement that the goal of having similar pronunciation as the 

native speakers in the host country was motivating. More people strongly disagreed and 
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disagreed with this statement; five participants strongly disagreed, 10 people disagreed with 

it, and 19 people neither disagreed nor agreed with this statement.  

 

Figure 18: agreement scale question 4 

As one can see in Figure 18, 45 people strongly agreed and 40 people agreed with the 

statement about gaining a better understanding of the language spoken in the country. One 

person strongly disagreed with this statement, and no one disagreed with the statement. 15 

respondents neither disagreed nor agreed with the statement.  

 

Figure 19: agreement scale question 5 
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Figure 19 revealed that 36 people strongly agreed and 45 people agreed with the statement 

that using everyday expressions appropriately in the language spoken in the country would be 

a motivating factor. Two people strongly disagreed with this statement, while 4 people 

disagreed with it, and the rest (N = 14) neither agreed nor disagreed with the statement.  

 

Figure 20: agreement scale question 6 

What stands out in Figure 20 is that 58 people strongly agreed with the statement that 

becoming confident in all language skills would motivate them to apply for a study-abroad 

program. A further 35 people agreed with this statement, while only 1 person strongly 

disagreed, and 1 other person disagreed with the statement. Only 6 people could not decide as 

to whether they agreed or disagreed with the statement.  
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Figure 21: agreement scale question 7 

Figure 21 presents the respondents’ agreement with the statement that becoming independent 

while being abroad would influence their motivation. 34 people strongly agreed and 36 people 

agreed with this statement. 4 people strongly disagreed that gaining independence in a study 

abroad context is motivating, and a further 11 people disagreed with the statement. It is also 

apparent from the bar chart that 16 people neither agreed nor disagreed with the statement.  

 

Figure 22: agreement scale question 8 
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a study abroad context differently. 23 people agreed and 15 strongly agreed that handling 

everyday situations in a study-abroad context was a motivating factor. Nonetheless, 16 people 

strongly disagreed with this statement, 24 people disagreed with it, and 23 people neither 

agreed nor disagreed with the statement. 
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Figure 23: agreement scale question 9 

It becomes apparent, from Figure 23, that making friends while studying abroad is very 

motivating. In other words, 50 people strongly agreed and 44 people agreed that the 

opportunity to have contact with people from all over the world is motivating. Only 1 person 

strongly disagreed and disagreed with the statements, and 5 people could not decide as to 

whether they agreed or disagreed with the statement.  

 

Figure 24: agreement scale question 10 
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study abroad. Further, one can also see that 2 people strongly disagreed, 9 people disagreed, 

and 11 people neither disagreed nor agreed with the statement.  

 

Figure 25: agreement scale question 11 

What stands out in Figure 25 is that ability to handle one’s finances does not seem to 

influence the participants’ motivation to study abroad. Only 3 people strongly agreed and 14 

people agreed with the statement. However, the vast majority disagreed with it; more 

specifically, 24 people strongly disagreed with this statement, and another 35 people 

disagreed that the finance factor would have an impact on their motivation. Further, 25 people 

neither disagreed nor agreed with it. 

 

Figure 26: agreement scale question 12 
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When looking at Figure 26, the results are quite easy to perceive. The vast majority of the 

participants strongly agreed (N = 60) and agreed (N = 36) with the statement that getting to 

know different cultures in a study abroad context is motivating. Only 1 person strongly 

disagreed and 1 disagreed with the statement. Further, 3 people were undecided regarding 

whether they were motivated by getting to know different cultures.  

 

Figure 27: agreement scale question 13 

The most interesting aspect of Figure 27 is that 67 people strongly agreed and 27 people 

agreed with the statement that they would be motivated to study abroad for travel reasons. In 

contrast, none of the participants strongly disagreed with this statement, and only 2 people 

disagreed with it. Additionally, 5 people neither agreed nor disagreed with the statement 

about traveling as a motivating factor for studying abroad.  

 

Figure 28: agreement scale question 14 
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Figure 28 demonstrates that focusing on university alone and not having other responsibilities 

in a study-abroad context would not positively influence the participants’ motivation to study 

abroad. Only 10 people strongly agreed and 13 people agreed with this statement. The vast 

majority, however, strongly disagreed (N = 29) and disagreed (N = 35) with this statement. 

Further, 14 people could not decide as to whether they agreed or disagreed with it.  

  

Figure 29: agreement scale question 15 
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not seem to have an impact on the participants’ motivation to study abroad. Only 4 people 

strongly agreed and 17 agreed with this statement. The vast majority of the participants, 

however, strongly disagreed (N = 32) and disagreed (N = 31) that visiting relatives and 

friends in the host country would be a motivating factor for them. Further, 17 people neither 

disagreed nor agreed with this statement.  
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Figure 30: agreement scale question 16 

From Figure 30 above, one can see that 12 people strongly agreed and 32 agreed that they 

would be motivated to go abroad because it is important for their current course of study. A 

further 14 people strongly disagreed, 22 people disagreed, and 21 people could not decide as 

to whether they agreed or disagreed with this statement.  
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disagreed that they would be motivated to study abroad because it is important for future 

work opportunities.  

 

Figure 32: agreement scale question 18 

Figure 32 also deals with the influence of studying abroad on participants’ future careers. As 

was the case in Figure 24, again 31 people could not decide if studying abroad was important 

for their career. However, 21 people strongly agreed and 21 people agreed that they would be 

motivated to study abroad in order to gain international experience for their future jobs. 9 

people strongly disagreed and 12 people disagreed with this statement.  

 

Figure 33: agreement scale question 19 
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Figure 33 focuses on students being motivated to study abroad because there are not enough 

opportunities to work on foreign language skills at their universities. This chart reveals that 

only 5 people strongly agreed with this statement, while 26 people agreed, and 33 were 

undecided as to whether they think that it is motivating or not. Further, 9 people strongly 

disagreed and 28 disagreed that having not enough opportunities to work on their language 

skills at their universities would be motivating.   

 

Figure 34: agreement scale question 20 
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Figure 35: agreement scale question 21 

The bar chart above (Figure 35) illustrates that the vast majority of the participants strongly 

disagreed (N = 44), disagreed (N = 26), or could not decide if they agreed or disagreed (N = 

23) with the statement. Only 2 people strongly agreed and 6 people agreed that they would be 

motivated to study abroad because it is a mandatory requirement in their course of studies.  

 

Figure 36: agreement scale question 22 
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Figure 37: agreement scale question 23 

When looking at Figure 37, one can see that the vast majority strongly disagreed (N = 58) and 

disagreed (N = 24) with the statement that they would be motivated to go abroad if a friend 

did not want to go alone. Only 1 person strongly agreed and 7 people agreed with this 

statement. Further, 11 people neither agreed nor disagreed with the statement.  

 

Figure 38: agreement scale question 24 
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(N = 70) that they would be motivated to go abroad because everyone in their families has 

done it. Eighteen people disagreed with the statement, and 4 people did not answer this 

question.  
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4.3. Main motivators for SA participation  

As one of the research questions of this thesis concerns establishing the main factors why 

somebody would be most/least motivated to study abroad, this section presents the five 

statements that were chosen most often. I decided to use a diagram because it symbolically 

represents the main information pertaining to Research Question 3.  

 

Figure 39: top-motivators to study abroad 

Looking at Figure 39, it is possible to see the five most agreed-with statements regarding 

factors motivating one to study abroad, as well as the number of people who strongly agreed 

with them. The number one reason that seems to motivate the participants of this study is the 

desire to travel. 67 of 101 people strongly agreed with the statement, “I would be motivated to 

go abroad because I want to travel”. Another factor that is motivating for the participants of 

my study is that studying abroad offers them the opportunity to get in contact with different 

cultures; 60 people strongly agreed that this would motivate them to study abroad. Besides 

traveling and getting to know other cultures, the desire to improve one’s language skills also 

positively influenced my participants’ motivation to study abroad, with 58 people who 

strongly agreed that they would be motivated to go abroad because they want to become more 

confident in listening, reading, writing and speaking. Further, I also included a statement 

about fluency; 58 people strongly agreed that becoming fluent in the language of the 

destination country would play an important role concerning their motivation to study abroad.  
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The last of the top five factors motivating this survey’s participants to  study abroad is also 

about language. 55 of my participants strongly agreed that the ability to communicate with a 

native speaker in the language of the country would positively affect their motivation to apply 

for a study-abroad program.   

4.4. Non-motivators for SA participation 

This section presents the statements with which the fewest participants strongly agreed and 

these results are also presented with a diagram.  

 

Figure 40: least-motivators to study abroad. 

None of the participants strongly agreed with the statement that their families would pressure 

them to apply for a study-abroad program. Thus, family expectations do not seem to influence 

my participants’ decision to study abroad. This can also be seen in the next example: only one 

person strongly agreed that they would be motivated to study abroad because everyone in 

their family has done so. The other two statements with which respondents strongly agreed 

the least were that they would be motivated to go abroad because it is a mandatory 

requirement of their course of study and because they want to compete with other people.  

4.5. Bivariate Correlations  

The major hypothesis of my thesis was that there is a relation between certain personality 

types and individual motivation to study abroad. Thus, the next part of this chapter will 
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provide insight into the accuracy of this assumption. This section first presents correlations 

that showed no statistical significance and only includes the p-value of the variables. 

Subsequently, variables that correlated significantly will be discussed, and scatterplots will be 

employed in order to visually present statistically significant relations. I did not visually 

present relations that had no statistical significance. Further, due to the fact that the variables 

of this study were not normally distributed, I had to use the Spearman statistical test in order 

to calculate the correlations.  

4.5.1. Extraversion  

Non-statistically significant correlations 

Correlation between Sig. (2-tailed) 

Extraversion and language 0,42 

Extraversion and gain independence 0,34 

Extraversion and important for study and career 0,22 

Extraversion and other reasons 0,99 

Table 3: non-statistically significant correlations extraversion 

Table 3 represents the correlations between extraversion and language (p= 0,42), gain 

independence (p= 0,34), important for study and career (p= 0,22) and other reasons (p= 

0,99). As one can see, the p-values of the different variables are never under 0,05; thus, it is 

likely that no statistically significant relationship exists between extraversion and studying 

abroad for language, gaining independence, career or other reasons exists among the 

participants of my study.    

Significant correlation between variable Extraversion and variable New Experiences  

   

Extraversion New_experience 

Spearman's rho Extraversion Correlation Coefficient 1 ,321** 

  

Sig. (2-tailed) . 0,001 

  

N 101 101 

 

New_experience Correlation Coefficient ,321** 1 
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Table 4: correlation between extraversion and new experiences calculated by SPSS 

Table 4 shows the correlation between extraversion and new experiences. In the first square of 

this matrix, one can see the correlation coefficient between extraversion and itself, which is 1, 

or a perfect correlation. Further, the correlation between new experiences and itself is also 1. 

However, the most interesting aspect of this table is that the correlation between extraversion 

and new experiences has a statistical significance (p= 0,001). The statistical significance and 

the correlation coefficient (0,321**, positive, weak), are quite low which indicates a weak 

correlation. Further, there is a chance of 0,001 % (1/1000) that the statistic is incorrect. 

Correspondingly, there is a 99,99% certainty that other extroverted university students (who 

did not take part in the study) would give the same answers. Therefore, it is possible to 

conclude that the extraverted people who took part in my study are motivated to study abroad 

because they want to meet new people, see different countries and cultures, and because they 

generally want to travel.  

 

Figure 41: scatterplot of extraversion and new experiences  

  

Sig. (2-tailed) 0,001 . 

  

N 101 101 

** Correlation is significant at the 0.01 level (2-tailed). 
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The correlation between extraversion and new experiences is also illustrated with a scatterplot 

because as Howell (2002) scatterplots are the most useful technique when wanting to gain 

insight into the relationship between variables (p. 245). In Figure 41 a weak correlation can be 

identified because the points do not cluster very closely together. One can also see, for 

example, that someone who scored approximately 35 points in the personality type of 

extraversion, scored between 10 to 20 points with regard to being motivated by gaining new 

experiences. On the contrary, someone who did not score that many points in extraversion 

(15), gave between 10 and 15 points to the category of studying abroad in order to gain new 

experiences. Further, as the data in the scatterplot shows an uphill pattern, moving from the 

left to the right side, this indicates that there is a positive relationship between the variables 

extraversion and new experiences.  

4.5.2. Agreeableness  

Non-statistically significant correlations 

Correlation between Sig. (2-tailed) 

Agreeableness and language 0,87 

Agreeableness and gain independence 0,90 

Agreeableness and new experiences 0,49 

Agreeableness and important for study and career 0,38 

Agreeableness and other reasons 0,19 

Table 5: non-statistically significant correlation agreeableness 

Table 5, above, shows that there is no statistically significant correlation between 

agreeableness and language (p= 0,87), gain independence (p= 0,90), new experiences (p= 

0,49), important for study and career (p= 0,38) and other reasons (0,19). Therefore, it is 

possible to conclude that the participants who scored the most points in agreeableness are not 

motivated to study abroad because they want to improve their language skills, become more 

independent, make contacts from all over the world, because it is important for their studies or 

career, or because they want to please a family member.  

4.5.3. Conscientiousness  

Non-statistically significant correlations 
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Correlation between Sig. (2-tailed) 

Conscientiousness and language 0,94 

Conscientiousness and gain independence 0,19 

Conscientiousness and new experiences 0,8 

Conscientiousness and important for study and career 0,58 

Conscientiousness and other reasons 0,63 

Table 6: non-statistically significant correlations conscientiousness 

The correlations between conscientiousness and language (p= 0,94), gain independence (p= 

0,19), new experiences (p= 0,8), important for study and career (p= 0,58) and other reasons 

(p= 0,63) did not show any statistical significance either. In other words, there is no evidence 

that supports the hypothesis that the participants in this study who scored high in 

conscientiousness are motivated to study abroad by any of the motivating factors investigated 

in this study. 

4.5.4. Neuroticism  

Non-statistically significant correlations 

Correlation between Sig. (2-tailed) 

Neuroticism and language 0,64 

Neuroticism and gain independence 0,09 

Neuroticism and new experiences 0,62 

Neuroticism and other reasons 0,06 

Table 7: non-statistically significant correlations neuroticism 

Table 7 presents the results of the correlations between Neuroticism, language (p= 0,64), gain 

independence (p= 0,09), new experiences (p= 0,62) and other reasons (p= 0,06). However, it 

is possible to see that no statistically significant relation could be identified between these 

variables. Consequently, there does not seem to be a relation between neuroticism and being 

motivated to study abroad for reasons relating to language acquisition, gaining independence, 

gaining new experiences, or other reasons.   
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Significant Correlation Between Variable Neuroticism and the Variable Important for Study 

and Career 

   

Neurotici

sm 

important_for_study

_career 

Spearman's 

rho Neuroticism 

Correlation 

Coefficient 1 ,200* 

  

Sig. (2-tailed) . 0,045 

  

N 101 101 

 

important_for_study

_career 

Correlation 

Coefficient ,200* 1 

  

Sig. (2-tailed) 0,045 . 

  

N 101 101 

* Correlation is significant at the 0.05 level (2-tailed). 

  Table 8: correlation between neuroticism and important for study and career 

Table 8 is remarkable for the statistically significant relation (p= 0,045) between the variables 

neuroticism and importance for the participants’ study and career. The significance level and 

the correlation coefficient (0,200**, positive and weak) are very low, and therefore indicate a 

weak relation between the variables. This result reveals that one can be ≈ 99,6 % certain that 

other neurotic university students from all over the world believe that factors, such as the 

positive influence of studying abroad on one’s studies and career, are motivating.  
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Figure 42: scatterplot of neuroticism and important for study and career 

The positive correlation between neuroticism and going abroad for study and career reasons 

is also presented with a scatterplot. As one can see, the points are spread all over the place; 

however, they do cluster to a certain amount. The scatterplot shows that people who scored 30 

points when rating statements related to Neuroticism, had 17,50 points when answering 

questions about being motivated to study abroad for study and career reasons. On the 

contrary, people, who were low in neuroticism (e.g., who scored only 15 points), only gave 

7,50 points to the variable important for study and career.   

4.5.5. Openness to Experience  

Non-statistically significant correlations 

Correlation between Sig. (2-tailed) 

Openness and language 0,2 

Openness and gain independence 0,24 

Openness and important for study and career 0,64 

Openness and other reasons 0,85 

Table 9: non-statistically significant correlations openness to experience 

Openness to experience was not found to have a statistically significant relation to the 

variables language (p= 0,2), gain independence (0,24), important for study and career (p= 

0,64) and other reasons (p= 0,85). Therefore, it is possible to conclude that the participants in 

this study who are open to new experiences are not motivated to study abroad because they 

want to gain a better understanding of the language of their destination country, nor are they 

motivated by the prospect of gaining independence while studying abroad. Further, Table 9 

reveals that the participants scoring high in Openness may not be motivated to study abroad 

by factors relating to their studies or jobs, or because they want to compete with other people.  

Significant correlation between variable Openness to Experience and variable New 

Experiences 

   

Openness New_experience 

Spearman's rho Openness Correlation Coefficient 1 ,267** 
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Sig. (2-tailed) . 0,007 

  

N 101 101 

 

New_experience Correlation Coefficient ,267** 1 

  

Sig. (2-tailed) 0,007 . 

  

N 101 101 

** Correlation is significant at the 0.01 level (2-tailed). 

  Table 10: correlation between openness to experience and new experiences 

Closer inspection of Table 10 shows a statistically significant relation (p= 0,007) between 

openness to experience and gaining new experiences in a study abroad context. The 

significance level and the correlation coefficient (r= 0,267**, positive and weak) are rather 

low. However, one can be 99,93% sure that other university students from all over the world, 

to whom the character type of openness applies, would be motivated to study abroad by the 

possibility of gaining new experiences. It has been statistically proven that this result can only 

be wrong to 0,007%.  

 

Figure 43: scatterplot of openness to experience and new experiences 

The scatterplot above visually demonstrates the weak correlation between openness to 

experience and gaining new experiences. Interestingly, it is possible to see that the 

participants who scored high in openness (e.g., between 40 and 45 points) were most likely to 

distribute 20 points to questions that were about having new experiences in a study-abroad 

context. Due to the fact that the variable new experiences included four items, it seems as 
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though these people strongly agreed with all of the statements related to gaining new 

experiences. The scatterplot also reveals that most of the points are distributed on the upper 

half; thus, one can argue that even if participants did not score that high in openness, they 

mostly ‘strongly agreed’ with the statements relating to the desire to gain new experiences 

abroad. 

4.6. Intercultural Experiences  

These sections present the results related to the participants’ intercultural experiences. I 

theorized that people who travel frequently would be more motivated to study abroad. First, I 

will provide information on the participants’ average travel habits. Next, I will discuss the 

statistically significant correlations of the variables, which are again visually represented 

through scatterplots. Additionally, I will determine whether or not one can identify a 

difference in the levels of motivation to study abroad between the respondents who had and 

had not been abroad prior to their participation in the study. This analysis was carried out 

using an independent samples t-test.  

4.6.1. Descriptive Statistics of Travel Habits 

 

Travel Habits 

  N Valid 101 

 

Missing 0 

Mean 

 

2,52 

Median 

 

2 

Mode 

 

1 

Std. Deviation 

 

2,189 

Skewness 

 

2,431 

Std. Error of Skewness 0,24 

Table 11: descriptive statistics travel habits  

Table 11 reveals that all participants (N = 101) answered the question about their travel 

habits. The mean of the participants’ travel habits is over 2 (M =2,52, SD = 2,19) and it has a 

median of 2 and a mode of 1. The participants were given the opportunity to state that they 
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travel up to 6 times a year; however, as one can see from the mean, most of the participants 

travel for more than a week between 2 and 3 times a year. One should also note that the mode 

is lower than the mean, suggesting that outliers may have lowered the mean. In other words, 

some of the participants may have encircled ‘never’ when asked for their travel habits, and 

which would have affected the mean.  

4.6.2. Skewness Travel Habits  

 

Figure 44: skewness travel habits 

Figure 44, shows that most data is positioned on the left side, suggesting that data is skewed to 

the right. This indicates that the mean is bigger than the median, and, thus, participants scored 

under the mean. This data may imply that outliers lowered the mean; in other words, that 

some of the participants scored very low in this category in comparison to others. As a 

consequence, the mean is affected.  

4.6.3. Bivariate Correlations  

Non-statistically significant correlations 

Correlations between Sig. (2-tailed) 

2,52

2

1
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0,5
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travel habits and language 0,11 

travel habits and important for study and career 0,88 

travel habits and other reasons  0,5 

Table 12: non-statistically significant correlations between travel habits, important for 

study and career and other reasons 

As can be seen in Table 12, the variables travel habits and language (p= 0,11), important for 

study and career (0,88), and other reasons (p= 0,50) do not show a statistically significant 

correlation. Therefore, one may argue that people who travel frequently in a year are not more 

motivated to study abroad in order to enhance their language skills, to increase their job 

opportunities, or because a family member wants them to.  

Significant correlation between travel habits and gain independence  

   

travel 

habits 

Gain_independen

ce 

Spearman's 

rho travel habits 

Correlation 

Coefficient 1 ,219* 

  

Sig. (2-tailed) . 0,028 

  

N 101 101 

 

Gain_independen

ce 

Correlation 

Coefficient ,219* 1 

  

Sig. (2-tailed) 0,028 . 

  

N 101 101 

* Correlation is significant at the 0.05 level (2-tailed). 

  Table 13: correlation between travel habits and gain independence 

The results shown in Table 13 indicate a weak, but statistically significant correlation (p= 

0,028) between the participants’ travel habits and their motivation to study abroad because 

they want to gain independence. Thus, a relation exists between people who often travel for 

more than one week a year and this particular motivating factor. Further, one can be ≈99,97% 

certain that other university students who travel frequently would be motivated to study 

abroad in order to gain independence.  
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Figure 45: scatterplot of travel habits and gain independence 

The scatterplot of this correlation (Figure 45) shows that the participants of the study, who 

travel for more than a week between three and more than six times a year, accumulated 15 

points from questions regarding gaining independence in a study-abroad context. The variable 

gain independence included three items, which means that these people strongly agreed with 

all the statements of this variable. In contrast, participants who never travel, or who travel for 

more than a week once a year, only strongly agreed with one of the questions related to 

gaining independence.  

Significant Correlation between travel and new experiences  

   

travel 

habits 

New_experienc

e 

Spearman's 

rho travel habits 

Correlation 

Coefficient 1 ,273** 

  

Sig. (2-tailed) . 0,006 

  

N 101 101 
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New_experienc

e 

Correlation 

Coefficient ,273** 1 

  

Sig. (2-tailed) 0,006 . 

  

N 101 101 

** Correlation is significant at the 0.01 level (2-tailed). 

  Table 14: correlation between travel habits and new experiences  

Another correlation was found between the participants’ travel habits and their motivation to 

study abroad in order to gain new experiences. The weak correlation was statistically 

significant (p= 0.006), and the correlation coefficient between these two variables is also quite 

low (r= 0,273**, positive). The results of this table suggest that other university students who 

frequently travel for more than a week in a year are also motivated to study abroad because 

they want to see different things, make new friends, and get to know other countries and 

cultures.  

 

Figure 46: scatterplot of travel habits and new experiences 

The most striking result to emerge from this scatterplot is that the participants who only travel 

for more than a week once a year still strongly agreed with all of the statements about 

motivation being related to gaining new experiences abroad. Further, the participants who 
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travel frequently (five to more than six times a year) also strongly agreed with all of the 

statements about new experiences. People who never travel, or who travel for more than a 

week once a year, were likely to give between 15 and 20 points to the question about the 

participants’ travel habits. One person who travels for more than a week twice a year only 

strongly agreed with one statement that was related to the variable having new experiences.  

4.7. Independent samples t-Test 

Study abroad and motivation  

Table 15: independent samples t-Test 

  

F Sig. t df 

Sig. (2-

tailed) 

       

Language 

Equal variances 

assumed 

0,23

9 

0,62

6 

-

3,091 99 0,003 

 

Equal variances not assumed 

-

3,191 

96,67

9 0,002 

Gain_independence 

Equal variances 

assumed 

0,85

6 

0,35

7 

-

3,485 99 0,001 

 

Equal variances not assumed 

-

3,536 

92,76

5 0,001 

New_experience 

Equal variances 

assumed 

2,48

4 

0,11

8 

-

3,452 99 0,001 

 

Equal variances not assumed 

-

3,671 

98,88

6 0,000 

important_for_study_car

eer 

Equal variances 

assumed 

2,85

3 

0,09

4 

-

4,057 99 0,000 

 

Equal variances not assumed 

-

4,253 

98,65

5 0,000 

Others 

Equal variances 

assumed 

0,26

4 

0,60

9 

-

1,096 95 0,276 

 

Equal variances not assumed 

-

1,098 86,88 0,275 
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An independent samples t-Test was used to investigate whether or not there was a difference 

in the factors of motivation for people who had and had not yet been abroad at the time the 

study was carried out. This test revealed that there were statistically significant differences 

between the two groups. In Table 15, it is possible to see that people who had not yet been 

abroad were likely to give approximately 3 points (t = -3,10) less to questions related to 

language. This variable also shows a statistically significant difference (p = 0,003). In 

addition to language, another statistically significant difference could also be identified.  For 

example, weak statistically significant differences were found between the variable study 

abroad and the variables gain independence (p= 0,001, t = -3,49, df = 99) and new 

experiences (p = 0,001, t = -3,45, df = 99). It is apparent from Table 15 that there is a highly 

statistically significant difference (p = 0,000, t = -4,10, df = 99) between the variables study 

abroad and important for study and career. This result suggests that there is a zero percent 

chance that this result is a mistake. The t-Test revealed statistically significant differences in 

the motivations of people who have and have not been abroad. Therefore, one can argue that 

individuals who have already been abroad are motivated by other factors than those who have 

not yet been abroad. 

4.8. Summary of Key Findings 

In general, this study has shown that the participants in this study corresponded most to the 

personality type openness to experience, and least to the personality types extraversion and 

neuroticism. In addition to providing insight into the personality types of the individuals 

studied, the results of this thesis have also revealed some statistically significant correlations 

between different variables. It was possible to identify a statistically significant relation 

between the personality types extraversion, openness to experience, and new experiences. 

Therefore, one can argue that the participants who scored high on these two personality types 

are more motivated to study abroad because of the opportunity to experience new cultures, 

make new friends, and travel the world. Further, neuroticism also correlated significantly with 

the variable important for one’s career and study; thus, highly neurotic participants in this 

study may be more motivated to go abroad because it is important for their studies or career.  

Another key finding was about which factors most and least motivate the participants to study 

abroad. The results of the study suggest that the participants would be most motivated to 

study abroad because they want to travel, get to know different cultures, and become more 

confident in their foreign language skills. The results also indicate that the participants are 
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certainly not motivated to go abroad because of mandatory university requirements, because a 

family member is pressuring them to, because a friend who hopes to study abroad does not 

want to go alone, or because they want to compete with other people. The last finding of this 

study revealed that participants who travel abroad for more than a week from five to more 

than six times a year are more motivated to study abroad because they want to gain 

independence and gain new experiences. Weak statistically significant differences were also 

identified in the factors motivating participants who had and had not yet been abroad. The last 

relevant findings of this study provide information about which factors most and least 

motivate the participants to study abroad. The results of the study suggest that the participants 

would be most motivated to study abroad because they want to travel, get to know different 

cultures, and become more confident in their foreign language skills. The results also indicate 

that the participants are certainly not motivated to go abroad because of mandatory university 

requirements, because a family member is pressuring them to, because a friend who hopes to 

study abroad does not want to go alone, or because they want to compete with other people.  
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5. Discussion  

This study has revealed some weak statistically significant correlations between the Big Five 

personality types and different motivations to go abroad. This chapter highlights some results 

of the descriptive statistics presented in Chapter 4. It discusses the findings of my study and 

compares them to existing literature on the topic, in order to discover similarities and 

differences, and to provide new insight on the topic. This discussion chapter is divided 

according to the research question being answered.  

5.1. Research question 1:  

Is there a connection between one’s personality type and his or her motivation to go abroad? 

If so, which personality type is more/most/less/least motivated to go abroad? 

The primary aim of this study was to examine a possible relation between the Big Five 

personality types and their motivation to go abroad. I hypothesized that the motivation to go 

abroad depends on individual personality types. Thus, the first research question of this study 

asked if there was a relation between peoples’ personality type (based on the Big Five) and 

their motivation to apply for study-abroad programs. In general, not much literature has been 

devoted to a possible relation between personality type and students’ individual motivation to 

go abroad. When it has, such literature has focused mainly on the fifth of the Big Five 

personality types, namely, openness to experience. Otherwise, the focus is generally on the 

impact of a study-abroad experience on one’s personality, rather than the other way around. 

This gap in the research means that my study provides completely new insight into this topic.  

5.1.1. Agreeableness and Conscientiousness  

With regard to the first research question, the results supported my main assumption to a 

small degree. Neither agreeableness nor conscientiousness showed any significant relation to 

motivation factors language, gain independence, new experiences, important for study and 

career and other reasons. It is possible that these results are due to the limited population of 

the study, and that they may have been different if more men had participated in the study, 

although this assumption seems to be in contrast with an article by Strauss (2015). The author 

claims that American women are generally more motivated to go abroad than men, and she 

refers to statistics which reveal that the majority of students who study abroad were women 

(Washington Post, 2015, online). Other statistics from the 2012/2013 academic year have 

shown that 65% of the American students who went abroad were women (Bothwell, Times 
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Higher Education, 2015, online). In addition to these statistics, the study by DeGraaf et al. 

(2013) seems to support the assumption that women are more motivated to study abroad than 

men. More precisely, the participant profiles showed that more women (N= 120) had studied 

abroad than men (N= 71) (p. 45). The study by Wintre et al. (2015) also definitively showed 

that more women (N= 43) had studied abroad than men (N= 21) (p. 257). Thus, one can infer 

that men are less motivated to go abroad, and consequently, the results of my study may not 

have been different if the majority of the participants had been male.  

The statistics mentioned by Strauss (2015) and Bothwell (2015) also imply that the 

participants’ nationalities could be responsible for the findings of these studies. The 

descriptive statistics used in the current study depicted the fact that most of the participants 

were from Austria; more precisely, 90% of the people who took part in this study were from 

Austria. However, Strauss (2015) and Bothwell (2015) both suggest that specifically 

American women are motivated to go abroad. Therefore, it seems to be possible that I might 

have identified more or stronger statistically significant correlations between the variables if 

the participants had been largely from the US. The results may have varied even if the 

respondents had been from different countries in Europe. The latest statistics from the 

European Commission (2015) for the 2013/2014 academic year reveal that in Europe, the 

majority of students who studied abroad were from Spain, followed by France, Germany, 

Italy, and the United Kingdom (European Commission Impact Study, online, 2015, p. 6). 

Closer to home, the latest statistics from the Office of International Relations of Graz for 

2015/2016 the academic year confirmed that Germany, USA, Spain, Croatia, and Italy had 

sent the most students abroad to study at the Karl-Franzens University in Graz (Office of 

International Relations, Facts and Figures, 2015/16). These statistics may confirm the 

assumption that Austrians, in contrast to individuals from certain other countries, are not that 

motived to go abroad. Therefore, the results of this study raise the question as to whether 

Austrians are generally less motivated to study abroad. However, due to the rather small 

sample size (N= 101) of this study, caution should be used in terms of drawing the conclusion 

that Austrians are not motivated to study abroad; thus, this issue may be an important subject 

for future research.   

Further, certain problems related to the methodological design of the present study could also 

have influenced the results. For example, the Cronbach’s alpha of agreeableness was very low 

because I had to change some questions that concerned this personality type. Richards et al. 

(2012) claim that the higher the reliability of the variables, the better they “cohere as 
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indicators of the construct” (p. 166). Thus, this statement indicates that the low reliability of 

agreeableness may have resulted in the fact that the items relating to this variable did not 

cohere well, which may explain the inconsistency related to agreeableness that occurred in my 

study. Gray (2009) adds that a reliable research tool provides the same results, regardless of 

whether something was assessed yesterday or today (p. 158). Thus, it is likely that a higher 

reliability of agreeableness would show different results. Other than that, this result may also 

suggest that the participants who ranked highly in agreeableness were simply not motivated 

by the statements provided. If so, it is likely that there is no relation between agreeableness 

and tertiary-levels students’ motivation to go abroad, suggesting that the highly agreeable 

people within the present study are not motivated to apply for a study-abroad program. This 

assumption may be explained by Richard et al. (2012); the authors claim that sometimes 

variables are not connected and are probably unrelated in nature (pp. 24-25).  

In the literature review, no data was discovered on the association between agreeableness and 

a possible motivation to study abroad. However, what is surprising is that in my study, no 

relation could be identified between conscientiousness and motives that were related to 

achievement (e.g., going abroad because one wants to achieve language-learning success, or 

going abroad because it would positively influence one’s future job opportunities). DeRaad 

(2000), Roccas et al. (2002), and McCrae and Costa (2008) all share the opinion that people 

who are highly conscientious constantly strive for achievement (Roccas et al., 2002, p. 793; 

De Raad, 2000, p. 92). Baer (2014) states that the “the only personality trait that consistently 

leads to success is conscientiousness” (Business Insider, online, April 30/2014). He further 

claims that people high in this personality trait are likely to get better grades and be less 

involved in crimes (Baer, Business Insider, 2014, online). Due to the fact that the participants 

scored relatively high in this category, it is possible to state that there are high levels of 

conscientious people in the study’s population. Therefore, a possible correlation to 

achievement variables would have been likely. In this study, however, it appears that the 

participants high in conscientiousness were not motivated by success in terms of applying to a 

study-abroad program. Thus, this finding seems to contradict those of previous research. 

However, the statements regarding success as a motivating factor did not explicitly make a 

connection between studying abroad and being successful in one’s private and academic lives. 

Thus, on the one hand, it is likely that the participants who ranked high in conscientiousness 

did not have the impression that these statements were about success. If this is true, one may 

have to question the items that implicitly expressed success; in other words, it would be wise 

to be more precise in formulating the statements in order to avoid possible misunderstandings. 
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On the other hand, it could also simply be that within the sample population of this study, no 

relation between conscientiousness and achievement values exists. 

In addition to De Raad’s (2000), McCrae and Costa’s (2008) and Baer’s claims, a study by 

Ockey (2011; as cited in Dewaele, 2012, p. 47) found something completely different about 

the third of the Big Five personality traits. One of the author’s key findings was that highly 

conscientious L2 learners work harder to improve their second language fluency, vocabulary, 

and communicational skills. All of these factors were part of the current study’s variable 

language; however, no statistically significant correlation could be identified between the 

variables. One explanation for this result is that the study’s context is different than that of 

Ockey’s (2011). While Ockey (2011) focused on individuals post-study abroad experience, 

and examined how the different personality types had mastered personal and academic 

challenges, I concentrated on the pre-study abroad context, and designed my study to 

investigate a possible relation between the Big Five personality types and motivation to study 

abroad.  Thus, one can argue that, whereas my study shows that conscientious people do not 

consider language to be a strong motivator for studying abroad, Ockey’s (2011) findings 

demonstrate that people high in conscientiousness expend more effort enhancing their foreign 

language skills while studying abroad.  

5.1.2. Extraversion  

The results of my study have shown that extraversion, neuroticism and openness to 

experiences correlate significantly with different motivations. Generally, the descriptive 

statistics within this thesis have revealed relatively average levels of extraverted people 

among the sample, and that the extroverts within this study would be motivated to go abroad 

because they were interested in having new experiences. The variable of new experiences 

includes going abroad because one wants to travel, wants to get to know different cultures and 

educational systems, and because one wants to make friends from all over the world. This 

result may be explained by McCrae and Costa (2008), who say that extraverted people prefer 

companionship and social stimulation (p. 164), which can be found when people are abroad, 

seeing new countries and cultures, and meeting new people.  

Also Roccas et al. (2002) share this belief, and argue that extraverted people feel comfortable 

in social situations and that they generally like to have conversations with people (p. 792). 

This might be the reason why extroverts are most attracted by the social aspect of studying 

abroad. Further, due to the characteristics of extraverted people (e.g., talkative, optimistic), 
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Dewaele (2012) assumes that students who are high in extraversion may be better L2 learners 

(p. 45). However, several studies (Dewaele, 2007; Todesco, 1978; Dewaele & Fruhmam, 

1990; as cited in Dewaele, 2012, p. 45) have pointed out that extraverted people performed 

rather badly in foreign language test situations. This led Dewaele (2012) to conclude that the 

results of these studies may have occurred due to missing fluency variables (p. 45). 

Nonetheless, although the present study included statements about fluency, extraversion did 

not show any statistically significant relation to the variable. Therefore, this finding 

contradicts the claim by Dewaele (2012), who believes that extraverted people might correlate 

with language variables that are related to speaking skills.  

5.1.3. Neuroticism  

A further interesting finding of my study is that neuroticism correlates significantly with the 

variable important for study and career. This variable included statements that indicated that 

participants would be motivated to study abroad because it is crucial for one’s study and 

career, because one wants to obtain international awareness, or because studying abroad is 

obligatory in one’s course of study. However, this result has not yet been described in 

literature; the findings by Roccas et al. (2002) only highlight the fact that neuroticism did not 

have any positive relations with conformity or achievement values (p. 793). In addition to 

Roccas et al. (2002), a study by Dewaele (2002; as cited in Dewaele, 2012, p. 47) focused on 

the Big Five personality types and SLA; he found that L2 learners who were highly neurotic, 

faced foreign language anxieties more often. Thus, one can argue that all of these studies 

provide new insight into the relation of neuroticism and other variables. Furthermore, it is 

important to note that, next to extraversion, neuroticism had the lowest mode of all five; thus, 

one can say that among this study’s population, in which most of the participants were 

female, from Austria, between 20 and 25, and language majors, the participants scored the 

least points in these two personality types. This finding is interesting given that a study by 

Godlib (1984) identified a strong statistically significant correlation between frequent 

depression and university students (p. 24), suggesting that students are often depressed, which 

is a characteristic of neuroticism. However, the results of this study seem to contradict 

Godlib’s (1984) findings because the findings of the current study did not reveal that 

university students are neurotic.  
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5.1.4. Openness to Experience  

The fifth of the Big Five personality types, openness to experience, correlates significantly 

with one variable; a statistically significant correlation could be identified between openness 

to experience and the variable new experiences. Thus, the participants of my study who were 

high in openness (the fifth of the Big Five applied to most of the participants) were likely to 

agree with statements related to having new experiences. This result seems to be consistent 

with other studies; for example, McCrae and Costa (2008) claim that people who are high in 

openness have a strong desire to travel (p. 164). Further, Caligiuri et al. (2000) also report that 

students, to whom the fifth of the Big Five types applies, are probably more open to a study-

abroad experience than people who are low in it. The same authors claim that this personality 

type tends to work more professionally in different cultural contexts and shows a higher 

willingness to work with people from different ethnicities (Caligiuri et al. 2000; as cited in 

Bakalis & Joiner, 2004, p. 287). Further, this result appears to also be in agreement with 

Bakalis & Joiner’s (2004) study, which found that highly open students were more likely to 

take advantage of an exchange experience than students who were low in this quality (p. 288).  

As mentioned, in this study, descriptive statistics revealed that openness to experience applied 

to most of the participants, and, in this context, it might be interesting to know that 42% of the 

participants had already studied abroad. Thus, this result suggests that most of the people who 

scored high in this personality type had probably already been abroad. Therefore, the findings 

of the current study confirm that people who are high in openness are certainly motivated to 

go abroad.   

This thesis also sought to discover which of the Big Five personality types was most 

motivated to go abroad. The results of this study could be interpreted as indicating that 

extraverted, neurotic, and open people might be more motivated to go abroad than people who 

are high in agreeableness and conscientiousness. However, this conclusion should be made 

with caution because the correlations between the variables are very weak, and, as already 

discussed, it is possible that the results would have been different if a different population had 

been selected. Further, no correlations between the different personality types and the 

motivation variables language, gain independence, or other reasons could be identified. This 

result suggests, for example, that the participants of the current study are not motivated to go 

abroad in order to improve their language skills. A possible explanation for this is that most of 

the participants are foreign language majors, and, thus, it appears that these people are not 

interested in the linguistic gains of studying abroad. This raises the question as to why foreign 
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language students in particular would be motivated to go aboard; are they solely motivated for 

the non-linguistic gains of a SA experience? Or are they also motivated by the language 

improvement prospects? In order to answer these questions, further studies that focus on the 

motivation and on this particular sample are recommended. 

In contrast to the other motivation variables, other reasons had a low Cronbach-Alpha, 

suggesting that the items did not match particularly well (Richard et al., 2012, p. 166), and 

that the results may have been different with a higher reliability (Gray, 2009, p. 158). This 

could be one reason why no statistically significant relation was identified among the 

personality types and this variable. However, when looking at the items of the variable, it is 

more likely that the participants were simply not motivated by factors such as going abroad 

for family reasons, or because they want to compete with others. As can be seen in Figures 

37, 37, and 38, very few people agreed with statements that concerned the variable other 

reasons. A study by Doyle et al. (2010) revealed similar non-motivating results; they found, 

for example, that students would not be motivated to go abroad in order to study in their 

family’s mother countries (p. 479). Therefore, it may be wise to change or even delete items 

relating to family when seeking to find out what most motivates students to study abroad.  

This chapter has already discussed the participants’ gender and nationalities. However, when 

taking a closer look at the participants’ profile, it is important to mention that that most of the 

people who took part in this study were between 20 and 25 years old. Thus, the present study 

raises the question of whether extraverted/agreeable/conscientious/neurotic and open people 

younger than 20 or older than 25 might be more motivated to study abroad than people within 

this age group. However, this assumption is contradicted by the latest statistics of the 

European Commission (2015). In the 2013/2014 academic year, the vast majority of people 

who went abroad were between the ages of 23 and 24 (European Commission Impact Study, 

online, 2015, p. 7), which suggests that the age of the participants did not influence the 

findings of the present study.  

Due to the fact that the participants were only given statements that began with “I would be 

motivated”, it is not possible to know whether these people would really apply for a study-

abroad program. Despite this fact, statistics have shown that the number of study-abroad 

students is rising right now; whereas in 1987, 3,000 students were exchanged to different 

universities (Coleman, 1998; as cited in Kinginger, 2009, p. 19), the latest statistics of the 

European Commission (2015) from 2013/2014 academic year revealed that 272,000 students 

studied abroad (European Commission Impact Study, online, 2015, p. 4). It can therefore be 
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assumed that more and more people are taking advantage of study-abroad programs, which 

might still be the case for participants’ of the present study who have not yet studied abroad. 

In other words, the descriptive statistics of this study reported that 58% of the participants had 

not yet studied abroad. However, this may change due to the rising popularity of study-abroad 

programs.  

5.2. Research question 2:  

Is there a connection between the participants’ intercultural experience and motivation to go 

abroad? 

The second research question sought to examine potential relations between the participants’ 

previous intercultural experience and their motivation to go abroad. This study has identified 

some statistically significant correlations between the participants’ travel habits and their 

motivation to go abroad. This section will also discuss the statistically significant difference 

in the motivation of students who had and had not yet been abroad at the time the survey was 

conducted.  

5.2.1. Travel Habits  

First, I investigated whether the participants’ travel habits correlated with certain motivation 

variables, and the results of this investigation did show some statistical significance. In fact, I 

found that students who travel for more than a week between four and more than six times a 

year would be motivated to study abroad because they want to gain independence and have 

new experiences. More specifically, Table 13 shows that people who travel for more than a 

week between five and more than six times a year strongly agreed with all the statements 

about gaining independence. Traveling and gaining independence were both considered 

important to one’s desire to study and live abroad. For example, a study by Wintre et al. 

(2015) found that studying abroad because one wants to gain independence was the second 

most frequent answer in their study (p. 258). In contrast, in my study, only 34 of 101 

participants strongly agreed with the specific item about becoming more independent in a 

study-abroad context. Interestingly, the participants of Wintre et al.’s (2015) study were also 

between 18 and 28; only the participants’ nationalities differed from the participants of this 

study. More specifically, whereas in this study 90% of the respondents were from Austria, the 

people who took part in the Wintre et al. (2015) study were from East Asia, South Asia, 

Africa, and South America (p. 257). Therefore, the difference between these results suggest 
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that people from East Asia, South Asia, Africa, and South America are highly motivated to 

study abroad by the opportunity to gain independence. 

Crane (2015) mentions the different advantages of frequent travel, and that people who do so 

are able to have more cross-cultural experiences. For example, foreign experiences have been 

proven to strengthen an individual’s sense of self and to increase one’s connection to people 

of different ethnicities (the Atlantic, 2015, online). Another article by Riotta (2015) suggests 

that traveling frequently gives people an open mind towards other cultures and customs (Elite 

Daily, 2015, online). Therefore, one may argue that the participants of my study who travel 

often may be more open to an experience abroad because they have already open minds due 

to their previous cross-cultural experiences. However, this does not mean that people who do 

not travel often are not open towards people from different backgrounds; the article by Riotta 

(2015) only suggests that those who go on trips more often tend to share such values. 

Interestingly, Won (2010, as cited in Kim, 2015, p. 89) shares the opinion that students do not 

have to study abroad in order to increase their cultural awareness; the author claims that 

traveling abroad is enough if one hopes to have contact with foreign cultures. In addition to 

Won’s (2010) claim, Kim (2015) conducted a study on the potential influence of traveling 

abroad on students’ cultural awareness; her key finding was that traveling abroad is no 

substitute for studying abroad (p. 94).  

When it comes to the relation between the participants’ travel habits and the variable new 

experiences, even people who only travel for more than a week once or twice a year 

considered having new experiences in a study-abroad context to be a factor that would 

motivate them to study abroad. Due to the fact that the variable new experiences includes an 

item about traveling (which was the main reason the participants would be motivated to go 

abroad), it is possible to conclude that studying abroad for travel reasons generally affects 

peoples’ motivation to a positive degree. The importance of traveling in a study-abroad 

context was also highlighted by the studies of Weger (2013) and Wintre et al. (2015), which 

acknowledged that students would be motivated to study abroad because of the opportunity to 

travel the world. However, the relation between individual travel habits and possible 

motivation to study abroad has not yet been addressed in literature. Thus, these results are 

able to extend our knowledge of the relation between peoples’ travel habits and their 

motivation to study abroad, and they might also serve as a basis for future research.  
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5.2.2. Study Abroad  

Another focus of the present study was on investigating possible differences in the 

motivations of students who had and had not yet been abroad. The independent samples t-Test 

by SPSS showed that differences do exist between the variable of study abroad and the 

different motivations. More specifically, there are weak differences concerning language, 

gaining independence, having new experiences, and important for one’s career and study. 

Table 15 illustrates that people who had not been abroad prior to participation in this study 

were more likely to give less than three points to the variables language, gain independence, 

and new experiences. However, what stands out in Table 15 is that people who had not yet 

been abroad also gave four points less to the variable important for study and career. This 

result is considered highly significant in statistics (p = 0,000). Therefore, one can argue that 

this aspect (important for study and career) is less motivating for people who have yet not 

studied abroad, than going abroad for reasons relating to language, independence, or 

experience. However, one has to be cautious about drawing such conclusions, because, as 

discussed above, this result may have been different if I had decided on a different population. 

Further, research has not yet compared the motivations of people who have and have not yet 

been abroad; the focus in existing literature is mainly on examining strong and weak study-

abroad motivators for students. Due to the fact that no studies have covered this issue yet, 

these results leave some questions unanswered at present. For example, why are people, who 

have not yet studied abroad relatively unmotivated by the impact of such an experience on 

their studies or careers? Or why did the participants who have been abroad rank language or 

gain independence higher than people who have not yet studied in another country? Is it due 

to the students’ personalities or external factors? Thus, it would be interesting to conduct 

further studies that take these questions into account.  

5.3. Research question 3:  

What are the main motivations why someone decides to go abroad? 

5.3.1. Travel  

The third research question sought to gain insight into the reasons that would most/least 

motivate the participants to study abroad. I chose to present the five motivations that were 

chosen the most and the least. Generally, Stone and James (2013) hold the opinion that 

studying abroad and traveling are interrelated; in other words, the study-abroad experience 

may be affected by (or may also be the outcome of) travel activities (p. 736). For this reason, 
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it might not be surprising that 67 of 101 participants strongly agreed that they would be 

motivated to study abroad because they wanted to travel. This result is consistent with a study 

by Teichler (1997; as cited in Coleman, 1998, p. 182). One of the author’s key findings was 

that students strongly considered a study-abroad program because it would allow them to see 

and travel the world. More recent studies in this field have been conducted by Weger (2013) 

and Wintre et al. (2015), who found that students were certainly motivated to study abroad 

because they wanted to have new experiences, which included the strong desire to travel 

(Weger, 2013, p. 90; Wintre et al., 2015, p. 258). Thus, one can argue that all of these studies 

support the findings of my study and highlight the importance of traveling while studying 

abroad. Furthermore, due to the fact that the participants were only presented with the 

statement “I would be motivated to go abroad because I want to travel”, one does not know if 

these students really intend to travel while studying abroad. However, a study by Michael, 

Armstrong and King (2003) investigated the travel behaviour of international students, and 

the authors found that 141 of 219 students travelled to different places in the world while 

studying abroad (p. 62). This result implies that traveling is not only a strong motivator in the 

pre-study abroad context, but also that students really do travel frequently in the course of 

their SA experiences.  

In addition to seeing travel as a strong motivator for studying abroad, studies have also 

examined the educative outcomes of the travel aspect of studying abroad. For example, a 

study by Langley and Breese (2005; as cited in Stone & Petrick, 2013, p. 737) found that 

students learned most about foreign cultures through frequent traveling. Further, Laubscher’s 

(1994; as cited in Stone & Petrick, 2013, p. 737) study reported that traveling improved 

students’ learning while they were abroad. However, all of this raises the question of whether 

the participants in this study ranked traveling highly because it provides the opportunity to see 

different things and get to know other cultures, or because of its fun factor. In order to answer 

this question, further studies should be undertaken that examine the importance of traveling in 

a study-abroad context.  

5.3.2. Culture  

The second most frequent answer in my study may have the same origin as the strong desire 

to travel, namely, the wish to experience different cultures in the world. This finding also 

matches those of another study by Krzaklewska (2008). 90% of her study’s respondents 

agreed that getting familiar with different cultures in a study-abroad context would be 

motivating (p. 92). In addition to Krzaklewska’s (2008) study, a study by Anderson and 
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Lawton (2015) also supports the idea that students are motivated to study abroad because they 

want to learn about different things in the world, which includes becoming familiar and 

understanding different cultures (pp. 43-45). Goodman and Nevadomski (New York Times, 

2014, online) explain that students have to have contact with other cultures because it teaches 

them to appreciate diversity and, additionally, works to counter stereotypes. The motives of 

travel and cultural awareness were items within this study’s variable new experiences. Other 

studies have also included having new experiences in their research on motivation in a pre-

study abroad context. For example, Allen and Herron (2003) found that students would be 

most motivated to study abroad because of the opportunity to make friends around the world 

(p. 382), and 98% of Krzaklewska (2008) participants were motivated to study abroad 

because they wanted to experience new things in the world (p. 92).  

Studying abroad because one is interested in the culture of the target language also reflects 

Gardner’s (2010) integrative orientation. Integrativeness is defined as an individual’s 

openness to other cultures and their ability to accept features of their language (Gardner, 

2010, p. 85). Therefore, one can argue that if a person is interested in learning something 

about different cultures, they are likely to be open to the target culture, accept its norms and 

traditions, and be willing to take over characteristics of the language (e.g., pronunciation) 

(ibid, 2010, p.85). However, this data should be interpreted with caution because several 

researchers view the notion of integrativeness critically. For example, Mori and Gobel (2006) 

say that integrative factors are more related to a student’s desire to travel and study in a 

different country than their desire to become a member of the target culture (p. 25).  

Similarly, Mercer et al. (2012) state that not every individual is motivated by the culture of 

the target language (p. 190), and, generally, researchers are not entirely sure if students really 

want to integrate in different cultures or if they are only interested in them (Clément & 

Kruidenier, 1983; Dörnyei, 1990; McDonough, 1981; as cited in Gass & Mackey, 2014, p. 

399). Thus, as the participants of my study were only presented with the statement, “I would 

be motivated to go abroad because I want to get to know different cultures”, it is difficult to 

determine whether or not they intend to integrate in the culture of their prospective destination 

country, of if they are only interested in it. In other words, I did not specifically ask if they 

were interested in becoming a member of the potential target society, or if they were just 

generally interested in the culture of their prospective host country. In order to identify a 

possible integrative orientation, it may be wise to make use of qualitative methods or open-

ended questions that ask for specific reasons related to why someone shows interest in a 
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foreign culture. As was discussed in the literature review, Gardner’s (2010) model was not 

sufficient for my study. Therefore, I also drew a connection between my results and the 

extrinsic and intrinsic motivation model. One can argue that most of the statements relating to 

motivation are linked to intrinsic motivation. In other words, participants want to travel or 

become familiar with other cultures because it gives them feelings of excitement, satisfaction 

and joy (Dörnyei, 2007, pp. 27-28).  

5.3.3. Language  

The last three statements that were most motivating for the participants of the study concerned 

the positive influence of studying abroad on individuals’ language skills. My study found that 

the participants would be most motivated to go abroad because they wanted to become fluent 

and confident in all language skills and because in the future they had the strong desire to be 

able to talk with a native speaker of the target language. There are several studies which seem 

to have found the same results as I did. For example, Hernández (2010) found that students 

would be most motivated to go abroad and learn a second language because they wanted to be 

able to have conversations with native speakers of the target language. In the context of his 

study, the participants further claimed that becoming fluent in a foreign language was crucial 

in order to increase future job opportunities (p. 604). Besides the fact that both motives reflect 

Gardner’s (2010) integrative orientation, one can also argue that the participants of 

Hernández’s (2010) study linked better language understanding to better job chances. A study 

by the European Commission (2014), for example, confirmed that employers prefer students 

who have been abroad and have learned or have become more confident in foreign languages 

(European Commission, 2014, online). Further, the participants desire to improve or become 

more confident in foreign languages also reflects an instrumental orientation, as they probably 

want to enhance their language skills in order to gain respect and economic advantages 

(Gardner & Lambert, 1972, p. 14), such as having better job chances or getting a promotion 

more easily.  

The study by Wintre et al. (2015) also supports the findings of my study because their 

participants were most motivated to go abroad because they wanted to have new learning 

experiences (p. 258). The vast majority of Schachner’s (2010) study participants also believed 

that studying abroad was responsible for a language improvement (p. 63). However, the 

findings of my study in relation to my third research question are somewhat contrary to those 

of Allen and Herron (2003), who found that students’ motivation to take part in a summer 

school were not about receiving education, but more about having contact with locals and 
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having new experiences (p. 382). One possible explanation for Allen and Herron’s (2003) 

results may be that the situation is different—spending time abroad in the course of a summer 

likely has a higher entertainment factor than spending time abroad as part of one’s studies.  

So far, these findings have determined that students would be motivated to study abroad for 

the language benefits, which include the ability to communicate with native speakers of the 

target language or to gain economic advantages. There are several studies that confirm that 

students are more proficient in a foreign language after studying abroad. Indeed, Freed (1995) 

proved that studying abroad does positively influence individuals’ language skills. She claims 

that individuals who studied abroad had improved their communicational skills (pp. 26-27). 

Kinginger (2009) adds that study-abroad students also acquire a better understanding of the 

language (p. 209). While the positive impact on students’ language skills might be motivating, 

a note of caution should be exercised. Gardner (2010) shares the opinion that if people agree 

with the motivational aspects of certain factors, it does not necessarily indicate that they are 

truly motivated. He draws a connection between language learning and meeting new people, 

and says that if a person does not invest time in or enjoy learning a new language, they are not 

motivated; they simply demonstrate an integrative orientation (p. 11). However, the results of 

this study only indicate that the participants would be motivated to go abroad to achieve a 

language improvement; no information was gleaned about their attitudes towards foreign 

languages. However, considering the participants’ profile, the vast majority of the participants 

are language majors. Therefore, it is likely that their desire to become more confident in a 

foreign language reflects an intrinsic motivation.  

Further, one can also argue that most of the frequently-agreed-with statements reflected an 

intrinsic orientation. Ryan and Deci (2000) claim, for example, that intrinsic motivation is 

essential in a learning context because it guarantees a better learning outcome (pp. 50-56). 

This is why it is possible to claim that students who are intrinsically motivated to study 

abroad for language reasons may experience greater learning results. However, studying 

abroad for language reasons can also be driven by extrinsic motivation; for example, an 

individual may believe that becoming more confident in foreign languages will increase their 

future job opportunities. This claim was confirmed by a study by Norris and Gillespie (2009), 

for example. The authors’ study revealed that students who had been abroad were equipped 

with important academic skills (e.g., being more confident in foreign languages) that were 

crucial for their future jobs (p. 386). The results of my study support the findings of Norris 

and Gillespie’s (2009) study to a certain degree because the majority of the participants 
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shared the opinion that a study-abroad experience would influence their future job prospects. 

However, even though only a few people (N = 9) disagreed with this statement, the majority 

(N = 31) neither agreed nor disagreed with it, and, therefore, one can assume that the 

participants of this study were not entirely sure if the influence of studying abroad on their 

career was a motivating factor.   

5.3.4. Least Motivating Factors 

I also included the five statements that were least motivating for the participants in my study, 

and tried to compare these findings with existing research. Many of the statements that were 

least agreed with concerned family and friends. For example, none of the participants in my 

study strongly agreed with the statement that they would feel obliged to go abroad because a 

family member wanted them to, and only one person agreed that they would go abroad 

because everyone else in their family had been. Existing literature did not provide any 

information with regard to this issue, however, a study by Wintre et al. (2015) showed that 

individuals may be motivated to study abroad because they had friends and family who lived 

in the host country (pp. 259-260). Therefore, one can argue that, while the participants of my 

study would not be extrinsically motivated to go abroad, the desire of Wintre et al.’s 

participants to study in their families’ mother country reflects an extrinsic motivation.  

My study has also shown that competing with other people does not affect the participants’ 

motivation to study abroad, nor would they be motivated to study abroad because it is a 

mandatory part of their course of studies. The last outcome could be explained by the fact that 

the vast majority of the participants are studying to become teachers, and studying abroad is 

not a mandatory part of the curriculum of teacher education. Further to these findings, the 

study by Doyle et al. (2010) revealed completely different non-motivating reasons. Their 

participants were least motivated to study abroad by factors, such as because the host country 

is the family’s mother country, or because the host university offers courses which are not 

offered in the home country (p. 479). In addition to the findings of Doyle et al. (2010), 

Anderson and Lawton’s (2015) study showed that the fun factor in a study-abroad context is 

least important (p.45). Other studies have shown that being in a relationship, fearing a study 

delay (Schachner, 2010, pp. 69-70), and the high costs of studying abroad (Deviney et al., 

2014, p. 12) all negatively affect students’ motivation to study abroad. Interestingly, most of 

the statements that were considered least motivating in my study reflected extrinsic 

motivations. Therefore, one can argue that the participants’ motivation to go abroad does not 

seem to be influenced by outside factors, such as family, friends, or mandatory requirements 
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at university. Consequently, these findings improve our understanding of the factors that are 

not motivating for students.  

6. Conclusion  

This final chapter briefly summarizes the study’s methodological design and results. 

Subsequently, I will consider the pedagogical implications of the results of my study. Finally, 

the chapter concludes with ideas for future research on personality, motivation, and studying 

abroad.  

6.1. General Conclusions 

The aim of this thesis was to examine a possible connection between the Big Five personality 

types and different factors motivating students to study abroad. The underlying hypothesis 

was that characteristics of individuals’ personalities influence the reasons why people do or 

do not apply for study-abroad programs. Further, this study assumed that peoples’ 

intercultural experiences might be connected to their motivation to go, live, and study abroad. 

In other words, if people frequently travel for more than one week a year, it may indicate that 

these people would be more motivated to study abroad. Besides focusing on personality in 

relation to motivation, I also wanted to gain a broader understanding of the factors that were 

most and least motivating for someone to go abroad, and therefore presented the five 

statements from the questionnaire that were agreed with the most and the least.  

In order to find answers to my research questions, I conducted an online survey in the form of 

an anonymous questionnaire. The online survey was created with the program Lime Survey, 

which allowed me to send e-mails with the questionnaire to the chosen participants. The 101 

people who took part in my study were university students from different parts of the world 

(though the vast majority were from Austria) and aged 18 years and over. I used a quantitative 

research method for my study because it allowed me to represent the answers of my 101 

participants with numbers. A quantitative method was preferable for this topic because I had 

to calculate the correlations between variables, and the numbers told me whether the results 

were statistically significant or not.  
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6.2. Summary of the Main Findings 

6.2.1. Correlations  

The results of my study have shown that agreeableness and conscientiousness do not have any 

statistically significant relation to the different motivation variables that were mentioned in 

the questionnaire. However, I did find that, in the context of my study, extraverted, neurotic, 

and open people show a weak correlation to certain variables. More specifically, the study 

found that extraverted people are more motivated to go abroad because they want to have new 

experiences. In other words, the participants who are high on extraversion are more likely to 

go abroad because they want to become familiar with different countries, their cultures, 

because of the desire to travel or because they want to make contacts from all over the world. 

This result reflects findings by McCrae and Costa (2008) who state that extraverted people 

feel particularly comfortable in all kinds of social situations (p. 164). 

The second major finding was that neurotic people believe that studying abroad increases 

one’s future job prospects, and that it is essential for one’s course of study. Indeed, this 

finding contradicts those of Roccas et al. (2012), who claimed that neuroticism did not show 

any relation to other variables (e.g., achievement values or conformity) (p. 793). The third 

finding was that individuals who corresponded to the personality type openness to experience 

show a statistically significant relation to the variable of new experiences. A study by 

Caligiuri et al. (2000; as cited in Bakkalis & Joiner, 2004, p. 287) confirms that people who 

are high in openness are likely to apply for study-abroad programs. Further, it has to be 

mentioned that openness to experience had the highest mode of all personality types, which 

indicates that people scored the most points in this category. However, when interpreting the 

results of this study, it is important to be cautious in one regard: the correlations between the 

variables were very weak; thus, one can argue that these results may have happened by 

chance. Further, due to the fact that the vast majority of the participants were from Austria, 

and were language majors between the ages of 20 and 25, the results may have been different 

if I had used a different survey population. It is possible that I would have identified stronger 

correlations between the variables had I investigated younger students or people from other 

countries. For example, the latest statistics from the European Commission (2015) for the 

2013/2014 academic year show that in Europe, the majority of study-abroad students were 

from Spain, followed by France, Germany, Italy, and the United Kingdom (European 
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Commission Impact Study, online, 2015, p. 6). This suggests that I may have identified 

stronger correlations if the majority of the participants had been from Spain or France.  

Moreover, the weak correlations could also have been a result of the personality test or the 

motivation variables chosen. There are different personality tests and assessment scales for 

the Big Five personality types, and the selection of taking a particular version of the test may 

also influence the results. Consequently, these assumptions create space for further research in 

this field in order to confirm whether or not the results of this study are repeatable or 

reproducible.  

6.2.2. Intercultural experiences  

The present study makes also noteworthy contributions to research on motivation in a study-

abroad context. For example, it provides a framework for exploring the possible importance 

of intercultural experience in a study-abroad context. One of my research questions sought to 

examine a possible relation between the participants’ travel habits and their motivation to 

study abroad. The results show that people who travel for more than a week between four and 

more than six times a year are motivated to study abroad because they want to have new 

experiences and gain independence. Further, I could identify a statistically significant 

difference in the motivations of people who had and had not yet been abroad prior to 

participating in my study, and this result suggests that individuals who have already studied 

abroad are motivated by different factors than those people who have not yet studied abroad. 

These issues have not been discussed in literature so far; therefore, the results of my study 

provide new insight into this topic, and may serve as the basis for future research.  

6.2.3. Main Motivations to Study Abroad  

Another finding of this thesis concerns the participants’ primary motivations to study abroad. 

The findings of my study were partly in line with those of other studies. For example, just as 

Weger (2013) and Wintre et. al (2015) found, my results also show that participants are most 

motivated to study abroad because they want to travel (Weger, 2013, p. 90, Wintre et al., 

2015, p. 258). Other factors motivating the participants were the desire to gain cross-cultural 

experiences and the hope of enhancing their language skills. Thus, one may argue that 

studying abroad for travel and cultural reasons reflect intrinsic motivation, whereas improving 

one’s language skills can be seen as both intrinsic and extrinsic. People may desire to improve 

their language skills because it brings them joy (intrinsic) (Dörnyei, 2001, p. 27-28) or 
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because they think that speaking different languages will positively impact their future career 

prospects (extrinsic). Hernández (2010), for example, found that participants in his study were 

motivated to learn a foreign language abroad in order to have better chances on the 

international job market (p. 607). However, Gardner (2010) believes that, if people do not 

enjoy learning a foreign language, this simply reflects an integrative orientation (p. 11).  

Studying abroad because one is interested in the culture of the target language also reflects 

Gardner’s (2010) integrative orientation. The term ‘integrativeness’ suggests that people are 

willing to adopt features of the target language in order to come closer to the language 

community (Gardner, 2010, p. 85).  However, it is not yet clear whether this indicates that the 

person truly intends to integrate in the target culture, or if they are only interested in it 

(Mercer et al., 2012, p. 190; Clément & Kruidenier, 1983; Dörnyei, 1990; McDonough, 1981; 

as cited in Gass & Mackey, 2014, p. 399). Further, it becomes also apparent from this 

empirical study that participants would not be motivated to study abroad because they have 

the desire to please their families or friends, or because they want to compete with other 

people. Interestingly, all of the statements that were least agreed with were related to extrinsic 

motivation, and thus one can say that the participants of this study are not motivated by 

outside factors.  

To conclude, the results of this study show that some of the Big Five personality types 

correlate positively with certain motivation variables. Due to the fact that such correlations 

have not yet been considered by research, this study contributed to knowledge about the 

importance of personality and motivation in the pre-study abroad context. Further, these 

findings have also highlighted the factors that would most and least motivate tertiary-level 

students to study abroad. These findings are mostly in accordance with those of previous 

studies. Consequently, the findings of the present study do not only provide new insight into 

the relation of personality and motivation to studying abroad, but also support and strengthen 

the findings of previous research. However, there are several questions that this study was not 

able to answer. For example, whether a different population would have exhibited more 

statistically significant correlations between the variables, or if the participants of this study 

would really apply for a study-abroad program.  

6.3. Pedagogical Implications  

The study investigated a possible connection between tertiary students’ personality types and 

possible motivation to go abroad. How might the results of my study influence the 



 

 117 

understanding of motivation in the SA context? My study shows that students would be most 

motivated to study abroad by their desire to travel, have intercultural experiences, and 

improve their language skills. In addition, this study also indicates a possible connection 

between motivation and some of the personality types of the Big Five. Bearing these findings 

in mind, how can students generally be prepared and encouraged to go abroad and how can 

they make the most out of their SA experience?  

6.3.1. Pre-Study Abroad Encouragement and Preparation  

There are different factors that may prepare and encourage students to apply for and benefit 

from a study-abroad experience. DeGraaf et al. (2013), for example, believe that 

administrators can encourage students to study abroad by providing extensive materials that 

help students to prepare for their time abroad (p. 55). For example, the Karl-Franzens 

University of Graz regularly offers information events for potential study-abroad students, 

and these events include talking to administrators and students who have already been abroad. 

Further, the website of the Office for International Relations in Graz provides students the 

opportunity to download brochures that deal with important facts and figures relating to a SA 

experience. However, not only should administrators provide this essential information, but 

students must also be encouraged to spend time planning their time abroad. Walker (Wake 

Forest News, online, 2010) points out that, before students go abroad, they have to know 

something about academics and daily life in the host country. In other words, students should 

know what courses are taught at the host university and should get information on housing 

opportunities, public transport, and what do to in case of emergencies (i.e., students should 

have emergency contacts and purchase an insurance policy). 

Reading about other students’ study-abroad experiences might also help students prepare for 

their study-abroad experience. Reading first-hand experiences gives students important advice 

for their stays, and such reports also point to some factors one should be careful about. In 

addition to reading such reports, students can also get in touch with peers who have already 

been abroad; this provides them with the opportunity to ask specific questions and to get rid 

of any anxiety they might have about studying in another country. Furthermore, there are also 

books which guide potential study-abroad students through the preparation process and 

provide important tips. For example, A Student Guide to Study Abroad by Berdan, Goodam 

and Taylor (2013) includes 100 practical tips students should follow if they want to study and 

live abroad. Another book that attempts to help students to prepare for their stay abroad is 
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Preparing to Study Abroad: Learning to Cross Cultures by Duke, Reinemund and Bouyer 

(2014). The focus of this book is on gaining intercultural skills in a SA context, and the 

authors discuss topics such as culture shock. The organization CARLA (Center for Advanced 

Research on Language Acquisition) also attempts to facilitate SA preparation. For example, 

the organization’s series, Maximizing Study Abroad, includes guidebooks that offer ideas for 

how students and language instructors can make the most of the SA experience by talking 

about language and culture learning strategies (CARLA, online).  

As this study has discussed different linguistic and non-linguistic gains of study-abroad 

experiences, students may be encouraged to study abroad by the desire to personally and 

academically benefit from the experience. The results of this study have presented reasons 

why someone may be motivated to go abroad; thus, it is hoped that other students who have 

not yet studied abroad will be inspired and encouraged to study abroad by the desire to travel, 

get to know different cultures, or to experience improvements in their language skills. This 

may not only be true for students who are high in extraversion or openness to experience; this 

study has also revealed that people who are of an anxious or nervous nature are motivated to 

study abroad because of the desire to increase their future job prospects.  

6.3.2. How to spend one’s SA time?  

The findings of this study have revealed that students’ motivation to study abroad is 

influenced by the desire to travel, have new experiences, and become more confident in their 

foreign language skills. In order to achieve such results, one has to spend their time abroad 

productively. As my study has shown, participants are most motivated to study abroad 

because of the desire to travel. However, Walker (2010) believes that students are better off 

taking part in language and cultural exchanges and getting to know new people from the host 

country than they are visiting many other places while on exchange. She adds that students 

should take the time to learn something about their host country’s history and cultural 

development (Wake Forest News, online, 2010). Even though studying abroad is seen as a 

good opportunity to travel, I agree with Walker (2010), and share the opinion that students 

should not only travel from place to place while studying abroad, but rather use their free time 

to become familiar with the host country.  

The present study has also revealed that students would be motivated go abroad because they 

want to become more confident in their second language skills. This is why those who study 
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abroad should use the language of the destination country as often as possible. Study-abroad 

students may want to take advantage of extracurricular activities, which are a great 

opportunity to practice one’s spoken language skills, and, additionally, getting to know locals 

and other international students provides a great opportunity to practice language skills. For 

example, when I studied in Belfast for one semester, I was able to attend different clubs and 

societies (e.g., those relating to sports, art, architecture, sci-fi and fantasy). This provides a 

great opportunity to make new friends, have fun, and deal with stress in a university context 

(Queen’s Students Union, online, n.d.). Besides taking part in group activities or talking to 

locals, one can also watch local TV shows or read books in the target language. For example, 

Cohen (2017) believes that reading in a foreign language helps students become familiar with 

the vocabulary and grammatical rules of the target language more easily. As a consequence, 

he claims that such reading experiences influence one’s oral skills to a positive degree 

(Brainscape, online, 2017). However, the same author states that students should find reading 

materials that correspond to their foreign language levels, and should, for example, read 

books which they have already read in their native language (Cohen, Brainscape, online, 

2017).  

As was discussed in the literature review of this thesis, most research on the linguistic gains 

made while studying abroad does not support the improvement to students’ written 

proficiency. However, the results of this thesis suggest that students would certainly be 

motivated to study abroad in order to enhance their writing skills; this may be best achieved 

by attending classes that particularly focus on writing skills. For example, the Karl-Franzens 

University of Graz offers different grammar and creative writing classes that aim at 

improving students’ written proficiency. When seeking to improve one’s writing skills, the 

model of extrinsic and intrinsic motivation may be crucial. Ryan and Deci (2000) mention, for 

example, that intrinsic motivation is important in the learning context because it promises a 

better learning outcome (pp. 50-56). Thus, one may argue that students who are intrinsically 

motivated to improve their writing skills may experience bigger learning gains in a study-

abroad context. 

6.4. Issues for Future Research 

The present study was able to expand our knowledge of the importance of tertiary-level 

students’ personality types and their motivation to go abroad in the pre-study abroad context. 
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This part lists potential future research questions, and considers how they could be tackled in 

future research.  

Questions which could be interesting to explore further include: 

 Is there a significant change to the results of this study if the population is different? 

 What role does age play when investigating motivation in a pre-study abroad context? 

 Are people more motivated to go abroad after they have finished the Matura (school 

leaving exam), during their studies, or after they have completed their required 

courses?  

Due to the fact that the selected population were high-school graduates, and research in this 

field focuses primarily on this specific population, it would be interesting to examine the 

significance of the Big Five personality types and their motivation to go abroad in a school 

context. More specifically, one could do a similar study with pupils who are in the last year of 

high school. It is common for pupils who finish school at 18 or 19 years of age to take 

advantage of an au-pair program or to take a gap year in order to travel. Thus, investigating 

their motivation to do so may not only be interesting, but may also provide new and 

additional insight into this issue. This study could then serve as a basis for such research, 

providing essential information for how to understand motivation in this particular context.  

In order to get reliable results, the study would need as many participants as possible 

(minimum 100); therefore, I would recommend again making use of quantitative research 

methods, and selecting participants from many classes from different schools. Further, as the 

questionnaire of this study was flawed in some ways, it would be advisable to change certain 

aspects of it. First of all, I recommend choosing variables for which the Cronbach-Alpha is 

very high, that is, every value that is higher as 0,8 is statistically seen as reliable (Field, 2013, 

p. 174). Secondly, if one has to change or translate an existing questionnaire, one should also 

make sure that the Cronbach-Alpha is high. Otherwise, low reliability may have a negative 

impact on the results of the study (Richard et al., 2012, p. 166; Gray, 2009, p. 158). Lastly, 

one may want to pilot the questionnaire before the study is carried out in order to determine 

whether the study has any flaws.   

Attention should also be paid to the different motivation variables. One might have to exclude 

some of the items that were related to university (even though some pupils may go abroad in 

order to prepare themselves for university) and include statements that reflect the values of 

teenagers. I talked to a 19-year-old girl who was working as an au pair in Dublin. She told me 
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that she went abroad after school because it was the perfect time for her to see the world and 

gain foreign experience. Further, it was important for her to take the opportunity because she 

wanted to spend some time abroad before she enters the job market (personal communication, 

20th of April, 2017). All in all, it would be worthwhile to examine whether or not the results 

of this study are due to the population and the personality test chosen.  

 What role does gender play when investigating motivation in a pre-study abroad 

context? Are men and women equally motivated to study abroad? 

The participants’ profile has shown that more women participated in this study than men, and 

thus, the results may be skewed towards female behaviour. This is why future research is 

needed in order to answer the question of whether women and men are equally motivated to 

study abroad. For example, one could conduct two different studies; one with solely female 

participants, and one with only male participants. The results of these studies would be 

compared afterwards, and one could discuss the similarities, differences, and new insights in 

this field.  

 Besides the BFI scoring scale, there are other scales that measure the Big Five 

personality types. Would the results of this study be different if one used a personality 

test with a different scale (e.g., TIPI)?   

The Ten-Item Personality Inventory (TIPI) lists 10 statements that apply to the different Big 

Five personality types (TIPI scale, online, n.d.) . Due to the fact that the statements are very 

short and easy to understand, it would not be necessary to change the questionnaire. 

Nevertheless, one would have to check the reliability of the variables in order to ensure that 

the questionnaire is not seen as statistically problematic. Using a different test and assessment 

scale, it is possible that one would identify stronger (or weaker) correlations between the 

variables, and thus, it would be interesting to know if the results of this study are due to the 

personality test chosen and its use of the BIFI scale.  

6.5. Significance of the Study  

This thesis has highlighted the importance of tertiary-level students’ personality types and 

motivation in the pre-study abroad context. It has shown that people who are not that 

talkative, outgoing, or curious can also be motivated to study abroad in order to benefit 

personally and academically from such an experience. Thus, the results of the present study 

are essential in that they contribute to a broader understanding of the relation between the Big 
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Five personality types and motivation to go abroad. Given that this topic has not been 

considered in research before, this study provides completely new insight into the field with 

its revelation that one’s character can have an impact on one’s motivation to study abroad. As 

was discussed in the literature review, research has shown that studying abroad has a 

tremendous influence on peoples’ lives: it provides a great opportunity to become familiar 

with a foreign language (Isabelli, 2004, Kuntz & Belnap, 2001, Pellegrino, 1998), to develop 

a global mindset (Goodman & Nevadomski, New York Times, online, 2014), and to increase 

one’s future career opportunities (Norris & Gillespie, 2009, p. 387). All of these advantages 

may relate to individual motivation to apply for study-abroad programs. Therefore, 

motivation in a study-abroad context is crucial because it is responsible for getting people to 

take action, to follow through with that action (Dörnyei & Ushioda, 2001, p. 3), and, 

consequently, to take advantage of all the benefits a study-abroad experience can offer. 
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8. Appendix  

8.1. Appendix A. General Information (Questionnaire) 

Personality Traits and Motivation for Studying Abroad 

I would like to ask you to help me by answering the following questions about personality 

traits and one’s motivation to study abroad. This questionnaire is being conducted for my 

diploma thesis and is divided into four parts. The first section asks about personal 

information, the second deals with one’s international experiences, the third investigates your 

personality type and the last section focuses on motivational factors in respect to studying 

abroad.  

All your answers will be anonymous with no identifying information collected. Taking part is 

entirely voluntary and the questionnaire should take you approximately 10 minutes to 

complete. Please note that there are no right or wrong answers to these questions and mystudy 

can only succeed with your honesty. Many thanks for your help.  

If you have any questions or if you are interested in the outcome, please feel free to contact 

me via email: fabienne.schantl@edu.uni-graz.at  

Welcome!  

There are 76 questions in this survey 

Personal Information  

[]Age * 

Please choose only one of the following: 

 

   Between 18 and 20  

   Between 20 and 25  

   Between 25 and 30  

   Older  
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[]Gender  

Please choose only one of the following: 

 

   Male  

   Female  

   Other  

 

[]Nationalities  * 

Please choose all that apply: 

 

   Austrian  

   American  

   British  

   French  

   German  

   Spanish  

  Other:  

    

[]Which languages do you speak and how would you rank your language skills according to 

the Common European Framework of Reference for Languages? Write the language(s) next 

to the level.  * 

Comment only when you choose an answer. 

Please choose all that apply and provide a comment:  

 

A1  

A2  

B1  

B2  

C1  

C2  
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[]What is your current course of study? * 

Please write your answer here: 

 

 

8.2. Appendix B. Intercultural Experience (Questionnaire)  

Intercultural experience 

[]Have you ever used offers of the following organizations? If so, how long?  

Please write the duration in the box next to the offers.  Comment only when you choose an 

answer. 

Please choose all that apply and provide a comment:  

Buddy System  

AISEC Rotary Club  

Au Pair Program  

Language School (e.g EF)  

None of the above  

 

[]How often a year do you travel outside of your home country for more than a week? * 

Please choose only one of the following: 

Once a year  

Twice a year  

Three to four times a year  

Five to six times a year  

More than six times a year  

Other  

    

[]Have you already studied abroad? If so, for how long? * 
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Please choose only one of the following: 

Yes. Between two and 4 months  

Yes. More than 4 months  

No 

8.3. Appendix C. Personality Test (Questionnaire) 

Personality Test 

Here are a number of characteristics that may or may not apply to you. Please read the 

statements carefully and tick off the box that shows to what extent you or disagree with the 

statement.   

1. []I see myself as someone who is talkative.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

2. []I see myself as someone who tends to find fault with others.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

3. []I see myself as someone who does a thorough job.   

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  
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   Strongly agree  

4. []I see myself as someone who is depressed.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

5. []I see myself as someone who is original and comes up with new ideas.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

6.  []I see myself as someone who is reserved.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

7. []I see myself as someone who is helpful and unselfish with others.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

8.  []I see myself as someone who can be somewhat careless.  * 

Please choose only one of the following: 

   Strongly disagree  
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   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

9. []I see myself as someone who is relaxed and handles stress well.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

10. []I see myself as someone who is curious about many different things.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

11. []I see myself as someone who is full of energy.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

12. []I see myself as someone who starts arguments with others.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  
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13. []I see myself as someone who is a reliable worker.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

14. []I see myself as someone who can be tense.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

15. []I see myself as someone who is a deep thinker.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

16. []I see myself as someone who spreads a lot of enthusiasm.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

17. []I see myself as someone who has a forgiving nature.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  
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   Neither disagree or agree  

   Agree  

   Strongly agree  

18. []I see myself as someone who tends to be disorganized.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

19. []I see myself as someone who worries a lot.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

20.  []I see myself as someone who has an active imagination.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

21. I see myself as someone who tends to be quiet.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

22. []I see myself as someone who is generally trusting.  * 
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Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

23. []I see myself as someone who tends to be lazy.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

24. []I see myself as someone who is emotionally stable and not easily upset.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

25. []I see myself as someone who is inventive.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

26. []I see myself as someone who has a helping personality.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  
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   Agree  

   Strongly agree  

27. []I see myself as someone who can be cold.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

28. []I see myself as someone who does not give up quickly. * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

29. []I see myself as someone who can be moody.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

30. []I see myself as someone who values artistic and aesthetic experiences.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

31. []I see myself as someone who is sometimes shy.  * 

Please choose only one of the following: 
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   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

32. []I see myself as someone who is a kind person.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

33. []I see myself as someone who does things efficiently.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

34.  []I see myself as someone who remains calm in tense situations.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

35. []I see myself as someone who prefers work that is routine.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  
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   Strongly agree  

36. []I see myself as someone who is outgoing and sociable.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

37. []I see myself as someone who is sometimes rude to others.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

38. []I see myself as someone who makes plans and follows them.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

39. []I see myself as someone who gets nervous easily.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

40. []I see myself as someone who likes to play with ideas.  * 

Please choose only one of the following: 

   Strongly disagree  
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   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

41.  []I see myself as someone who has a few artistic interests.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

42.  []I see myself as someone who likes to work in a group. * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

43.  []I see myself as someone who is easily distracted.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

44.  []I see myself as someone who is sophisticated in art, music and literature.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 
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8.4. Appendix D. Motivation and Study Abroad (Questionnaire) 

Motivation and Studying Abroad 

The following section deals with motivational factors that may or may not influence one's 

decision to study abroad. Please read the statements carefully and tick off the box that shows 

the extent to which you agree or disagree with the statement.   

1. []I would be motivated to go abroad because I want to become fluent in the 

 language spoken in the country.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

2. []I would be motivated to go abroad because in the future I want to be able to 

 communicate with someone who speaks the language of the country.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

3. []I would be motivated to go abroad because my pronunciation should be similar 

 to the pronunciation of people who live in this country. * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

4. []I would be motivated to go abroad because I want to gain a better 

 understanding of the language spoken in the country. * 
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Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

5. []I would be motivated to go abroad because I want to use everyday expressions 

 appropriately in the language spoken in the country.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

6. []I would be motivated to go abroad because I want to become more confident in 

 the language spoken in the country (e.g in listening, reading, writing and 

 speaking). * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

7. []I would be motivated to go abroad because I want to be on my own and become  

more independent.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  
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8. []I would be motivated to go abroad because I want to learn how to handle 

 everyday situations on my own (e.g cooking, cleaning, washing my clothes). * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

9. []I would be motivated to go abroad because I want to make friends and contacts 

 around the world.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

10. []I would be motivated to go abroad because I want to experience another student 

 life in a different country.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

11. []I would be motivated to go abroad because I want to learn how to handle my 

 finances. * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 
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12. []I would be motivated to go abroad because I want to get to know other 

 cultures.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

13. []I would be motivated to go abroad because I want to travel.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

14. []I would be motivated to go abroad because I will be able to focus on  

university only and will not have other responsibilites (e.g job, familiy etc.). * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

15. []I would be motivated to go abroad because I have relatives or friends in this 

 country and I want to visit them. * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

16. []I would be motivated to go abroad because it is important for my current 
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 course of study.   * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

17. []I would be motivated to go abroad because it is important for future work 

 opportunities in my home country.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

18. []I would be motivated to go abroad because it is important to have  

international experience in my future job.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

19. []I would be motivated to go abroad because there are not enough opportunities 

 to work on foreign language skills at my university.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  
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20.  []I would be motivated to go abroad because a member of my family wants me to do 

 this and so I feel I have to go.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

21.  []I would be motivated to go abraod because it is a mandatory requirement in my 

 course of study.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

22.  []I would be motivated to go abroad because I want to compete with others.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree 

23.  []I would be motivated to go abroad because a friend of mine does not want to go  

alone.  * 

Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

24.  []I would be motivated to go abroad because everyone in my family has done it.   
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Please choose only one of the following: 

   Strongly disagree  

   Disagree  

   Neither disagree or agree  

   Agree  

   Strongly agree  

Thank you for your cooperation! If you have any questions or if you are interested in the 

outcome, please feel free to contact me via email: fabienne.schantl@edu.uni-graz.at  

 Submit your survey. 

 Thank you for completing this survey. 

 


